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Abstract

Improving the credit system is a new requirement of the Ministry of Education of China. The
academic advisor system is an essential part of the credit system management and plays an
important role in the planning and guidance of students’ academic career. Therefore, this
paper studies the influence of students’ perception of academic advisor support on academic
motivation. It surveyed 455 undergraduates from universities and colleges in Henan Province
that implemented the academic advisor system, and found that students have a high degree of
academic motivation. The main results of the research are as follows: 1) Freshmen’s
perception of academic advisor support is higher than that of senior students; 2) Perceived
autonomy support and engagement support have a significantly positive impact on intrinsic
academic motivation; 3) Perceived opportunity support has a significantly positive impact on
extrinsic academic motivation; 4) Perceived relationships support has a significant negative
impact on amotivation. This research can help higher education workers to value student
autonomy in learning, actively communicate with students, and provide resource support for
the realization of student goals.

Keywords: academic advisor system, perceived academic advisor support, academic
motivation, Henan province, undergraduate students

1. Introduction

Motivation is the reason people take action, willingness, and goal. Broadly speaking,
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motivation is “the attribute that moves us to do or not to do something” (Broussard and
Garrison, 2004). Motivation is also the psychological process by which people act in a way
that is conducive to their satisfaction (Latham G., 2011). Motivation also plays an important
role in the study of student performance in higher education. Academic motivation is the
motivation that initiates and maintains individual learning activities and directs learning
activities to certain learning goals. It contains two elements: learning needs and learning
expectations. According to the research of Yerkes and Dodson, there is an optimal level of
motivation for various activities. The optimal level of motivation varies with the nature of the
task. When learning more complex problems, the optimal level will be lower. The
relationship between motivation and work efficiency is an inverted U-shaped curve.
Medium-intensity motivation is conducive to the completion of the task, and when the
motivation is at a medium level, work efficiency is the highest.

Many educators and psychologists have verified that students’ academic motivation has a
positive impact on their academic performance (Haider et al., 2015; Sukor et al., 2017,
Sivrikaya, 2019; Zhong, 2020). In order to comprehensively improve the quality of
undergraduate talent training, various universities in China have begun to strengthen the
construction of the academic advisor system. Since the academic advisor comes from
teaching faculty and is a part-time position, the advisor bears a new teacher role with four
identities: course teacher, ideological educator, academic planner and academic manager.
Full-time Chinese college students live in universities during their studies. There are many
disciplines and a small teacher-student ratio. Coupled with the professionalism, complexity
and application characteristics of the disciplines, students will inevitably have learning
difficulties and psychological pressures. Academic advisors have gradually become important
guides and supporters of college students’ study and life. Therefore, this paper aims to study
the implementation effects of the undergraduate academic advisor system in Henan Province
through a survey questionnaire, focusing on whether academic advisor support can stimulate
students’ academic motivation from the perspective of student perception.

2. Undergraduate Academic Advisor System

At the end of the 19th century and the beginning of the 20th century, British universities such
as Oxford and Cambridge began to implement the credit system, applying the graduate
advisor system to the training of undergraduates. The Chinese scholar Liao (2006) divides the
role of undergraduate advisors into four types: the role of advisor group, the role of counselor,
the role of scholar, and the role of waiter. The role of advisor group means that each student’s
advisor is composed of multiple people, who provide all-round guidance for students’
thinking, life, and study. The role of counselor refers to the ideological and political education
of students. In this role, the advisor is responsible for a large number of students. The role of
a scholar is to be responsible for the study of students in their professional field, and to
encourage students to actively participate in scientific research activities. The role of the
waiter is that the instructor is responsible for guiding and helping students solve various
problems encountered in their thinking, life and learning.

