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Abstract
The present study aimed at investigating the relationship between EFL students' emotional
intelligence and their sense of self-efficacy beliefs. The researchers of the present study set
out to investigate this association based on theoretical contentions in the literature which
demonstrated that self-efficacy is under the influence of several factors, one of which is the
individual's emotional states. To empirically investigate the theorized relationship between
self-efficacy and emotional intelligence, 97 EFL university students were selected according
to convenience sampling from different universities in Iran. The participants were asked to
complete the Bar-On EI test as well as the Learners’ Self- Efficacy Survey. The findings of
the study indicated that there is a significant relationship between EFL learners' emotional
intelligence and their self-efficacy beliefs. Subsequent data analysis via regression revealed
that among the components of emotional intelligence, self-actualization and stress tolerance
are the positive predictors of the learners' self-efficacy. The results of the present study should
encourage authorities and EFL teachers to incorporate skills and abilities associated with
emotional intelligence in their curriculum and classroom activities. In so doing there is
opportunity to enhance their self-efficacy, as well.
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1. Introduction
Scholars in the field of educational psychology postulate that students' learning and their
academic achievement are substantially influenced by the beliefs they hold about their
capabilities to organize and successfully complete a task, i.e., the sense of self-efficacy
beliefs (Bandura, 1997). A plethora of studies pointed to the facilitative role of self-efficacy
beliefs in various academic and educational contexts (e.g. Pajares, 1996; Schunk & Meece,
2005; Ghanizadeh & Moafian, 2011a). In a similar vein, emotional skills have recently
received considerable research interest in the field of education and psychology. Previous
research demonstrated that emotional intelligence is associated with success in many areas,
including effective teaching (Ghanizadeh & Moafian, 2010), student learning (Brackett &
Mayer, 2003), and academic performance (Gil-Olarte, Palomera, & Brackett, 2006).
The major aim of the present study is to investigate the association between self-efficacy and
emotional intelligence among EFL university students. The researchers of the present study
set out to investigate such a relationship based on logical reasoning followed from the
theoretical and empirical studies in the literature that indicated the positive influence of
emotional intelligence on learners' academic achievement and attitudes. This led the
researchers to presume that this feeling of success may enhance learners' beliefs in their
capabilities. An examination of self-efficacy and emotional intelligence literature also
inspired the researchers to postulate a link between these two facets. For instance, Bandura
(1986, 1991), the father of self-efficacy theory, contended that self-efficacy beliefs regulate
functioning via several processes, one of which is the learner's affective state.
2. Review of the Literature on Emotional Intelligence
The literature related to emotional intelligence reveals that there are a multitude of definitions
for what constitutes emotional intelligence. Salovey and Mayer (1990) viewed emotional
intelligence as a type of social intelligence that involves the ability to monitor one's own and
others' emotions and to use the information to guide thinking and actions. From this
perspective, emotional intelligence is an umbrella term encompassing a collection of
interpersonal and intrapersonal skills. The ability to comprehend the feelings of others, create
and retain interpersonal relationships and, most importantly, our sense of social responsibility
comprises interpersonal skills; and the ability to recognize and realize one's own motivations
and emotions composes intrapersonal skills (Salovey & Mayer, 1990). To measure emotional
intelligence from this perspective, a skill-based model conceptualizing emotional intelligence
as a set of abilities irrespective of personality traits or preferred ways of behaving was
proposed. The proponents of the ability models of emotional intelligence contended that
measures of emotional intelligence should be performance tests constrained to a set of
emotion-related skills. For instance, the Mayer-Salovey-Caruso Emotional Intelligence Test
(Mayer, Salovey, & Caruso, 2002) requires the respondents to view a series of faces and
report the extent to which each of six emotions is present, solve emotional problems, and
answer questions about emotional scenarios. The test assesses the four sub skills of emotional
intelligence as follows: The ability to accurately perceive, appraise, and express emotion; the
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ability to access or generate feelings on demand when they can facilitate understanding of
oneself and another person; the ability to understand emotions and the knowledge that derives
from them, and the ability to regulate emotions to promote emotional and intellectual growth
(Salovey & Mayer, 1990).
Other definitions and models of emotional intelligence conceptualize it as a mixed set of
perceived abilities, skills, and personality traits. For Goleman (1998), a pioneer in the field,
emotional intelligence is "the capacity for recognizing our own feelings and those of others,
