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Abstract

English language learning (ELL) websites are now regarded as one of the most important
tools in learning language skills (listening, speaking, reading, and writing). Therefore, this
study aimed to investigate how a number of 36 female high school students aged between 16
and 18 years old in Saudi Arabia would evaluate ELL websites. The study adapted evaluation
criteria from Yang and Chan (2008), who developed valid criteria for evaluating the ELL
websites. The present study explored students’ evaluation criteria in ELL websites by
distributing an electronic questionnaire consisted of 15 items. The evaluation criteria were
information on the author, listening, speaking, reading, and writing on ELL websites. The
results are analyzed by using SPSS Version 21. The descriptive results indicate that students
have high evaluation criteria in terms of reading and listening skills. On the other hand,
Information on the author, writing, and speaking skills had the lowest evaluation criteria,
receptively. Finally, this study was concluded with a discussion addressed the importance of
enhancing students’ evaluation criteria in order to promote their digital literacy.

Keywords: Criteria, Evaluation, English language websites, ELL websites, Digital literacy,
Language skills
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1. Introduction

‘Google it’ is widespread phrase in the 21st century. ‘Google it’ usually refers to conducting a
research process about a particular information through using Google search engine. Students
depends frequently on Google search engine to find websites as resource of learning. A wide
range of English learning resources and websites appear for students after one click only. For
example, if we write ‘English Learning’ in Google search engine, almost 408,000,000 million
results are made available immediately, according to Google Chrome. As a result,
investigating how students, examine, analyze, and evaluate information must be put into
consideration. Moreover, online searching is a main and effective factor in the educational
process nowadays. For this purpose, the present study examines a set of criteria that Saudi
students adapt on English language learning websites. The criteria involve the four language
skills listening, reading, writing, and speaking. Also, the criteria encompass information on
the author or developer of the content in the website. This study aims to measure students’
evaluation criteria on using ELL websites, and shed light on the importance of developing
students’ awareness of the quality and validity of the information on ELL websites.

1.1 Statement of the Problem

To the best of our knowledge, no existing study has empirically and quantitatively
investigated Saudi students’ evaluation criteria in using ELL websites. Multiple evaluation
criteria are constantly developed and designed; however, none of the previous research
studies have analyzed how students use or adapt these evaluation criteria. Also, there have
been a small number of studies that have explored students’ attitudes or perception while
using websites or Web 2.0 to learn English language. Due to the dominance of social
networks in the last decade, most existing studies have focused intensively on social networks
(Facebook, Twitter, and YouTube) rather than websites. Consequently, more studies are
needed about websites and pedagogical practices. Therefore, this study focused on students’
evaluation criteria while using language learning websites to fill this research gap.

1.2 The Aim of The Study

The present study aims to establish a comprehensive understanding of the following points:
e Explore the criteria that Saudi students follow while using ELL websites.

e Determine students’ digital literacy levels while using ELL websites.

1.3 Research Questions

The present study seeks to address the following research questions:

e  What are the evaluation criteria that Saudi students follow when using English language
learning websites?

e To what extent do Saudi students follow these criteria?
2. Literature Review

2.1 The Importance of ELL Websites and Web 2.0
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Websites are extremely useful technical instruments that enable students to have an access to
a variety of learning resources, which can facilitate their language learning. In terms of
content, websites contain intensive authentic materials that connects students’ learning
experience directly with the real usage of language. Involving students with organized and
systematic digital authentic materials have increased the level of their participation and
commitment in the classroom environment (Johnson, 2016). In addition to digital authentic
materials, constant availability is another significant aspect in websites. Students can use
websites in different contexts inside and outside of the classroom. This means students have
an opportunity to be autonomous leaners in a context that exists outside classroom. Therefore,
autonomous and independent learning is connected directly to the use of technology.
According to Wang and Peverly (1986), autonomy is defined when students have the
responsibility to use effective learning strategies and make decisions correctly and
independently. Finally, the nature of websites is evolving constantly. The new generation of
Web 2.0 or Read-Write Web enables Internet users to have an active role on websites. For
example, users have the opportunity to be a reader and writer simultaneously (Rosen &
Nelson, 2008). As a result, Web 2.0 users now have a free access to websites content. Also,
they are able to add, modify, and create content in the Internet and websites. Because of the
unlimited and open access and editing in Web 2.0 generation, the validity of the content of
ELL websites might be affected negatively.