The undergraduate academic advisor’s responsibilities are different from the graduate advisor.
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Graduate advisor system focuses on the academic guidance research of students, while the
undergraduate academic advisor system emphasizes the comprehensive effects of the
teacher’s charm and knowledge (Li, 2018). Due to the differences in the school-running mode
and the competence of the teaching staff, different universities are different in academic
advisor system. In Henan Province, China, the selection conditions for undergraduate
academic advisors are professional teachers with a strong sense of responsibility, good
political quality, and high academic standards. The tutors are required to conduct ideological
guidance, course selection guidance, learning method guidance, study plan guidance,
scientific research guidance, social practice guidance, and innovation and entrepreneurship
guidance so as to promote students’ individualized development and overall development.

3. Literature Review
3.1 Teacher Support

Shelton (2003) divides perceived teacher support into two types: psychological support and
professional support. The former aims at cultivating a sense of value and competence,
reflecting the value and acceptance of teachers to students, while the latter aims to improve
academic achievement and promote professional development, reflecting the extent to which
teachers give students effective academic guidance. Ou (2005) believes that students’
perception of teacher support behavior refers to the behaviors and attitudes that students
perceive to their support in their studies and life. Perceived teacher support is divided into
three dimensions: learning support, emotional support and ability support. Cai (2013) divides
the perceived teacher support into three dimensions: emotional support, autonomous support
and cognitive support. Emotional support examines the teacher’s care for students,
communication, and the resolution of negative emotions when students face challenges or
pressures; autonomous support refers to the cultivation of students’ learning autonomy, such
as giving sufficient freedom in the choice of learning tasks, learning content and
problem-solving methods; cognitive support means he cognitive assistance that teachers give
to students, such as adopting flexible teaching methods, provide pragmatic learning skills,
etc.

As the research progresses, Chinese scholars have begun to study teacher emotional support
in depth and use it as a separate variable for research. For example, Qiao (2014) defines
teacher emotional support as students’ perception and satisfaction of attitudes and behaviors
to teachers in the education and teaching process. Xu (2017) states that teacher support refers
to the help and support provided by teachers to students in the teaching process, mainly to
help students on a spiritual level, and generally does not involve material assistance. It mainly
includes emotional support and academic support. Emotional support examines the teacher’s
concern, tolerance and listening to students, and academic support means the specific
guidance that teachers give to students in learning. Gao et al. (2017) define teacher’s
emotional support as care, love, respect, support and help of teachers for students in study
and life. They emphasized teachers’ emotional support can play a role only when the support
is perceived and understood by students.
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3.2 Academic Motivation

Academic motivation is the source of motivation for students’ learning, and it affects
students’ learning efficiency. Chinese scholars mainly investigate the factors affecting
learning motivation from the perspective of the decline of college students’ learning
motivation. Li, S. (2019) found that learner factors and environmental factors have a greater
impact on learners’ motivation decline in a study on the phenomenon of decline in motivation
of Chinese learners of Hungarian college students. Learner factors include three aspects:
decreased self-confidence, lack of interest in learning, and negative attitudes. Environmental
factors include four aspects: lack of language environment, teaching management problems,
teaching materials problems and teaching facilities problems. Li, Z. (2019) studied the
external and internal factors of the decline of college students’ English learning motivation in
the context of mobile learning. External factors include teaching methods, learning
atmosphere, classroom teaching materials, and curriculum settings. Internal factors include
learning energy, learning interest, and learning strategies.

Gao et al. (2019) built a theoretical model of the factors affecting college students’
autonomous learning motivation from the four dimensions of individual, peer, teacher, and
environment in the network environment. Individual-level influencing factors include
personality, goal achievement, emotions, and learning styles; peer-level influencing factors
include peer communication and feedback, peer collaboration and competition; teacher-level
influencing factors include teacher autonomy support, learning activity design, learning task
design, curriculum design; environmental factors include learning mode and learning
atmosphere. Gao and Wang (2020) conducted a questionnaire survey on the factors affecting
the decline of English learning motivation among 1,357 non-English majors in five
universities in China. The results showed that teacher factors, lack of self-confidence, lack of
life goals, lack of learning strategies, and teaching content, Language attitude and English
homework are important factors that affect the decline of students’ English learning
motivation. Hong (2020) pointed out that students, teachers, learning environment and
teaching evaluation are important factors that lead to negative motivation of college students
in English learning.