for motivating ourselves, and for managing emotions well in ourselves and in our
relationship" (p. 317). To assess emotional intelligence from this perspective, the mixed
models utilized self-report measures incorporating an array of perceived abilities and traits.
Bar-On (2000), the designer of the world's mostly-used mixed measure of emotional
intelligence, viewed it as an integration of interconnected emotional and social competencies
and skills determining how successfully we comprehend and convey ourselves, realize others
and communicate with them, and deal with the daily necessities and problems. The emotional
and social competencies and skills in this conceptualization include the five key constructs
and each of these constructs consists of a number of closely associated components as
follows: (1) Intrapersonal (Self-Regard, Emotional Self Awareness, Assertiveness,
Independence and Self- Actualization), (2) Interpersonal (Empathy, Social Responsibility and
Interpersonal Relationship), (3) Stress Management (Stress Tolerance and Impulse Control),
(4) Adaptability (Reality Testing, Flexibility and Problem Solving), and (5) General Mood
(Optimism and Happiness) (Bar-On, 2006).
Compatible with this model and as it was mentioned, to be emotionally and socially
intelligent means to be efficiently aware of and express oneself, to understand and
communicate well with others, and to effectively tackle daily problems, requirements and
pressures. This is indeed the manifestation of one's intrapersonal capability to know about
oneself, to realize one’s potencies and weak spots and to convey one’s emotions and thoughts
non-destructively. On the interpersonal level, being emotionally and socially intelligent
includes the ability to comprehend others' emotions, feelings and needs, and to create and
keep favorable, constructive and reciprocally satisfying associations. Finally, being
emotionally and socially intelligent means reasonably and flexibly dealing with the instant
situation, solving problems and making decisions. In so doing, emotions should be directed in
a manner that work in favor of an individual and not against him, and he is required to be
adequately hopeful, upbeat and active (Bar-On, 2006).
Despite the controversy over a unified definition or model for emotional intelligence, there is
a general consensus that emotional skills are associated with success in many areas of life. In
educational settings, it is widely accepted that to create opportunities for effective learning,
students not only need content area knowledge, but also abilities associated with social and
emotional competencies. Empirical studies demonstrated that emotional intelligence is
positively correlated to academic achievement and other cognitive, affective, and
metacognitive factors conducive to learning. For instance, Gil-Olarte, Palomera, and Brackett
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(2006) found a positive correlation between students' emotional intelligence and their
academic success and social competence. In a similar vein, Bracket and Katluka (2007)
indicated that their emotional literacy program designed to develop emotion-related skills in
students will also promote abstract reasoning and reflective learning. Furthermore, Mortiboys
(2005) contended that creating emotionally enhancing learning environments will increase
the likelihood of learners' satisfaction, motivation and collaboration. The major implication
put forward by these studies has been the need to integrate emotional literacy into the
educational curriculum. These programs are expected to help students manipulate their
emotions appropriately, shift undesirable emotional states to more productive ones, and
understand the link between emotions, thoughts, and actions.
Likewise, more recently, the tenets pertained to emotional intelligence in attaining academic
objectives have gained attention in EFL and ESL related research. What has emerged from
these studies is compatible with the aforementioned contention that emotional intelligence
has a contributing role in individuals' academic, affective and cognitive achievements. For instance,
Fahim and Pishghadam's (2007) study demonstrated a positive relationship between
university students' academic achievement and several components of emotional intelligence
(intrapersonal, stress management, and general mood competencies). Aghasafari (2006)
found a significant correlation between overall emotional intelligence measure and language
learning strategies. More recently, situating critical thinking within the framework of
emotional intelligence, Ghanizadeh and Moafian (2011b) indicated that emotional intelligence
has a facilitative role in enhancing EFL learners' critical thinking ability. It has been also
found that emotional intelligence plays a positive role in teaching effectiveness (Ghanizadeh
& Moafian, 2010).
3. Review of the Literature on Self-efficacy
In Social Foundations of Thought and Action (1986), Bandura proposed a social cognitive
theory that emphasizes the role of self-referent phenomena and adopts an agentic view of
personality. According to this agentic sociocognitive perspective, the underlying features of
personal agency include intentionality, forethought, self-reactiveness, and self-reflectiveness.
Bandura (2001) describes intention as "representation of a future course of action to be
performed" (p. 6), that can originate actions for given purposes. The manifestation of forward
looking plans, nevertheless, calls for more than an intentional state. What is needed is the
exercise of forethought through which individuals are motivated and their actions are shaped