2.2 Defining Evaluation Criteria

According to Oxford online dictionary (2020), criterion can be defined as “a standard or
principle by which something is judged, or with the help of which a decision is made.” More
precisely, criteria are assumed to be a guidance that directs individuals’ final judgment about
their choices, whether consciously or unconsciously. ‘Checklist’ is another term can be
considered as a synonym for criterion. Some institutions have established a checklist as a
guide to make websites users evaluate more effectively the content in the Internet. For
example, the University of Southern Maine published a checklist to enhance the concept of
evaluating learning resources in the Internet. In the academic and research studies,
researchers designed various evaluation criteria to validate the assisting process of websites
(Morris, 2018; Kim, Eng, Deering & Maxfield, 1999). Moreover, researchers and educators
assumed that if leaners have a clear set of rules and criteria, they will be able to make a
correct decision in their learning process that takes place in websites. However, previous
research studies examined the evaluation criteria of websites in general. On the other hand,
Yang and Chan (2008) emphasized that learning English language has unique features and
characteristic other than learning any type of knowledge. Subsequently, they developed
particular and specific evaluation criteria for English language learning websites by
establishing a theoretical and pedagogical basis for their criteria, and the researchers
reviewed previous literature that established evaluation criteria. Finally, the elements and
items of any evaluation criteria or checklist might vary and differ according to the perspective
of the research study. However, the purpose is unified, which is exploring and examining a
valid and reliable content of the websites that exist on the Internet.
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2.3 Students’ Learning Experience While Using ELL Websites

From a student perspective, a large and growing body of literature have demonstrated that
ELL websites offer for students more successful and dynamic language learning experience.
Also, many of ELL websites have efficiently covered all language skills (listening, reading,
writing, and speaking). This section focuses more precisely on some of the common learning
experiences in ELL websites. We will display research studies that explored students’
experiences, in learning vocabulary in reading, pronunciation in speaking, writing through
discussion forums, and self-evaluation in listening.

In learning reading and vocabulary, online activities and web-based language learning have
remarkably facilitated the acquisition of vocabulary over a short period of time (Hajebi,
Taheri, Fahandezh, & Salari, 2018). Similarly, Wang (2014) concluded that web-based
vocabulary exercises in reading comprehension exams increased students’ scores.

Enhancing collaborative practices among students in writing skill have highly been connected
to the usage of websites. For example, Hunter (2011) revealed that electronic discussion
forums provide successful communication, which develops the accuracy of the written text;
moreover, students showed a remarkable collaboration with each other. Hunter (2011) also
found that online writing groups on Wiki platforms and discussion forums allowed learners to
share their cultures, ideas, and thoughts. In addition to communication and collaboration,
students’ grammatical errors and punctuation are less repeatedly recorded in online
collaborative writing (Kessler, Bikowski, & Boggs, 2012). As a result, we can demonstrate
that one of the dominant and recent tendencies in the educational field, namely the
negotiation of meaning and group work among students, can be applicable more easily
through using websites.

Many studies have been published on the enhancement of different speaking skills by
practicing through websites, one of which is pronunciation. For instance, Kéroglu and Cakar
(2017) found that students’ pronunciation was improved significantly after implementing
flipped classroom, because they had enough time to practice pronouncing before class time.
In fact, the implementation of speaking exercises in many cases cannot be done sufficiently
in the classroom for multiple reasons. For example, Soureshjani and Riahipour (2012) noted
that one of the most discouraging factors that decreases the usage speaking activities in
classrooms was the limited amount of time. However, this issue may be addressed with using
websites.