3.3 Relationship between Teacher Support and Academic Motivation

According to Pygmalion effect, if students perceive that teachers have higher expectations of
them, they will adjust and promote themselves toward the goals that teachers expect. Wentzel
(1997) found that students who are loved by teachers are more engaged in learning; Ruzek et
al. (2016) states that if students can perceive that they are favored by teachers, they will be
more enterprising and show higher motivation and confidence to solve the problems
encountered, the sense of gain and happiness in learning will be stronger. Gregory et al. (2016)
believe that when teachers begin to invest a lot of emotional support for students during the
school, students’ learning motivation and engagement will increase accordingly. In an
emotionally supportive classroom, adolescents’ learning autonomy has been improved in
daily learning activities, and they can establish a more harmonious and stable relationship
with their peers. Li (2018) studied teacher emotional support perceived by five-year
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vocational students and found that the overall score of teacher emotional support is generally
low. Teachers are mostly in a state of emotional scarcity for students, and students are prone
to problems such as depression, poor behavior, and insufficient learning motivation.

A\\ MacrOthlnk International Journal of Human Resource Studies

Sha et al. (2020) studied the influence of teacher support strategies on college students’
learning motivation. Teaching support behaviors include providing spiritual encouragement,
providing suggested choices, providing positive behavior feedback, answering student
questions, communicating opinions with students, and allowing students to work in their own
way. The results of online and offline mixed teaching tests show that after adopting teacher
support strategies, students’ overall learning motivation has been significantly improved.
Learner engagement is an action component of learner motivation development model
(Fredricks et al., 2004). Bao and Zeng (2020) divide the teacher support into instrumental
support, informational support, evaluative support and emotional support in the study of
online English learning investment and teacher support for 632 English majors. Instrumental
support mainly refers to teachers providing resources or spending time on teaching-related
matters; informational support refers to providing students with information and suggestions,
including various types of guidance on students’ learning behavior; evaluative support refers
to providing students effective feedback on learning behavior; emotional support refers to the
trust and care shown by teachers to students in teaching. The study found that the four
dimensions of teacher support have a significant positive impact on students’ engagement,
among which instrumental support and informational support have the most significant
impact, followed by emotional support and evaluative support.

Based on the above research results on teacher support and academic motivation, this paper
puts forwards the following hypothesis: There is a relationship between perceived academic
advisor support and students’ academic motivation.

4. Methodology
4.1 Population and Sample

The Ministry of Education of China pointed out that it is necessary to cultivate new-age
talents with a broad international perspective and actively serve the country’s opening-up
strategy. Situated in inland China, Henan province is slightly inadequate in terms of
internationalization. However, Henan Province is in a critical period of coordinating the
construction of the four Silk Roads® on land, air, internet, and sea. The economic and cultural
ties between Henan province and other countries in the world are getting closer and have
higher demands for international talents. Academic tutors are responsible for guiding
students’ academic development. This paper takes the undergraduate students in pilot
universities and colleges of academic advisor system in Henan Province as the survey object.
Since the responsibilities of academic advisors are consistent, there is no restriction on the
specialty of college students. In order to facilitate the collection of data, this study adopts the
purposive sampling. The survey questionnaire is distributed online and offline. According to

! Land Silk Road: China-Europe Express Train (Zhengzhou); Air Silk Road: Zhengzhou-Luxembourg Cargo Route; Online
Silk Road: Cross-border E-commerce; Maritime Silk Road: Rail-Sea Combined Transport and Inland Shipping (Henan
province is an inland region)
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the government report, the number of undergraduate students in universities and colleges in
Henan Province was 1,197,200 in 2019. A total of 486 questionnaires were received in this
survey, of which 455 were valid questionnaires, with an effective rate of 94%. According to
the Yamane equation, the sample size meets the minimum sample size required for this study,
and can be used for statistical analysis.