in anticipation of future events. Successful implementation of intentions and plans, of course,
entails not only the intentional ability to make choices and action plans, but also the ability to
motivate and regulate the implementation of desired actions. According to Bandura (1986),
this metacognitive ability is realized through self-regulatory processes that link thought to
action and include self-monitoring, performance self-guidance via personal standards, and
corrective self-reactions. The last distinctive core feature of Bandura’s agentic sociocognitive
theory pivots on individuals' capability of reflecting on themselves, their thoughts, and
actions. For Bandura (1997), among the mentioned features, perceived self-efficacy, i.e.,
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"beliefs in one's capabilities to organize and execute the courses of action required to produce
given attainments" (p. 3), is the most fundamental and ubiquitous mechanism of personal
agency. He also asserted how people behave can often be better predicted by the beliefs they
hold about their own capabilities than by what they are actually capable of accomplishing.
Individual's beliefs about their efficacy can be developed by four main sources of influence.
Bandura (1997) postulated theses sources of efficacy expectations as: mastery experience,
also called enactive self-mastery, vicarious experience, also called role-modeling, social or
verbal persuasion, and arousal or physiological and emotional states.
The most prevailing and powerful influence on efficacy is mastery experience through which
successfully performing the behavior increases self-efficacy for that behavior. The perception
that a performance has been successful enhances perceived self-efficacy and ensures future
proficiency and success. The perception that a performance has been a failure weakens
efficacy beliefs and leads to the expectation that future performance will also be inefficient.
Self-mastery, according to Helsin (1997), is best achieved through breaking down complex
task into its constituents that are easier to accomplish, in order to ensure a high level of initial
success. Building self-efficacy via mastery experience or enactive mastery entails organizing
situations that will offer individuals rewarding success and avoid their experiencing repeated
failure.
The second prominent influence originates from observing other similar people to perform a
behavior successfully. It provides people with ideas about successful manner. In contrast,
observing people similar to oneself fail lowers the individual's confidence and subsequently
undermines their efforts. An application of this source of efficacy in educational and career
settings lies in the relative contribution of simulations for enhancing self-efficacy (Tompson
& Dass, 2002). In this regard, Wolfe (1997) maintained that "conscious and rational creation
of a situation or environment within which the participants can learn by engaging in and
reflecting on the activity or process being conducted" does demonstrate an improvement in
self-efficacy (p. 443).
A third source of influence is social or verbal persuasion received from others. Successful
persuaders foster people's beliefs in their capabilities, while at the same time, ensure that the
visualized success is achievable. Negative persuasion, on the other hand, may tend to defeat
and lower self-beliefs. The most contributing effect of social persuasion pivots around
initiating the task, attempting new strategies, and trying hard to succeed (Pajares, 2002). Here
it is worth mentioning although affirmative feedbacks enhance self-efficacy, attempts at
constructing self efficacy through mere verbal persuasion may simply collapse into vacant
sermons unless they are supported by efficacy-affirming experiences such as mastery
experiences (Bandura, 1997).
Psychological and affective states, such as stress, anxiety, and excitement also provide
information about efficacy perception and boost the feeling of proficiency. Hence, trying to
reduce individual's stress and anxiety and to modify negative debilitative states to positive
5
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facilitator states plays an influential role in amending perceived self-efficacy beliefs. Another
important affective factor, according to Pintrich and Schunk (2001), is attribution. If success
is attributed to internal or controllable causes such as ability or effort, efficacy will be
enhanced. Nevertheless, if success is attributed to external uncontrollable factors such as
chance, self efficacy may be diminished (cited in Woolfolk Hoy & Spero, 2000).
The tenets pertained to sense of efficacy in explaining behavior have received support from
research in a variety of contexts and disciplines, including vocational behavior (Betz &
Hackett, 1981; Holland, 1997; Lindley & Borgen, 2002), sport and exercise behavior (Short
& Sullivan, 2000; Toshima, Kaplan & Ries, 1990), environmental behavior (Meinhold &
Malkus, 2005); and musical and vocal behavior (Neielsen, 2004).
Besides the aforementioned areas, arrays of studies have demonstrated the role of
self-efficacy beliefs in various academic and educational contexts. Academic self-efficacy
may be operationalized as "one’s confidence in his ability to successfully perform
pro-academic self-regulatory behaviors– the degree to which students metacognitively,
motivationally, and behaviorally regulate their learning process" (Gore, 2006, p. 92). A
substantial body of literature supports the relationship between students' self-efficacy beliefs
