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Abstract 

Following the guidelines of the Agenda 2020, the international Organisations and the 
European Union have laid the foundations of educational policy. Every person’s right to 
quality education is put forward to every international document, considering education as 
the means for the prosperity of all the people and the planet. Through qualitative analysis, 
with the use of thematic networks, three documents: of UNESCO, (2017) “E2030 education 
and skills for the 21st century”, of the OECD, (2019) “future of Education and skills 2030: 
OECD learning compass 2030” and of the European Commission, (2018). “Annex of the 
Recommendation for the establishment of a Council regarding the basic skills of lifelong 
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learning”, the modern skills required of students as well as teachers are explored, since their 
acquisition is imperative, as well as the manner of this acquisition are being examined. Thus 
arose the necessity of acquiring digital and social skills, lifelong learning culture, citizenship 
and ecology learning. Additionally, the necessity of modification of education is put forward. 
Finally, it is important that educators receive proper education, so that they acquire new 
knowledge, attitudes, skills to be able to respond to their role as vehicles of change. 

Keywords: Pupil skills, teachers skills, international organizations, agenda 2030 

1. Introduction 

The global community is characterized by successive and rapid changes that have been 
brought about, mainly by the arrival of the 4th industrial revolution, such as the movement of 
populations, the increase of life expectancy, they new work models, robotic and artificial 
intelligence, digitalisation, climate change. The financial challenges in global scale are 
numerous and for their handling skills are required which will lead the citizens to the path of 
employability, competitiveness, innovation and prosperity (Karanikola & Panagiotopoulos, 
2019). 

The international organizations in cooperation with the leaders of Nations having an 
understanding of these changes, have prepared the world community to handle jointly and 
with strategic actions the new facts. Thus, in 2015 the leaders approved the agenda 2030 of 
the United Nations, setting 17 goals for sustainable development aiming in three aspects for 
sustainable development: economic, social and environmental. The European Union 
committed to participate actively in the implementation of the agenda 2030 with specific 
actions (United Nations General Assembly, 2015). 

The 17 SDG (Sustainable Development Goals) are interconnected and aim at the prosperity 
of mankind and the planet, paying particular attention to equal access of all the women and 
men to technical and professional training, while as mentioned in the introduction all of that 
official document of the UN it is of the utmost importance that the governments “provide the 
adults with skills” (Panagiotopoulos et al., 2019). Τhe 4th Goal of Sustainable Development 
refers to quality education considering it as the foundation for the Improvement of people’s 
lives and perpetual growth. 

2. Theoretical Underpinning 

2.1 The Context and Necessity of Acquiring Modern Skills 

The term “skills” is inextricably connected to the ability of humans to survive throughout the 
ages, to evolve, to incorporate in the social whole, to work and to prosper. In the modern 
social, economic and cultural environment life skills are a dominant element in a person’s 
ability to live and work. The activation of required skills takes place each time according to 
the Daily needs and requirements of the individual, so that he can respond to different 
situations (Javrh & Mozina, 2018). 

According to Panagiotopoulos et al. (2019), skills is one of the important factors connected to 
the ability of the individual at employability, which is a constant and lifelong a fort of 
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acquiring and maintaining a sufficient and suitable employment for the individual. Thus, the 
skills are defined “as a total of achievements, knowledge and personal characteristics that 
enable individuals to become employed and successful” (Panagiotopoulos et al., p. 81). 

Lynda Gratton (2011), a professor at London Business School, maintains that the future of 
mankind will be shaped by five forces that are already in development and affect the way we 
live and will be working in the immediate future. Their dynamic in the global frame create 
the need for every citizen to become a global citizen rather than local, to examine the 
historical framework, not only the present framework, to have a broad perspective instead of 
narrow and short-sighted. Τhe five forces that affect and shape the context are: the power of 
Technology, the power of Globalization, the power of Demography and Longevity, the power 
of Society, the power of Energy Resources. 