4.2 Questionnaire Design

In this study, the perceived academic advisor support is independent variable, students’
academic motivation is dependent variable. Perceived academic advisor support is measured
using the perceived advising support scale developed by the University of Missouri (Burt et
al., n.d.), including three dimensions: autonomy, interpersonal relationships, and engagement.
The autonomy dimension includes 12 measurement items, such as “My advisor accepts me.”;
“I can make choices among activities in order to complete degree requirements.”; “He/she
provides clear guidelines for how tasks should be completed.”, etc. The interpersonal
relationships dimension includes 6 measurement items, such as “I feel like I have a choice
about interacting with this person.”; “When interacting with this person, I think about how
much I enjoy it.”; “When I see him/her outside of the classroom, I am greeted.”; etc. The
engagement dimension includes 4 measurement items, such as “He/she keeps me aware of
opportunities for involvement on campus.”; “My advisor encourages me to get involved.”; “I
am encouraged to emulate the example of involvement my advisor provides.”; etc. Students’
academic motivation is measured using the educational motivation scale of Vallerand et al.
(1989), which includes three dimensions: intrinsic motivation, extrinsic motivation,
amotivation. Intrinsic motivation dimension includes 12 measurement items, such as
“Because I experience pleasure and satisfaction while learning new things.”; “For the intense
feelings I experience when I am communicating my own ideas to others.”; “For the pleasure |
experience while surpassing myself in my studies.”; etc. The extrinsic motivation dimension
contains 12 measurement items, such as “Because with only a high-school degree | would not
find a high-paying job later on.”; “Because I think that a college education will help me better
prepare for the career I have chosen.”; “To prove to myself that I am capable of completing
my college degree.”; etc. The unmotivated dimension contains 4 measurement items, such as
“Honestly, I don’t know; I really feel that I am wasting my time in school.”; “I can’t see why
I go to college and frankly, I couldn’t care less.”; etc. The measurements are all using a Likert
five-point scale, 1 represents “strongly incompatible”, 2 represents “incompatible”, 3
represents “unclear”, 4 represents “compatible”, and 5 represents “strongly compatible”.

5. Research Results
5.1 Reliability Statistics

This section calculated the Cronbach Alpha coefficient of perceived academic advisor support
scale and academic motivation scale. According to the reliability statistics, Cronbach a
coefficient of both the two scales and their subscales are greater than 0.9 (Table 1), shows
that the adopted scales have higher internal consistency and they are acceptable. This result
also indicates that these scales have a good applicability to Chinese students.
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Table 1. Reliability statistics of HRMSS scale, POS scale & EE scale (N=455)

Scale Cronbach’s Alpha Items

Perceived Academic Advisor Support (PAAS) 0.988 22
Autonomy (AU) 0.976 12
Interpersonal Relationships (IR) 0.970 6
Engagement (EN) 0.976

Academic Motivation (AM) 0.952 28
Intrinsic Motivation (IM) 0.972 12
Extrinsic Motivation (EM) 0.963 12
Amotivation (MO) 0.985 4

5.2 Descriptive Analysis of Academic Motivation

The results of the descriptive analysis show that the university students participating in the
survey were highly motivated, with an average score of 3.97. The measurement results of
internal learning motivation show that students have the strongest internal academic
motivation in gaining a sense of accomplishment (Table 2), reflecting the need for students to
surpass themselves in learning. The measurement results of external academic motivation
show that students have the strongest desire for a better life (Table 3), which shows that
students have high value evaluation and expectations for learning results.

