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Abstract
During the Secondd World Warr, Finland foought twicee against Ru
ussia and theen against Germany.
G
Except for some exceptionss, children’’s everyday
y life and living surrroundings changed
dramatiically becauuse of war. This studdy provides a multidiimensional picture of the war
time haappenings in Finland regarding elementary
y education
n. This stuudy analyzzed how
elementtary education was arrranged duriing the Second World War in Finnland and how
h
war
childrenn describedd their life during thee war. Thee data com
mprised form
mer war-ch
hildren’s
memoriies (N = 13)
1 and sup
pplementaryy archival sources and carefullyy selected, relevant
World War in Finland. The archivval sources included
researchh literature of the time of Second W
i
letter coopies and minutes
m
of teeachers’ meeetings. The study show
wed that the patriotic id
deals and
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strict ddemands onn decency and
a industryy were a salient,
s
unquestionablee part of ch
hildren’s
practicaal lives in thhe war-time Finland.
Keywords: Elemeentary educaation, Seconnd World War,
W Memories, Finland,, War childrren
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1. Introoduction
Germanny tore intoo Poland on
n the 1st oof Septembeer 1939 du
ue to whichh France an
nd Great
Britain declared war on Germ
many two day
ays later. The Second World
W
War hhad started. The risk
of war cconcerned Finland,
F
too
o, and the siituation of foreign
f
policcy with the Soviet Uniion grew
tense. D
During the Second
S
Worrld War, Finnland foughtt the follow
wing Wars: T
The Winter War (30
Novembber 1939–13 March 19
940) was miilitary confllict between
n the Soviett Union and Finland
which bbegan with a Soviet offfensive two months afteer the start of
o World W
War II and th
he Soviet
invasionn of Polandd. The Wintter War endded on the Moscow Peeace Treatyy. The Conttinuation
War (255 June 1941–19 Septem
mber 1944)) was the seecond war against the Soviet Uniion. The
Laplandd War (Septtember 194
44–April 19 45) was fou
ught betweeen Finland and Nazi Germany
G
in Finlaand's northeernmost Lap
pland Provinnce.
How weere childrenn educated during
d
the w
war time? There
T
are a few
f Finnishh studies of children
of war ((Kavén, 2010, 2011; Knuuttila
K
& Levola, 2000; Räsänen
n, 1988) buut those focu
using on
elementtary educattion during
g the war time are scarcer (H
Hopkins, 19989; Nurmii, 1989;
Paksuniiemi, 2009;; Syväoja, 2007).
2
The target perio
od of this study is the war time in
n 1939–
1945 inn Finland. Except for so
ome exceptiions, childreen’s everyday life and lliving surro
oundings
changedd dramaticaally becausee of war (Laatvala, 2006
6): Fathers went to thee front and mothers
were buusy with daaily chores and
a servingg the nation. Many fam
milies had too leave theiir homes
to find oonly home ruins at the time of theeir return. Some childreen were sennt to abroad without
their paarents and some
s
of them
m returned but not all. Some chilldren were oorphaned as
a one or
both paarents died during the war. (Kavéén, 2010, 20
011; Knuutttila & Levoola, 2000; Räsänen,
R
1988). In Finland, over 30,0
000 womenn were wid
dowed and 50,000–60,,000 childreen were
mi, 1986). M
Mothers werre responsib
ble for reari
ring becausee fathers
orphaneed (Häikiö, 1996, Salm
were at the front (ee.g., Kempp
painen, 20066).
o the war time happpenings in Finland
This sttudy providdes a multiidimensionaal picture of
regardinng elementtary educattion. On thhe one han
nd, the official recordds and policies are
describeed. On the other hand,, the realityy is revealed
d through th
he memoriees narrated by
b those
who expperienced thhe war and school duriing the dram
matic era. As a conclusiion, we willl discuss
how thhe patrioticc ideals an
nd strict deemands on decency and
a
industrry were a salient,
unquesttionable parrt of childreen’s practicaal lives in th
he war-time Finland.