for academic tasks and objectives and their academic performance on such diverse academic
behaviors as, mathematics-specific self-efficacy (Lent, Brown, & Gore, 1977; Pajares &
Miller, 1994), computer training (Gist, Schwoerer, & Rosen, 1989), exam performance (Vrugt,
Langereis, & Hoogstraten, 1997; Yeperen, 2006), essay writing (Pajares & Johnson, 1996),
and language learning (Wong, 2005).
What has emerged from virtually all these studies is in line with Bandura's (1982) argument
that those students with a higher degree of self-efficacy tend to exert more effort, persevere in
difficult situations, choose course of activities more attentively, and retain more realistic and
flexible attributions. While students low in self-efficacy display less persistence and effort
expenditure, avoid uncertain and challenging tasks, lack intentionality, and possess
attributions that are nonrealistic and maladaptive.
4. Purpose of the Study
As indicated earlier, abilities associated with emotional competencies have increasingly
gained attention in research related to effectiveness and achievement in EFL contexts
(Aghasafari, 2006; Fahim & Pishghadam, 2007; Ghanizadeh & Moafian, 2010).
Reconsidering the sources of efficacy expectations, one may plausibly conclude that this
sense of language learning success, as a manifestation of mastery experience, may tend to
promote self-efficacy for L2 learning. So, it is plausible to assume that there may be a
relationship between L2 learners' emotional intelligence and efficacy beliefs. The main
purpose of the present study is to investigate the relationship between these two constructs
among EFL university students. The secondary aim of the study is to delve into EFL learners'
self-efficacy and emotional intelligence by examining the association of each these constructs
with the learners' gender.
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To this end, the following questions were posed and investigated in this study:
1) Is there any significant relationship between EFL learners' self-efficacy and emotional
intelligence?
2) Among the components of emotional intelligence which one(s) is/are the positive
predictor(s) of their self-efficacy?
3) What percent of variability in learners' self-efficacy can be accounted for by taking
their emotional intelligence into account?
4) Is there any significance difference between females and males regarding their
emotional intelligence?
5) Is there any significance difference between females and males regarding their
self-efficacy?
5. Method
5.1 Participants
The participants of the present study comprised 98 Iranian EFL university students. There
were 57 females and 24 males; 17 participants did not specify their gender. Their age varied
from 21 to 34 years old (M = 22, SD = 2.15). They were seniors and juniors who were
studying English Literature, Teaching and Translation at different universities across Iran.
5.2. Instruments
5.2.1 EQ Test
To evaluate students' emotional intelligence, the researchers employed Bar-On EI test which
was designed by Bar-On in 1980. Bar-On EI test, called the emotional quotient inventory
(EQ-I), is a self report measure of emotionally and socially intelligent behavior that provides
an estimate of emotional-social intelligence (Bar-On, 1997). The test includes 133 items in
the form of short sentences which measures five broad areas of skills and fifteen factorial
components (discussed in Bar-On's model). It employs a five-point response scale with a
textual response format ranging from 'very seldom' or 'not true of me' to 'very often' or 'true
of me'. Each item has the value of 5 ranging to 1. In the present study, a Persian version of
EQ test was applied. According to Dehshiri (2003), this test and its subscales do have
reliability and validity in Iranian culture. With the adapted version in Iran, the Cornbach's
alpha coefficient was found to be 0.76 and the results of the factor analysis provided some
support for the inventory hypothesized structure (Dehshiri, 2003). In this study, the total
reliability of the questionnaire, estimated via Cronbach's alpha, was 0.80.
5.2.2 Learners' Self- Efficacy Survey
To assess the EFL learners' level of self-efficacy, Learners' Self- Efficacy Survey designed
and standardized by Gahungu (2009) was employed. The questionnaire operationalizes the
self-efficacy construct via scores obtained on 40 items ranging from never to always
(Gahungu, 2009). To estimate the reliability, the Kurder-Richardson 21 reliability was
7
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computed which was 0.97. In the present study, the total reliability of the questionnaire was
calculated via Cronbach's alpha which was found to be 0.91.
5.3 Data Collection
The study was conducted in several universities in Iran, The participants were asked to take
the Learners' Sense of Efficacy Survey and the Bar-On EI test. They took the questionnaires
home, filled them in and during the following weeks submitted them to the researchers or
their friends who were in charge of data collection. To receive the reliable data, the goal of
filling out the questionnaires was explained to the subjects and they were assured that
endevor would be made to observe the confidentiality and anonymity considerations. Besides,
the participants' questionnaires were coded numerically and they were asked not to write a
name on their questionnaires.
6. Results
Table 1 summarizes the descriptive results of the two instruments- Learners' Sense of
Efficacy Survey (LSES) and the Bar-On EI (EQ) test- utilized in this study.
Table 1. Descriptive statistics of LSES & EQ
N