Multiple listening strategies can be used in web-based language learning. For example, based
on O’Malley and Chamot’s (1990) taxonomy of listening strategies, Chen, Zhang, and Liu
(2014) found that metacognitive strategies, such as when students examine and evaluate
themselves in listening, are the most used strategy. Also, in the present study we will focus on
metacognitive strategies, particularly the strategies that related to self-evaluation as a
criterion of evaluation. In conclusion, Alnujaidi (2017) found that students have positive
experiences in learning English through social networks; however, learning experience did
not correlate with their perceptions. This issue should be addressed because experience
should not be separated from perception. Rao and Narayan (1998) found that, if people have
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a positive perception, they will be able to organize and select content or information more
accurately (as cited in Alnujaidi, 2017).

3. Methodology
3.1 Participants

The participants were 36 female high school students from Saudi Arabia aged between 16-18
years old. The students are studying in two different public schools. The convenience
sampling strategy was used to select the participants. According to Dornyei (2007),
convenience sampling is recommended to use when participants are available and accessible
to the researcher for a limited time.

3.2 Instrument

The methodology of this research was quantitative and adapted a questionnaire as the main
instrument of data collection. The multi-item scales of the questionnaire were adapted from
Yang and Chan (2008), who developed a variety of evaluation criteria of ELL websites in
order to guide learners to choose a reputable website. Moreover, the researchers test the
validity of these criteria by investigating experts’ points of view and previous findings. The
findings of Yang and Chan (2008) were forty-six evaluation criteria divided into six
categories, namely listening, writing, speaking, reading, general information, and integrated
English learning.

The present study adapted the aforementioned categories except integrated English learning.
Also, each category encompasses three items. As a result, the total number of items in the
questionnaire was 15 items that were adapted from the evaluation criteria that designed by
Yang and Chan (2008). Furthermore, the questionnaire contained a four-point scale (1= 1
strongly care, 2= I partly care, 3= I do not care, 4= 1 do not care at all). The questionnaire
included demographic information, such as the level of education and the level of English
language.

3.3 Data collection and Analysis

The questionnaire was designed by using Google Forms. The items on the questionnaire were
translated from English to Arabic by the researcher, who contacted participants through
WhatsApp, Twitter, and Telegram groups to fill the form electronically. Finally, research
ethical principles were followed. The privacy and anonymity of 36 participants were
considered and assured. Furthermore, all of the responses were saved only for the research
purposes, and the participants were informed of the purpose of the study. Additionally, the
participants were informed that there is not a correct or incorrect answer to ensure the
sincerity and validity of their responses. Data were organized by using Microsoft Excel 2019.
After the process of organizing, the data were entered into SPSS Version 21 to start the
descriptive analysis.

4. Results and Discussion

The analyzing process of the questionnaire in SPSS Version 21 has started with a reliability
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analysis. The results of the test were acceptable at 0.755. According to Dorney (2007),
Cronbach’s Alpha must be above 0.60 to ensure the reliability of the questionnaire.

Table 1. Results of the Cronbach’s Alpha test

Reliability statistics

Cronbach's Alpha N of Items

755 15

The questionnaire was categorized in descending order (from 4=1 do not care atallto 1 =1
strongly care). If the results of mean scores shown in the tables are high, the students have
low criteria. On the other hand, if the results shown in the tables are low, students have high
criteria.