The influence of these global powers in the market is immense and their consequences 
particularly on the young who enter a volatile labour market, with new challenges and 
demands that constantly change. Work positions change and some were created recently, 
while it is highly probable for other means of employability to exist in the immediate future. 
Today’s students may be called upon to claim job positions that are non-existent today. 
Therefore the ability flexibility and adaptability is necessary and useful, as well as the 
development of personal identity. Today’s youth require not only knowledge but also “a wide 
spectrum of skills and knowledge and the ability to adjust to change” (Glasbeek, 2017). 

In the 21st century, when the world changes at a frightening rate, societies have turned into 
one global community, the demand for constant “lifelong” learning constantly increases 
becomes an acute need and everyone should be “lifelong” learners. Everyone’s skills should 
be updated, so that they are not left behind and let progress bypass them, remaining passive 
spectators (Laal, 2012). 

Furthermore, the vision for an “Educationally Fulfilled Life” requires an adjustment of the 
educational models and the development of skills, “so that the perpetual progress of learning 
can function as a generator of employability, success and achievement” (Auger, 2020) 

2.2 Connection Education and Skills 

In the modern socio-economic framework education and training are called to balance social 
and economic inequalities and to contribute to the economic growth of the individual and of 
society. Education “can operate as an assisting factor in the creation of luxury conditions, 
since it relieves more directly from poverty and the disadvantageous conditions under which 
the citizens live”. Additionally, many studies point out the positive relationship between 
training and the increase of productivity and the improvement of human resources 
(Panagiotopoulos et al., p. 103).  

A substantial share of responsibility for the preparation of tomorrow’s citizens through the 
acquirement of proper knowledge and skills, even from early childhood but also in every 
educational level, falls onto the state and the educational systems that it shapes. The supply of 
quality education and of the proper skills he’s over are most important for the course of a 
person’s personal and professional life, given that the basis for personal growth are 
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introduced during the first stages of education, in early childhood. The need for change of the 
systems and school programs becomes more intense, since the changes that take place in 
society and the economy of countries are also intense. Moreover, the environment of a 
modern classroom is characterized by diversity of students and digitalisation requires new 
methods of teaching and learning (Glasbeek, 2017). 

Perhaps the most important factor of the educational process for the implementation of the 
current educational policy is the teacher. He operates as the link between theory and practice. 
Unfortunately, in reality, this practical implementation of theory often has many deficiencies, 
something predictions and generally problematic situations arise as well as malfunctions, 
especially during periods of change and reforms in the educational environment. Many times 
the educator is called to handle these changes and difficulties, not always having the required 
support of the state. On the contrary, it is considered a given that he has both the required 
skills and the positive attitude towards impending changes and the scientific training to 
implement those changes. 

In other words, the educator is called upon to become the means of change, a role that often 
contradicts his “traditional” beliefs, while at the same time he develops a tendency of 
resistance to change. However, our society has already been characterized as “society of 
knowledge”. Work and working relationships are already affected and are radically changing 
due to globalization, the huge and constantly growing technological advancement, the 
overwhelmingly big volume of data and the speed of its transmission (Stamelos, 2010). 

Taking all of the above into consideration, and given the fact that, as Coolahan (2002) 
mentions “educators are in the heart of the educating process and their morality, motivation 
and skills are of vital importance in a reformation era” (Coolahan, 2002, p. 13), the need for 
change of the role of the educators as well as the acquisition of new skills is imperative in 
order to rise to the new challenges of modern society. Of course, this change can take effect 
neither automatically nor in a short period of time, on the contrary it requires great effort for 
its acceptance and application, why the involved parties need to be convinced regarding the 
benefits of the change (Panagiotopoulos et al., 2019). 