Minimum

Maximum

Mean

Std. Deviation

LSES

98

50.00

156.00

103.74

24.12

EQ

98

338.00

158.00

471.16

52.69

To investigate the relationship between learners' self-efficacy and their emotional intelligence,
a Pearson product-moment correlation was applied. The results of correlation revealed that
there is a significant correlation between EFL learners' self-efficacy and their emotional
intelligence (r = 0.35*, p < 0.05).
The results of multiple correlations indicated that among the components of EQ test, twelve
of them have positive significant correlation with self-efficacy as follows: Emotional
self-awareness (r = 0.239*, p < 0.05), Assertiveness (r = 0.253*, p < 0.05), Self-actualization
(r = 0.333*, p < 0.05), Independence (r = 0.265*, p < 0.05), Empathy (r = 0.287*, p < 0.05),
Social responsibility (r = 0.222*, p < 0.05), Interpersonal relationship (r = 0.224*, p < 0.05),
Problem solving (r = 0.224*, p < 0.05), Reality testing (r = 0.286*, p < 0.05) , Flexibility (r =
0.287*, p < 0.05), Stress tolerance (r = 0.396*, p < 0.05), Impulse control (r = 0.226*, p <
0.05), Optimism (r = 0.251*, p < 0.05). As it can be seen, stress tolerance has the highest
correlation with self-efficacy.
To investigate which factors of EQ might have more predictive power in predicting learners'
self-efficacy and how other constructs contribute to this model, a regression analysis was
employed. The following table is the ANOVA table of regression. The magnitude of F-value
and the amount of the respective p-value (p<0.05) indicate the considered model is significant
(See Table 2).
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Table 2. The ANOVA table of regression
Sum of
Squares

df

Mean Square

F

Sig.