Table 2. Results of Author items

Item N | Minimum | Maximum | Mean | Std.
Deviation

Users can link to information about the | 36 | 1.0 4.0 2.444 | 9984

sponsor and author

The author is an expert or is qualified | 36 | 1.0 4.0 1.639 | .7617

to deliver reputable resources

Users can contact authors for |36 1.0 4.0 1.833 | .9710

clarification

The primary objective of this study was to explore the evaluation criteria of students when
using ELL websites. The first research question referred to the evaluation criteria that Saudi
students used when using ELL websites. The findings were varied and demonstrated that the
evaluation criteria on author information were the lowest results as shown in Table 2.
Although communication with the author may provide students with considerable knowledge,
the results concluded that there was not a clear concern among students to communicate with
the author of the content. Moreover, most of the students did not appear to possess an interest
in the author’s scientific qualifications. However, students should be cautious about the
professional information of the content creator. According to Hockly (2015), online learning
environment might involve teachers or instructors who are not qualified enough to teach the
language or establish a reliable pedagogical content.

Table 3. Results of writing items

Item N Minimum Maximum | Mean Std.
Deviation
Users can discuss the writing | 36 1.0 4.0 1.778 .8980
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content with instructors online
(e.g. via email or discussion

boards)

Discussion boards are provided | 36 1.0 4.0 1.833 9103
for students to exchange

opinions

Users can observe others | 36 1.0 4.0 1.722 1.0032

people’s written works online

In terms of the evaluation criteria in writing skill, this research focused on writing and
discussion. Students were asked to clarify preferences regarding learning writing through
discussions on ELL websites with both experts or learners. The findings in Table 3 exposed
that there was a clear hesitation about developing writing skill through discussion in ELL
websites. However, exchanging opinions and feedback can affect writing skills positively.
Furthermore, collaborative discussion in writing is a learning style that can affect key skills in
writing such as accuracy (Hunter, 2011; Kessler, Bikowski, & Boggs, 2012).

Table 4. Results of speaking items

Item N Minimum Maximum Mean Std.
Deviation
The website includes | 36 1.0 4.0 1.444 .8087

colloquial usages (e.g. local
communicative speech)

The website presents | 36 1.0 4.0 1.806 1.0642
pronunciation skills (e.g. the

mouth of /el in

pronunciation)

The website presents skills | 36 1.0 4.0 1.944 1.1697

of using intonation correctly

The evaluation criteria of speaking skill were the third lowest result. For example, the results
revealed that the majority of the students were not concerned with skills of intonation and
pronunciation. In reality, practicing pronunciation skill through ELL websites can
significantly enhance speaking skills (Koéroglu & Cakir, 2017). As a result, students should
not neglect the criterion of pronunciation skill. On the other hand, students are more attracted
to content, which includes information on colloquial usage in speaking. Consequently, this
means that students are more motivated to interact with native speaker culture in speaking
rather than learning intonation and pronunciation.
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Table 5. Results of listening items

Item

N

Minimum

Maximum

Mean

Std.
Deviation

The listening comprehension
takes place in authentic
situations (e.g. conversation in
the restaurant)

36

1.0

4.0

1.722

9743

The listening comprehension is
designed to guide users to
answer the questions (e.g. the
questions and listening content
are relevant)

36

1.0

3.0

1.556

.6947

The listening comprehension
includes self-examining
questions

36

1.0

4.0

1.472

.8447

Table 6. Results of reading items

Item

N

Minimum

Maximum

Mean

Std.
Deviation

New vocabulary is
accompanied with resources
of its synonyms

36

1.0

4.0

1.500

1.0000

New vocabulary is presented
special forms (e.g.
using different colors or bold
to  identify  the
vocabulary)

using

new

36

1.0

4.0

1.389

71664

There is a section to instruct
about the new vocabulary

36

1.0

3.0

1.333

5855

The evaluation criteria of listening and reading were the highest results as shown in Table 5
and 6. Combining metacognitive strategies, such as self-examining in listening, was preferred
by most of the students. This self-assessment may evolve students’ ability to determine their
strengths and weaknesses. Similarly, in reading, presenting vocabularies in innovative ways
such as colors and sizes was favorable for students. This system can be a helpful learning
strategy for visual learners. According to Ellis (1995: 89), ‘no noticing, no acquisition’,
which means presenting a new knowledge in a way that attract students’ notice might foster
their acquisition of the language. As a result, students will be able to acquire new vocabulary
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if it is presented more creatively on ELL websites.