Table 2. Distribution pattern of intrinsic motivation

Item Mean Std. Skewness Kurtosis
Statistics Statistics Rank  Statistics Std. Statistics Std.
Error Error
IM1 4.2637 .84110 11 -1.223 .253 1.799 .500
IM2 4.3077 .85235 8 -1.413 .253 2.272 .500
IM3 4.3736 .86472 2 -1.866 .253 4.301 .500
IM4 4.3077 .86528 9 -1.593 .253 3.354 .500
IM5 4.3516 .92344 6 -1.716 .253 3.054 .500
IM6 4.4725 .83454 1 -2.139 .253 5.648 .500
IM7 4.2857 .88551 10 -1.384 .253 1.911 .500
IM8 4.3736 .82527 3 -1.525 .253 2.778 .500
IM9 4.1209 1.00924 12 -1.309 .253 1.548 .500
IM10 4.3736 .86472 4 -1.760 .253 3.856 .500
IM11 4.3297 .90744 7 -1.529 .253 2.559 .500
IM12 4.3626 .88840 5 -1.663 .253 3.194 .500
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Table 3. Distribution pattern of extrinsic motivation

Item Mean Std. Skewness Kurtosis
Statistics Statistics Rank Statistics Std. Statistics Std.
Error Error
EM1 4.0000 1.04350 11 -.900 .253 163 .500
EM2 4.1758 .94978 10 -1.078 .253 .664 .500
EM3 4.4396 .83278 1 -2.046 253 5.371 .500
EM4 44176 .87007 2 -1.862 253 4.075 .500
EM5 4.3846 .85335 4 -1.825 253 4.252 .500
EM6 4.2747 91973 7 -1.455 .253 2.300 .500
EM7 3.8571 1.08086 12 -.627 253 -.437 .500
EMS8 4.2527 91401 8 -1.331 .253 1.565 .500
EM9 4.3956 .85478 3 -1.850 .253 4.304 .500
EM10 4.2527 .92608 9 -1.645 .253 3.313 .500
EM11 4.3187 91747 6 -1.830 253 4.012 .500
EM12 4.3626 .83688 5 -1.820 .253 4.547 .500

5.3 Difference of Gender in PAAS and AM

Through one-way ANOVA, there were significant differences in students’ perception of
academic engagement support among grades (Table 4). Among the four grades, freshmen
have a higher perception of academic support than sophomores and juniors. First-year
students have the highest scores (mean=4.5500), followed by second-year students
(mean=4.2449), and third-year students (mean=3.2500). This finding cannot reflect the
positive correlation between education and vigor, but indicate that the employees with highest
education level and lowest education level display more vigor in work. This may be related to
students’ inadaptability of campus environment. Freshmen have just come of age and left
their hometown. In an unfamiliar environment, their study and life are different from those in
high school. It is inevitable that they will not adapt to it. As new comers, they need more
guidance and support from their advisors than senior students.

Table 4. Difference of grade in PAAS

Mean 1 Mean 2 Mean 3 Mean 4 F Sig.

(N=200 (N=245) (N=10) (N=0)
AU 4.2335 4.1516 3.2900 1.242 294
IR 4.2833 4.1363 3.1650 1.591 210
EN 4.5500 4.2449 3.2500 3.474 .035*
IM 4.4418 4.2706 3.4150 2.026 138
EM 4.3810 4.1935 3.5000 1.652 .198
MO 4.2750 3.6939 4.0000 1.898 156

Note: 1 = Grade One; 2 = Grade Two; 3 = Grade Three; 4 = Grade Four. * indicates significant at 0.05 level
(2-tailed test)
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Through multiple linear regression analysis, the following four main results are obtained: 1)
Perceived academic advisor support has a significant positive impact on academic motivation;
(Table 5); 2) perceived autonomy support and opportunity support have significant positive
effects on intrinsic academic motivation, while perceived interpersonal relationship support
has a significant negative impact on intrinsic academic motivation; (Table 6) 3) Perceived
opportunity support has a significant positive impact on extrinsic academic motivation (Table
7); 4) perceived relationships support has a significant negative impact on amotivation (Table
8).