John Coolahan (2002) points out that the acquisition of the culture of lifelong learning by 
educators gives a new boost and dynamic to the career of traditional teaching. This new 
dynamic can help redefine the profession of educator, so that the needs of the society of 
knowledge can be better served. Since the requirement and the goal of society is to improve 
the quality of education to create citizens with no skills, who will be creative, flexible, 
equipped with digital skills, this cannot come into being unless the educators themselves are 
adequately qualified and in possession of the skills necessary to be creative and innovative, 
flexible and adaptable. 

Fullan (1993), who claims that it is necessary for the educator to be a lifelong learner in order 
to be efficient, is also moving to the same direction. This will result in him acquiring 
knowledge and skills, so that he can endeavour to innovate to use new technology and 
suitable pedagogical methods, to be constantly updated, “to cooperate with others so as to 
bring about improvements and become a vehicle of change. Systems cannot change on their 
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own. On the contrary, the actions of individuals and small groups that work on new concepts 
cross to produce innovation. New concepts, when mobilized, become the new role models” 
(Fullan, 1993, p. 17). 

In addition, Mezirow’s (1990) theory of transformative learning and emancipatory learning 
states that through the process of critical thinking the individual is driven to the 
“identification and questioning oval pinions and meanings”. Therefore, as Karanikola & 
Pitsou (2019, p. 4) characteristically state, “the individual through introspection, acceptance 
or even questioning of a situation can better understand himself, proceeds to changes, while 
at the same time, partakes in the change himself in a wider social environment”. 

Given the fact that the global community is in an “upheaval” which leads to radical changes 
in multiple levels and in many fields of the society, several nations aspire to respond to those 
changes through reforms of their educational systems. The adjustment of both schools and 
educators to these new circumstances is therefore necessary. Social cohesion, competitiveness, 
employability, social justice, investment in education therefore investment in the young, their 
knowledge and skills, are considered by the international organizations and the EU to be of 
the utmost importance (European Commission, 2016). 

2.3 International Organizations 

The international organizations play an active role in the shaping of the educational policy of 
countries. Especially during the last decade, there has been observed a conformity and 
convergence regarding the educational vision of the organizations, which actively participate 
in the international educational framework, towards getting results concerning learning. This 
common interest mainly pertains to the quality of education, the correct and responsible 
governing, privatization, the measurement of learning results and their comparative 
evaluation (Akkari & Lauwerier, 2015). 

The role of international organizations in education is remarkable and essential, since they 
constitute a basic component in the guidance and definition of the goals of educational policy, 
by financing the educational systems. Additionally, using their expertise enables them to 
influence the educational state of being, constituting sources of good educational practices, 
tools of evaluation of education over policies as well as comparative evaluations (Akkari & 
Lauwerier, 2015). 

In 2000, the United Nations formulated in writing the program “Millennium Development 
Goals” (2000 – 2015). A document that set as a primary goal the individual and its 
development through: a) the provision of basic goods, such as health, education, food, b) the 
securing of infrastructures and access to water, energy, communication, information c) the 
respect of human rights such as freedom, equality, acceptance of diversity as well as respect 
for nature and the development or social responsibility. The program has brought some 
results, perhaps not the expected ones, and its evolution was the “Agenda 2030- Sustainable 
Development Goals, SDG” (2015 – 2030). The SDG places particular gravity to human 
development and links it to work and education. The 17 goals of the Agenda 2030 constitute 
an “action plan for the people, the planet and prosperity”, while the 4th goal refers to 
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“securing comprehensive and fair quality education and promoting the opportunity of lifelong 
learning for everyone”. For the first time in 1992, during the International Conference in Rio, 
Brazil there was mention about sustainable development, which constitutes “the process of 
constant change and adaptation”. Its aim is not only to cover the needs of the current 
generation but of the future ones as well through the “balanced pursuit of economic growth, 
environmental protection and social cohesion” (Karanikola & Panagiotopoulos, 2017). 