Regarding the second research question, students registered only two high evaluation criteria
in reading and listening. On the other hand, a low evaluation criterion was afforded to
authors’ information, speaking, and writing. Therefore, students, to some extent, do not
evaluate ELL websites effectively. Moreover, students’ digital literacy in terms of evaluating
content and choosing reputable ELL websites that enhance their skills is minimal. This
finding aligns with those of Al Seghayer (2020) who revealed that students are not fully
qualified to handle online research performance because they lack digital literacy.

This problem can be addressed with teachers’ support. Due to the diversity of English
language learning websites, teachers should direct and guide students to help them make
appropriate evaluations and choices for ELL websites. Thnah (2011) explored teachers’
perceptions of the learning context that existed outside of the classroom. He found that most
of the teachers believed that students must be fully responsible about any learning process
that happens outside of the classroom. Although this statement may be true; however, some
of the students need advice and guidance in the initial stages of their learning and searching
process. According to Lai, Yeung, and Hu (2016), teachers’ recommendations of
technological sources enhance autonomous language learning. To summarize, teachers’
choices and adaptation of technology is mostly adapted by their students (Fagerlund, 2012).
As a result, teachers must be aware of this responsibility and try to increase their students’
awareness about proper criteria when using ELL websites. Also, teachers should give their
students lessons about online research and apply it during classroom time.

5. Conclusion and Limitations

In conclusion, this study examined students’ evaluation criteria when using ELL websites.
The findings confirmed that students needed to be more aware of the importance of authors’
professional information, pronunciation, and intonation in speaking, and discussions forums
in writing in ELL websites. As a result, increasing students’ awareness and improving their
criteria will make them choose more effective websites to learn English language skills.

ELL websites encompass different tools and content. Further study may investigate students’
evaluation criteria from different perspectives. Due to this study’s limitations, this study was
not an experimental investigation. Future research may conduct experimental research to
determine the effect of increasing students’ awareness of ELL websites in language
proficiency. Also, future research should examine evaluation criteria in different population;
for example, the evaluation criteria of university students. To generalize the findings, future
studies should expand the number of participants, and indicate a qualitative instrument.
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Appendix
Appendix 1. Survey Question in Arabic language
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Yang and Chan (2008)

Appendix 2. Survey Question in English language

Evaluating students’ evaluation criteria

This study aims to examine students’ evaluation while using English language learning
websites. There is not wrong and right. Thank you.

Education level
O Intermediate O High school 1 Bachelor O Graduate

English level
Hlginner CIntermediate 0 Advanced

(1= 1 strongly care, 2= I partly care, 3= 1 do not care, 4= I do not care at all)

- Criteria 11231 4
S | 1- Users can link to information about the sponsor and author

2

“ | 2- The author is an expert or is qualified to deliver reputable

5 | resources

=

N

-

S | 3- Users can contact authors for clarification

E | 4- The listening comprehension takes place in authentic
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situations (e.g. conversation in the restaurant)

5- The listening comprehension is designed to guide users to
answer the questions (e.g. the questions and listening content are
relevant)

6- The listening comprehension includes self-examining
questions

7- The website includes colloquial usages (e.g. local
communicative speech)

8- The website presents pronunciation skills (e.g. the mouth of
/e/ in pronunciation)

Speaking

9- The website presents skills of using intonation correctly

10- New vocabulary is accompanied with resources of its
synonyms

11- New vocabulary is presented using special forms (e.g. using
different colors or bold to identify the new vocabulary)

Reading

12- There is a section to instruct about the new vocabulary

13- Users can discuss the writing content with instructors online
(e.g. via email or discussion boards)

14- Discussion boards are provided for students to exchange
opinions

writing

15- Users can observe others people’s written works online

Note: the items of this questionnaire are adapted from: Yang and Chan (2008)
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