Table 5. Regression analysis between PAAS and AM

Unstandardized Standardized
Model Variable Coefficients Coefficients t Sig.
B Std. Error Beta
1 (Constant) 1.787 375 4.768 .000
Gender 071 105 .047 677 .500
Grade -.128 .084 -.105 -1.521 132
PAAS .603 .053 .768 11.385 .000***

Note: *** indicates significant at the 0.001 level (2-tailed); ** indicates significant at the 0.01 level (2-tailed); * indicates

significant at the 0.05 level (2-tailed); Beta as standardized Beta.

Table 6. Regression analysis between PAAS dimensions and IM dimension of AM

Unstandardized Standardized Collinearity
. Coefficients Coefficients . Statistics
Model Variable t Sig.
Std. Beta Tolerance VIF
Error
1 (Constant) .861 .245 3.518 .001
AU .350 165 .380 2.118 .037* 105 9.531
IR -.330 162 -.389 -2.037 .045* .093 8.754
EN T77 161 .840 4.838 .000*** 112 8.896

Note: *** indicates significant at the 0.001 level (2-tailed); ** indicates significant at the 0.01 level (2-tailed); * indicates

significant at the 0.05 level (2-tailed); Beta as standardized Beta.
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Table 7. Regression analysis between PAAS dimensions and EM dimension of AM

Unstandardized Standardized Collinearity
) Coefficients Coefficients ) Statistics
Model Variable std. t Sig.
Beta Tolerance VIF
Error
1 (Constant) 970 .266 3.650 .000
AU 227 .180 .245 1.267 .208 105 9.531
IR .031 176 .037 178 .859 .093 10.754
EN .507 174 544 2.911 .005* 112 8.896

Note: *** indicates significant at the 0.001 level (2-tailed); ** indicates significant at the 0.01 level (2-tailed); * indicates

significant at the 0.05 level (2-tailed); Beta as standardized Beta.

Table 8. Regression analysis between three PAAS dimensions and MO dimension of AM

Unstandardized Standardized . . L
. . Collinearity Statistics
. Coefficients Coefficients .
Model Variable Std t Sig.
B ' Beta Tolerance VIF
Error
1 (Constant) 3.973 .798 4.976 .000
AU 147 .539 .087 273 .785 .105 9.531
IR -1.207 .528 - 174 -2.286 .025* .093 10.754
EN 1.013 524 .596 1.935 .056 112 8.896

Note: *** indicates significant at the 0.001 level (2-tailed); ** indicates significant at the 0.01 level (2-tailed); * indicates

significant at the 0.05 level (2-tailed); Beta as standardized Beta.

6. Conclusion and Suggestions
6.1 Discussion

The autonomy support behavior of academic advisor has a significant impact on students’
intrinsic academic motivation, which is consistent with the research result of Zhang et al.
(2018). Autonomous learning behavior refers to the learning behavior initiated, controlled
and completed by learners voluntarily and actively. According to self-determination theory,
the satisfaction of psychological needs is a necessary condition for improving the level of
motivation. There are three basic psychological needs, that is, the satisfaction degree of
autonomy, competence, and relationship. Autonomy refers to the sense of free will or
psychological freedom in the learning process; competence refers to the feeling of being able
to effectively complete tasks or achieving expectations; relationship refers to the emotional
connection formed between individuals and others in a certain learning situation. The higher
the satisfaction of the three psychological needs, the higher the level of autonomous
motivation and the better the learning effect.

Academic advisor’ support for student engagement has a significantly positive impact on
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students’ intrinsic academic motivation, which is consistent with the results of Lang (2020)
research. According to the expectation theory, the size of the incentive force is determined by
the valence V*expected value E. The application of this theory in the students’ management
and motivation in colleges and universities is mainly to guide students to establish goals.
When helping students establish goals, advisors must follow practical principles. If the target
is too difficult, then the target valence is high, and if the target is too easy, the target valence
is small. Besides, this theory can also be applied to the employment guidance of graduates.
Students should choose jobs that match their own abilities. If the professional needs are too
high, students will suffer because they cannot meet the requirements. As a result, they lose
confidence and fail to invest in the industry well. Therefore, it is necessary to make full use
of expectation theory in guiding students’ employment.