It is a fact that the international organizations influence and provide guidelines for the setting 
of goals for the countries’ education. Of course, according to the principle of subsidiarity, as 
it is pointed out in the (Hériard, 2020, p. 1) “the main responsibility for the decision-making 
concerning educational and training policies lies with each member state, with the European 
Union operating exclusively in a supportive role. However, certain challenges are common 
for all nations - the aging of the population, the lack of skills of the workforce, global 
competition and preschool education - and consequently demand common treatment, with the 
member nations cooperating and learning from each other”. 

However, an inconsistency is commonly observed between the theoretical goals of the current 
educational policy and the expected results which will bring about change. The Greek 
educational system constitutes such an example, which has included in its goals the 
cultivation of 8 modern skills, such as “communication in the mother tongue, communication 
in foreign languages, mathematical ability and basic skills in Science and Technology, digital 
ability, post cognitive abilities (learning to learn), social skills and skills involving citizenship, 
initiative and entrepreneurship, cultural conscience and expression” (Pedagogical Institute, 
2006, p.3). Despite all this, according to the PISA (2018) results, Greece is ranked below the 
average of performance in Math, Natural Sciences, Knowledge and Skills of the Global 
Citizen (IEP, 2019). 

Additionally, the Monitoring Report for Education and Training 2019 for Greece pointed out 
that in Greece the digital school has not been sufficiently developed nor has the development 
of digital skills for educators been realized as required (European Commission, 2019, p. 8). 
Among the recent challenges during the covid-19 pandemic that Greek educators had to 
confront but also in other countries of Europe, was the lack of digital skills so that they could 
effectively use the platforms of synchronized and unsynchronized education, as well as the 
difficulty due to lack of experience in creating digital content and the use of effective 
pedagogical methods in distance learning (CEDEFOP, 2020). 

3. Methodology of Research 

3.1 Research Objective - Research Questions 

The aim of the current research is primarily to research the primary dimensions of the skills 
that the school must cultivate and develop in today’s students and tomorrow’s citizens, in 
order to enable them to rise to the challenges of the 21st century according to international 
dictates. 

Secondarily, is the research of the basic dimensions of the skills of modern teachers, as one of 
the components of change of educational policy and as a configuring factor for the global 
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context. 

The research questions that composed and eventually configured the research quest of the 
present research are the following: 

•  Which set of skills are necessary for the students to develop in order to be able to rise to 
the challenges of the 21st Century as tomorrow’s citizens? 

•  Which set of skills must Educators acquire to assist both in the development of skills of 
their students, as well as the improvement of their personal and professional profile? 

•  Why is the need to acquire modern skills imperative? 

•  In what way will the above-mentioned skills be acquired according to international 
documents and which bodies will assist in that? 

3.2 Presentation of Methodological Tool and Research Material 

For the realization of this research there has been a study of international documents and 
specifically: UNESCO,(2017) “2030 Education and Skills for the 21st Century”, 
OECD,(2019) “Future of education and skills 2030: OECD learning compass 2030” and 
European Commission, (2018) “Annex of the Recommendation for the establishment of a 
Council regarding the basic skills of lifelong learning”. 

For the examination of the aforementioned research material qualitative methodology with 
the tool of thematic analysis and thematic networks has been applied. Thematic analysis 
involves a deductive analytical process (from the general to the specific) and it was 
developed based on Toulmin’s argumentation theory (1958), which aims to provide a 
structured method for the analysis of negotiating procedures, defining and shaping the 
characteristics of the arguments connected to the subject under exploration as referred to by 
Jennifer Attride-Stirling (2001). 

According to Attride-Sterling (2001), during the formation of the thematic networks three 
orders of themes are created: The basic theme is based on and refers to the simpler and more 
easily visible by the reader characteristics of the data of the research material, while 
providing some information about the entirety of the text. The organizing theme is a 
middle-class theme, which organizes the basic themes in similar theme categories. Its 
composition derives from the deeper understanding of the content of a text through reading it 
in connection to the other basic themes. The global theme is superordinate and includes the 
basic idea of the text as a whole. 