Regression

20865.008

17

1227.353

2.758

.001a

Residual

35601.614

80

445.020

Total

56466.622

97

Model

1

a. Predictors: (Constant), empathy, interpersonal, independence, problem solving,
emotional awareness, flexibility, impulse control, happiness, stress tolerance, assertive,
self-actualization, reality testing, optimism, social responsibility, self-regard
b. Dependent Variable: Self-efficacy

Table 3. The results of regression analysis for learners' EQ and Self-Efficacy
Unstandardized Coefficients
Model

1

Standardized
Coefficients

t

Sig.

-0.323

0.748

B

Std. Error

-8.753

27.124

0.215

0.683

0.043

0.315

0.754

Assertiveness

1.292

0.831

0.217

1.555

0.124

Self-regard

-1.165

0.775

-0.276

-1.502

0.137

Self-actualization

1.924

0.683

0.407

2.817

0.006

Independence

0.573

0.673

0.101

0.851

0.398

Empathy

1.012

1.008

0.175

1.004

0.318

Interpersonal

-0.643

0.707

-0.158

-0.910

0.366

0.703

0.854

0.138

0.823

0.413

Problem solving

-0.340

0.569

-.076

-0.597

0.553

Reality testing

0.878

0.701

0.189

1.252

0.214

Flexibility

0.118

0.618

0.025

0.190

0.849

Stress tolerance

1.837

0.666

0.417

2.758

0.007

Impulse control

0.389

0.427

0.120

0.913

0.364

Happiness

-1.298

0.652

-0.306

-1.990

0.059

Optimism

-0.918

0.855

-0.184

-1.074

0.286

(Constant)
Emotional
self-awareness

Social
responsibility

Beta

a. Dependent Variable: Self-efficacy
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As Table 3 displays, among the subscales of EQ, stress tolerance and self-actualization were
found to be the positive predictors of the dependent variable (self-efficacy).
Table 4. R square table for EQ components as the predictors of Self-Efficacy
Model

R

R Square

Adjusted R
Square

Std. Error of the Estimate

1

0.608a

0.370

0.236

21.09550

a. Predictors: (Constant),empathy, independence, problem solving, emotional
awareness, flexibility, impulse control, happiness, stress tolerance, assertive, selfactualization, reality testing, optimism, social-responsibility, interpersonal
relationship, self-regard

Table 4 illustrates the model summary statistics. The results revealed that the model
containing all constructs of EQ can predict 24 percent of the learners' self-efficacy beliefs. In
other words, it indicates that about 24% of the variation in learners' self-efficacy can be
explained by taking the components of EQ into account.
Table 5. The results of independent t-tests for determining the role of gender in EQ &
Efficacy
T-test for Equality of Means
t

df

Sig. (2-tailed)