Academic advisor’ support for student engagement has a significantly positive impact on
students’ extrinsic academic motivation, and this result is consistent with the research result
of Yang (2015). The engagement support results reflect that students have higher perception
of campus opportunities and encouragement provided by the advisor. The academic advisor
encourages and organizes students to actively participate in various campus and social
activities, which can provide resource support for the realization of student goals, and can
also check the progress of the completion of learning goals. When students learn that they
have the opportunity to prove their learning ability and contribute to their future career
development, they often have higher expectation for the results of their learning behaviors,
which in turn will increase their learning interest and engagement.

The interpersonal relationships support of academic advisor negative has a significant
negative impact on students’ amotivation, and this result is consistent with the research result
of Sun (2018). The evaluation results of academic advisors reflect that students find advisors
very interesting and hope to communicate more with advisors. Communication allows
students to perceive the teacher’s care, understanding and support, thereby prompting them to
form a comprehensive cognition and evaluation of their own learning ability and learning
behavior throughout the learning process. If individuals continue to receive guidance and
encouragement from teachers, they will increase their interest and confidence in learning, and
deepen their understanding of the meaning and value of learning (Jensen et al., 2019).
Especially in terms of ability perception, it will enable students to re-recognize their own
abilities in learning and enhance their self-confidence in learning.

6.2 Management Suggestions
6.2.1 Autonomy Support and Structured Support

Autonomous support can meet the psychological need of students’ autonomy. The satisfaction
of autonomy need is based on a certain sense of competence to some extent. If students do
not recognize their own abilities in the learning process, even if they can choose freely, they
cannot make effective decisions and actions, and their sense of autonomy will lose its
foundation. Therefore, only providing autonomy support cannot meet the competency need of
students with different ability levels. Especially students with low ability, without the
necessary guidance and feedback, may lack understanding of tasks to be completed, feel
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confused and disorderly, and have a decreased sense of competence. A structured incentive
style can greatly reduce the occurrence of this situation. Teachers can provide appropriate
tasks and goals to students, and give necessary guidance, feedback and positive expectations
when students encounter difficulties, which will help students feel the achievability of the
goals and obtain the satisfaction of their competent needs. The sense of Competence solves
the problem of knowing how to do it and being able to do it, but the willingness to do still
needs to be provided by a sense of autonomy. Without autonomous support, students feel
controlled and unfree, and still will not have a proactive effort. Therefore, autonomous
support and structured support meet the needs of autonomy and competence respectively. The
relationship needs will be met in teacher-student interaction when teachers adopt autonomous
support or structured support.

6.2.2 Learning Goal Planning and Learning Effect Feedback

Helping students to build up their self-confidence helps to stimulate their motivation for
intrinsic learning and enable students to better engage in learning activities. First of all,
academic advisors should give students proper guidance before the beginning of the semester,
so that students have an understanding of the difficulty of the course to be learned and the
course objectives, tell them the importance of studying hard to improve the learning effect,
and dispel students’ doubts about their own learning ability. Secondly, academic advisors
should teach students in accordance with their aptitude, guide students in a targeted manner,
and help students formulate appropriate academic plans according to their different learning
characteristics and development needs. Teachers can help students set learning goals step by
step, and put forward different requirements for students of different levels, so that all
students have the opportunity to complete the goals, thereby gaining a certain sense of
academic achievement and enhancing self-confidence. Third, advisors should give feedback
to students in time and give them more positive evaluations, such as using oral or written
comments to praise students, award certificates or small prizes, etc., in order to enhance
students’ recognition of their learning ability. Finally, teachers should not only pay attention
to the development of students’ learning ability, but also discover and cultivate students’
abilities in other aspects, so as to promote all-round development of students.