Thematic analysis and content analysis are used as methods of qualitative approach for the 
qualitative analysis of texts and beyond. Thematic analysis is a procedure of codification of 
qualitative information (Boyatzis, 1998) aiming at the understanding of a subject or the 
meaning of an idea and not the resolution of conflicting definitions of a problem.  

Thematic analysis allows the interpretation of many different aspects of a theme, contributes 
Dwayne essential and in depth examination of the superficial and deeper themes of the 
document. Furthermore, it allows the researcher flexibility and constitutes a useful tool, by 
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providing an insightful, complex and enriched exposition of the data (Braun & Clarke, 2006). 

In addition, thematic analysis, according to Braun & Clarke (2006), provides basic skills to 
the researcher which will be useful in many forms of conducting qualitative research and 
analysis. Therefore it must be evaluated as a fundamental method that the researchers must 
learn for conducting qualitative analysis. Boyatzis (1998) characterizes it as the tool which 
can be utilized in different methods, while allowing freedom in interpretation, since the codes 
provide the capability of referring to many subjects. 

3.3 Creation and Description of Thematic Networks 

During the thematic analysis of the documents for organizational networks were created for 
the students and correspondingly for the educators. The first thematic Network discusses the 
type of skills that students/educators must develop, the second thematic Network discusses 
the necessity of acquiring these skills, the third schematic Network discusses the strategy and 
development policies of these skills and the fourth thematic Network discusses the 
institutions of the development of these skills. 

It has been established through the thematic analysis of the under research material that the 
UNESCO (2017:12) document has as its target populations all the citizens, “children, 
adolescents, adults”, also mentioning the “vulnerable populations”, and “racial equality” and 
refers to the skills that they must acquire, not only through standard education, but mainly 
through lifelong learning and training, something which is predominant throughout the whole 
document as a primary target and a way of acquiring skills. The OECD (2019:12) document 
is concerned mainly with the skills that the student will acquire through the educational 
system, with particular emphasis in standard training but clearly also through lifelong 
learning. The European Commission (2018, p. 1) document has as its target population the 
citizens and it regards the students as tomorrow’s citizens, who, starting from their school life 
have to acquire modern skills, which must evolve and develop in a lifelong learning 
perspective. 

Undoubtedly, all three documents are in conformity with the 17 SDG which have been 
instituted by the UN and primarily with the 4th sustainable goal which concerns Quality 
Education. The right to access to quality and without exclusion education is discussed, 
linking education to personal, social and global prosperity. In addition, all three documents 
stress the need for students to acquire modern skills, a need that stems from the global 
context, as it is has been formulated. Therefore, according to the international documents and 
answering the corresponding research questions, the following have been asserted: 

Regarding the types of skills:  

A common parameter is the acquisition of basic skills. In the OECD (2019:49) document the 
basic skills (writing, reading, arithmetic skill) include the digital skill, as necessary and useful 
in all levels of communication. Accordingly the UNESCO (2017:43) document mentions the 
digital skill as a fundamental skill that contributes to the integration of an individual in the 
society of knowledge, while the European Commission (2018, p. 4-5) document States not 
only the benefits and the necessity of digital skill but also the correct use of digital 
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technology aiming to digital prosperity and cyber-security. 

Furthermore, transferable skills, which include business ability, creativity, innovation, 
communication of ideas, are common in all three documents. It is noteworthy that the 
business ability is particularly stressed in the European Commission (2018, p. 7) document. It 
is clearly mentioned in the other document but not as a separate skill. A fact that suggests the 
approach which is more socioeconomic in the European Commission (2018) document. It has 
also been observed that in the UNESCO (2017, p. 15) document there is specific mention for 
the need of acquisition of work skills that include technical and professional training. 