2. Meth
hod
The purrpose of thiis article is to describe how Finnissh children were educaated during the war
time annd how theyy perceive the hard peeriod of theeir life. Thee following research questions
q
were seet for this stuudy:
(1) How
w was elemeentary educcation arrangged during the
t Second World Warr in Finland??
(2) How
w do Finnishh war childrren describee their life during
d
the war?
w
The firsst research question is discussed iin the light of the arch
hival sourcees while thee second
opens thhe life durinng the war years
y
from the children
n’s point off view. Thuss, the data comprise
c
former war-childrren’s memo
ories and supplemen
ntary researrch literatuure on elementary
educatioon during the
t war yeaars. Thirteenn children’ss of war weere intervieewed. In thiis study,
86
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they aree referred with
w fictitiou
us names: A
Ann (b. 1942
2), Brigitte (b. 1938), E
Elizabeth (b
b. 1936),
Iris (b. 1940), Karren (b. 193
37), Lena (bb. 1941), Lisa
L
(b. 193
33), Matt (bb. 1928), Oscar
O
(b.
1938), P
Paul (b. 19933), Peter (b. 1935), T
Theresa (b. 1941), and
d Toby (b. 1940). All of them
were froom northernn Finland, the
t provincee of Laplan
nd. All of th
hem were evvacuated du
uring the
war andd most of thheir parentss served in ffront (fatheers) or as lotttas (lottas served in a Finnish
voluntaary auxiliaryy paramilitaary organizaation for wo
omen). Som
me of them lost their parent
p
or
parents. In additioon, some off their hom
mes were deestroyed durring the waar. The partticipants
shared m
memories of
o becoming
g separated from their families as a child or being orphaans who
were soold to step-families, liv
ving in connstant want,, doing everrything by themselvess, and of
diseasess, interruptiions to studiies, hard woork and effo
ort, war-time scarcity, aand discomffort—all
these w
were part of
o their lifee (Purhonenn et al., 20
008). Altho
ough not aall participaants had
experiennced all theese miseriess, they sharred a similaar experientiial world (E
Edmunds & Turner,
2002; M
Manneheim,, 1952; Purh
honen et al. , 2008).
The parrticipants were
w
intervieewed personnally and th
he interview
w method w
was theme in
nterview
(e.g., H
Hirsjärvi & Hurme,
H
200
01). Commoon features were lookeed for from the intervieew data.
This stuudy forms a part of a larger reseearch that aims
a
at con
nstructing a holistic piicture of
war-tim
me childhoood: What is childhood like in waar and whatt factors ennhance copiing with
war?
Memoryy data makke it possiblle to describbe children
n’s life durin
ng the war from their point of
view. T
The interview
wees remin
nisced, interrpreted, and
d described their life (ssee Granfeltt, 1998).
The datta can be seeen as talk about
a
the paast. Retrosp
pection meaans also rem
membering, sharing,
contempplating, andd situating one’s life as a part of
o the history (Portellii, 2006). Naturally,
N
researchh participannts can selecct those eveents and issu
ues that they
y want to shhare. They also can
omit soome aspectss that they consider
c
irrrelevant, do
o not want talk
t
about ffor some reeason, or
have sim
mply forgottten (Silvastti, 2001).
Intervieews were traanscribed caarefully andd analyzed in
i the light of the pre-ddetermined research
r
questionns. Therefoore, the anaalysis methood was quaalitative con
ntent analyssis (Mayring
g, 2000;
Silverm
man, 2005). The interview data w
were supplem
mented by archival souurces and carefully
c
selectedd, relevant research liiterature off the time of Second World Waar in Finland. The
archival sources inncluded letteer copies annd minutes of
o teachers’ meetings.
This stuudy was a continuum
c
to
t Dr. Merjaa Paksuniem
mi’s (2009) doctoral reesearch that focused
on Finnnish teacher training at the beginniing of the 20th century. The data w
were collecteed by Dr.
Paksuniiemi and annalyzed in cooperationn from this select poin
nt of view w
within the research
r
group oof Dr. Paksuuniemi, Dr. Satu Uusiauutti, and Pro
of. Kaarina Määttä. Thhis study is a part of
our stuudies on thiis education
nal-historic al theme (P
Paksuniemii, Määttä, & Uusiauttti, 2012;
Paksuniiemi, Uusiaautti, & Määättä, 2012a,bb,c) at the University
U
of
o Lapland, Finland.