6.2.3 Professional Quality and Two-Way Communication

College students spend most of their time in school. The care they feel in the school
environment from non-peer comes from teachers. Increasing students’ perception of teacher
support can be achieved by improving the environment of student perception. The personal
qualities of academic advisors are the key factor that affect students’ perception. According to
the “7%-38%-55%" rule, when we communicate in language, 7% of our liking for a person’s
information comes from the content of the speech, 38% comes from the speaker’s voice, and
55% comes from the speaker’s body language. Therefore, teachers should strengthen the
training of personal qualities, establish a fair education concept, and give students equal care
and guidance. In view of the full-time undergraduate training model, academic advisors can
make term planning, organize class meetings, special lectures, individual talks, questionnaires
and other communication activities through classrooms, telephones, and the Internet, and
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increase the frequency of communication with students. The understanding and guidance of
students’ learning and ideological conditions can fundamentally relieve students’ learning
pressure, make students feel cared and understood, and then increase students’ perception of
teacher support and meet their basic psychological needs (autonomy need, relationship need,
competency need) to stimulate intrinsic academic motivation.

6.2.4 Learning Activities and Social Activities

Compared with regular classroom teaching, the atmosphere of extracurricular activities is
more cheerful and the way of activities is more flexible, which can greatly reduce the
pressure to participate, enhance their self-confidence and academic motivation. The social
experience gained by students through extracurricular learning activities, in turn, has an
influence on the learning of theoretical knowledge in the classroom. Individuals with strong
introjected motivation have a high degree of autonomy, a strong sense of self-determination,
and are willing to learn actively. In view of the students’ competency needs, academic
advisors can help students set clear learning goals, use role models to encourage students to
study hard, and provide students with various campus activities that can prove their learning
ability, such as discipline competitions, social practice activities, innovation and
entrepreneurship activities, scientific research activities, etc., to improve the learning
environment. In addition, universities should build a positive campus cultural environment.
More fun-learning slogans and examples can be used in the construction of campus culture,
such as the design of posters, banners, and publicity columns. Furthermore, the expectation
for a better life and high-salary work is also an important factor in motivating students to
learn. Academic advisors can organize students to go to companies for research and
internships, so that students can understand the company’s requirements for employees’
knowledge, ability, and quality, and then form an appropriate target valence to guide
academic activities.

6.3 Implications

The results in this study prove that the autonomy and engagement support of academic
advisors have a significant positive influence on students’ intrinsic academic motivation, and
engagement support of academic advisors have a significant positive influence on students’
extrinsic academic motivation. This helps classroom teachers and academic advisors to
realize the importance of satisfying the basic psychological needs of students, thereby give
students the opportunity to make their own choices, and promote students’ individualization
development. In addition, various learning-related activities and information support can
provide students with opportunities to prove their abilities, stimulate students’ sense of
self-determination, and enable them to better engage in learning activities. This research also
has a certain guiding significance for the construction of campus culture in colleges and
universities, allowing college administrators to realize the importance of constructing a
positive campus cultural environment by strengthening the model education mechanism,
actively publicizing the advanced deeds of alumni, and motivating students to study hard.
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6.4 Limitations and Suggestions for Future Research

The data collected in this study are cross-sectional data at a certain time, which will affect the
causal reasoning of this study. Future research can consider longitudinal comparative studies,
and studying the changes in students’ perceptions of academic advisor support and students’
academic motivation levels. In addition, this study investigates the current implementation of
the academic advisor system only from the perspective of students’ perception, which makes
the feedback is not comprehensive enough. Future research can interview some academic
advisors to understand the way academic advisors guide students, the difficulties encountered,
and their opinions on the school’s academic advisor management mechanism. Finally, this
research only studies the direct impact of perceived academic advisor support on academic
motivation. Future research can use qualitative research methods to conduct in-depth
interviews with students and academic advisors to understand their true feelings and ideas,
and to find out other factors that can better stimulate students’ academic motivation in the
context of academic advising system.
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