Mean
Difference

Std. Error Difference

EQ

0.200

81

0.842

2.538

12.689

Self-efficacy

1.016

81

0.313

6.033

5.937

To find out whether learners' efficacy and EQ differ among males and females, independent
t-tests were run. As Table 5 displays gender plays any significant role in neither learners' EQ
nor efficacy.
7. Discussion
The present study sought to investigate the possible association between EFL university
students' emotional intelligence and their sense of self-efficacy beliefs. The results
demonstrated that there is a positive association between the two constructs. In other words,
EFL learners' emotional intelligence tends to enhance their beliefs in their capabilities to
organize and execute the courses of action required for successful performance. This is in
accordance with theoretical contentions in self-efficacy literature designating that
self-efficacy is under the influence of four factors, one of which is the individual's affective
and emotional states. The findings of the present study also confirmed previous empirical
studies. For example, Chan (2007) indicated that individuals who exhibited high emotional
intelligence had high self-efficacy. In a similar vein, Villanueva and Sánchez (2007) found
that emotional intelligence was positively associated with leadership self-efficacy. Identical
10
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results have been reported in L2 context. Moafian and Ghanizadeh's (2009) study
demonstrated that enhancing EFL teachers' emotional intelligence had a positive influence on
their sense of efficacy beliefs and that teacher self-efficacy beliefs were significantly
predicted by interpersonal-relationship and problem solving components of emotional
intelligence.
The researchers' second question aimed at finding which component of EFL learners'
emotional intelligence has the highest correlation with their self-efficacy and which ones are
the positive predictors of self-efficacy. The results revealed that stress tolerance has the
highest correlation and stress tolerance and self-actualization are the positive predictors of
self-efficacy beliefs. The relationship between stress tolerance (the ability to cope with and
manage stressful situations) and self-efficacy suggests that individuals who can manipulate
debilitative emotional states hold stronger beliefs about their capabilities. This attests to
Bandura's (1997) contention that facing challenges, individuals with low-self efficacy may
see the situation more demanding than it is. This in turn may result in higher degrees of
anxiety and stress and may make individuals demotivated. This finding also corroborates
empirical studies demonstrating a negative association between self-perceptions and anxiety
(MackIntyre & Gardner, 1955; Kitano, 2001).
The relationship between self-efficacy and self-actualization (the ability to realize one's
potential capacities) indicates that individuals who attempt to figure out their capabilities and
who have more awareness of their true potentials are expected to have higher confidence in
their abilities to perform required actions. This is hardly surprising since both of these factors,
as their names suggest, are intrinsically derived with a focus on competence that underlies the
self. Viewing from commonsense perspective, it is reasonable to presume an attempted
awareness of perceived competence better equips individuals to form sound and realistic
judgments of their capabilities to succeed in a particular situation.
The results of the third research question demonstrated that about 24 per cent of the variation
in learners' self-efficacy can be explained by taking EI into account. This seems plausible
since as indicated earlier individual's beliefs about their efficacy can be developed by four
main sources including mastery experience, vicarious experience, social or verbal persuasion,
and emotional states. According to Bandura (1997), although learners obtain information to
judge their self-efficacy from all of these four sources, students' own performances on past
tasks and vicarious experience appear to be the most influential guides. So it can be
concluded attempts to enhance learners' beliefs in their capabilities should take into account
other prominent factors involved in the development self-efficacy perceptions.
The researcher's fourth question investigated the relationship between EFL university
learners' emotional intelligence and gender. The results indicated that there was no difference
between males and females in the magnitude of their emotional intelligence. This is in
contrast with the widely held view that females are emotionally more intelligent than males.
Previous studies have almost conclusively indicated that individuals' emotional intelligence
changes with the gender differences. For instance, Perry, Ball and Stacey (2004) and Day and
11
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Carroll (2004) pointed out that females reported higher EI than did male.
The fifth research question examined whether there is any significance difference between
female and male students regarding their sense of self-efficacy beliefs. The results indicated
that there was no relationship between the two variables in question. The issue of gender
differences in self-efficacy has remained an area of controversy among researchers.
Tschannen-Moran and Woolfolk Hoy's (2002) study revealed that gender differences do not
significantly predict individual's self-efficacy beliefs. In a similar vein, Pajares (2002)
postulated that males and females do not differ significantly in their sense of self-efficacy
beliefs. In contrast, Coladarci (1992) as well as Ross (1994) found statistical difference
between females and males' self-efficacy with the females having higher self-efficacy indices
than their male counterparts.
The major conclusion derived from the present study demonstrates that enhancing EFL
students' emotional intelligence tends to promote their sense of self-efficacy beliefs. As
indicated earlier, a substantial body of literature supports the facilitative role of self-efficacy
beliefs in academic performance, attitudes, and motivation (e.g., Bandura, 1997; Pajeres,
2002; Wong, 2005; Ghanizadeh & Moafian, 2011a). So this in turn should encourage
authorities and EFL teachers to incorporate skills and abilities associated with emotional
intelligence in their curriculum and classroom activities. These programs and activities
should be targeted at both male and female students and highlight the contributing impact of
stress tolerance and self-actualization on the enhancement of self-efficacy perceptions.
The results of the present study lead to several recommendations for further research. Future
studies utilizing qualitative approaches such as interviews, case studies, and observations
could explore the processes by which self-efficacy and emotional intelligence nurture in the
classroom context. Further research should also investigate the impact of factors such as
social and family background, age, and academic achievement on the development of these
two constructs.
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