It must be pointed out here that the UNESCO (2017, p. 16) and OECD (2019, p. 51) 
documents particularly stress the importance of ecological education and of the protection of 
the environment, giving in fact ethical dimensions to the issue. In the European Commission 
(2018, p. 6) document the skill of the citizen and the “knowledge of sustainable systems, 
particularly of climatic change and demographic change” is mentioned however without 
paying particular attention to this issue, while it focuses more on the social, economic, 
political and cultural dimension and the need for citizens’ skills. 

According to the aforementioned document, citizen skill contributes to the creation of active 
citizens, who participate and take interest in public affairs and global developments. In the 
UNESCO (2017, p. 31) document citizen skill is also presented as a contributing factor for 
the peaceful coexistence of individuals within an undoubtedly multicultural environment. 
Accordingly, and the OECD (2019, p. 16, p. 104) document citizenship is projected as an 
important skill for the structuring of a just and viable society. 

It is also noteworthy, that in the OECD (2019, p. 93) document, the importance of the health 
of the body and the spirit through art and creative expression is pointed out as an important 
component for individual prosperity. Similarly, in the European Commission (2018, p. 8) 
document the importance of acquiring cultural knowledge and expression through art in 
education is stressed, something that is lacking in the UNESCO document. 

Equally important in all three documents are considered the social skills that include 
communication and cooperation skills, critical thinking and responsibility, ability of 
communication and problem solving, empathy and respect for diversity. 

Regarding the need of acquiring skills: 

A basic necessity of acquiring skills is for them to contribute to the ability of students to rise 
to the challenge of the 21st Century. In all three documents the modern skills are considered 
necessary for the employability of citizens, as the work environment is particularly unstable, 
volatile and unexpected. This has direct consequences on the economic development of both 
the individual and society. Also, in all three documents the individual prosperity of the 
citizens, as well as their ability to actively participate in society operating as global citizens, 
naturally maintaining their national identity, is emphasized as a goal. 

Regarding the method of acquiring skills: 

In all three documents, lifelong learning is considered of vital importance for the 21st century 
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citizen, as it provides him with the ability to constantly enrich his knowledge, update his 
skills, modify behaviors. The educator and his support from the state is put forward as a key 
role to the process of learning according to the framework of E2030. His constant 
improvement and evolution through standard education, lifelong learning and training 
critically contributes to the acquisition of skills. 

Something that is considered important is the involvement of students in the program of 
studies alerting the educators as to what they would like and how to be taught UNESCO 
(2017, p. 19), as well as the creation of the student agency (OECD, 2019, p. 33-41), who 
which the students can participate in the formation of the program of studies. The method of 
evaluation and monitoring of skills exists in all three documents as an important process for 
their acquisition and for the further development of this procedure. Furthermore, it is put 
forward the enrichment of the program of studies with the aim of the autonomy of the 
educator, while the “alliances” of educators contribute to the dissemination of good practices 
and the exchange of ideas. 

Regarding the institutions involved: 

The institutions involved in the manner of acquiring skills (International Organisations, 
nations, educators, society) constitute a common component as well. 

Concerning the approach of the documents to the required skills of the educators it should be 
noted that only in the UNESCO (2017, p. 21-32) document there is particular mention of this 
matter. In the European Commission (2018, p. 10) document there is a reference to the 
manner of support of the educator, while in the OECD (2019, p. 37) document the key role of 
an educator is noted. Clearly, through the study and analysis of the documents it is obvious 
that all three documents recognize the educator as a basic component in the process of 
acquiring skills. Specifically, responding to the respective research questions concerning 
teacher skills the following have been asserted: 

Regarding the type of skills: 

Digital skills in all three documents are predominant as the most necessary skills for the 
educator of the 21st century, as they should facilitate and utilize digital technology in learning 
(UNESCO, 2017, p. 22; European Commission, 2018, p. 10) and digital and data literacy are 
already considered fundamental skills OECD (2019, p. 49). 

The acquisition of the lifelong learning culture by Educators is of vital importance and a 
requisite for the skills of the 21st century, as it contributes to personal development, 
professional empowering and the updating of skills (UNESCO, 2017, p. 22; OECD, 2019, p. 
89; European Commission, 2018, p. 9). 

Furthermore, all three documents stress the need of acquiring skills of cooperation, 
innovation, different methods of approach in teaching and learning, evaluation skills. 

Regarding the acquisition of skills: 

Constant learning and change in the standard education of educators are predominant in all 
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three documents as primary factors for acquiring skills (UNESCO, 2017, p. 36; OECD, 2019, 
p. 23; European Commission, 2018, p. 11), so that educators can receive the necessary 
support and guidance. 

The connection between the educator and the learning process diffuses and is obvious in all 
three documents. It is considered a condition and prerequisite to educate the Educators in the 
preparation of today’s students, who will become the citizens of the future. Also, the 
acquiring of skills is considered necessary for personal fulfilment and satisfaction, as well as 
their professional progress. 

Regarding the institutions: 

Clearly in all three documents, the International Organizations provide the basic direction and 
policy-making of educational policy, while the Nations, taking into consideration the 
International Organizations directives, the European programs, the results of studies of the 
International Organizations build their own national education policy. The Universities, the 
community, the businesses, etc, contribute with their cooperation in the development and the 
reformation of education. 

In conclusion, through the thematic analysis of the three documents which constituted the 
material researched in the present study, the research questions, which had originally been 
raised and which have already been presented, have been answered. 

4. Discussions on the Results 

From the thematic analysis of the three international documents it is obvious that the 
development of skills in students, such as basic skills, digital, social, citizen skill, the 
acquisition of ecological awareness is a requisite and a necessity for the 21st century, 
according to the Agenda 2030. The skills contribute to the employability of the individual, to 
personal prosperity, social and global prosperity. The International Organizations cooperating 
among them and having the Agenda 2030 as a guide, through their policies aim to a peaceful 
society that provides equal opportunity to everyone, to a sustainable development, the 
eradication of poverty, to active citizens with moral thinking and respect for the environment, 
capable of facing the consequences of the 4th industrial revolution. 

However, equally important and necessary is the need of acquisition of skills by the educators, 
since the method that the skills of the students will be reinforced and cultivated are 
incorporated in education. Quality education is the 4SDG and therefore the upgrade of the 
professional profile of the educator is deemed necessary. In all three documents under 
research the link between student skills and educators skills was clear. In fact, their standard 
education and continuing training, integrated in a lifelong learning culture, was apparent and 
intense as a condition and as an important factor for success. 

Furthermore, it is recommended the enrichment and modification of analytical programs, the 
cooperation among educators as well as with the local and European community, with 
different institutions, new pedagogical approaches enriched with the use of ICT, attending 
European programs, such as ERASMUS, e-Twinning etc. 
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Consequently, in order to create today the citizens of 2030 and to “build” the world of the 
21st century according to the vision of the International Organizations a reformation in 
education should take place, beginning for the most important component of education, the 
educator. 

By the present study it became clear that no educational policy can be successfully 
implemented, unless its applicators are appropriately trained meaning the educators. As a 
result, the present study regarded educator as a vehicle of change. In order for that to be 
achieved, on the one hand he should be sufficiently prepared and on the other he should 
realize and accept the necessity of change and the responsibility he carries towards society for 
the preparation of the citizens of the 21st century. Lifelong learning and training can 
contribute to that, allowing the educator to develop a culture regarding constant learning and 
development. 

The Greek Ministry of Education and Religious Affairs(2020) has integrated in 218 school 
units of Primary and Secondary Education, the pilot “Skill Workshops”, beginning from 
September 2020, with the aim to enrich the curriculum and cultivate the proper skills, called 
“skills of the 21st century” to today’s students. The aforementioned Ministry decision 
undoubtedly complies to the Agenda 2030 and clearly inspires a sense of hope for the Greek 
educational reality. 

Consequently, a future recommendation for further research on this matter may demonstrate 
how effective the application of theory to practice will be. 
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