3. Resu
ults
3.1 Thee Operation of Elementary Schoolss
War tim
me affected elementary
y education and were found
fo
extrem
mely difficuult by the scchooling
system. Education was provid
ded anywheere possible depending on a situatiion (Kuikkaa, 2001).
87
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The Naational Boaard of Educcation gave directions to elementtary schoolls how they
y should
arrangee teaching inn these excceptional cirrcumstances (Da:2.). During
D
the whole Win
nter War,
educatioon was nonn-uniform an
nd irregularr. When thee peace cam
me, the situat
ation got a bit
b better
but eduucation wass again interrupted duee to the Co
ontinuation War (Paksuuniemi, 200
09). The
teacher training scchool that operated
o
w
with the teaccher trainin
ng college oof Tornio provided
p
teachingg within thhe realms of
o possibilitty. Various buildings were rentedd from thee city of
Tornio for this puurpose. (Caa:3; Da:2.) Similar sp
pecial arran
ngements toook place in other
elementtary schoolss of Finland
d and when the war waas at its wild
dest the schhool system stopped
totally ((Nurmi, 19889; Hölsä, 2007).
2
During the Laplaand War, th
he whole ppopulation of Laplan
nd includingg their catttle was
evacuatted at least near the miid-Finland oor in northeern Sweden.. War years , thus, had stronger
effect iin Lapland than in southern Finlland. The number
n
of children w
who went to
o school
decreassed because 70,000 chiildren were sent as waar children in
i other Noordic countrries. The
total nuumber of war
w children
n was abouut a third of
o the schoo
ol age childdren of Fin
nland. A
majorityy of the poopulation of
o northern Finland was
w evacuateed in Swedden, includiing also
school age childrren. Several thousandss of Finnissh children
n stayed abbroad perm
manently.
(Kavén, 1985; 2010; 2011; Knuuttila & Levola, 2000; Lagnebro, 19990; Räsänen
n, 1988;
Salmineen, 2007.)
The deevelopment plans for compulsoryy education
n were postponed in tthe 1930s because
hool authoriities focused
d on organiizing and seecuring elementary
during the war yeaars, the sch
educatioon (Hölsä, 2007).
2
The strengtheniing of the new
n pedagog
gical trendss was interru
upted as
Finlandd’s connectiions to thee rest of thhe world went
w
off an
nd so did the schooll reform
(Paksunniemi, 20099).
Along tthe war the objectives of
o educationn changed and
a the sign
nificance off the nationaal values
and the Finnish hisstory becam
me emphasizzed (Hölsä,, 2007). Forr example, tthe teacher training
school that operatted with th
he teacher training co
ollege of Tornio emphhasized clearly the
strengthhening of Finnish natio
onal identityy and nation
nalism (Hc:1). Partly, tthe change was due
to the directions given by the
t Nationaal Board of
o Educatio
on and parttly becausee of the
circumsstances of that
t
time: patriotic
p
spiirit, nationaal solidarity,, and volitiion to defen
nd one’s
countryy were cheriished at school (Hölsä, 2007).
The afoorementioneed objectives were inccluded in teaching
t
off various suubjects. In October
1941, thhe Nationall Board of Education
E
ggave directio
ons that sch
hools shouldd provide ed
ducation
in civill defense (Da:3).
(
Sch
hool childreen’s physiccal shape was
w improvved in PE lessons.
Writinggs in Elemeentary School Journalss instructed teachers ho
ow to incluude civil deefense in
physicaal educationn. For exam
mple, sufficcient skiing
g skills were importannt for defeense and
thereforre, physicall education had to be provided with
w military
y punctualiity in schoo
ols (e.g.,
Piironenn, 1941). Excursions in
n the woodds by foot an
nd skiing were
w given pprimary imp
portance
along w
with downhhill skiing and ball ggames. Sco
out running
g and oriennteering weere also
consideered importaant for defen
nse educatioon (Pihkalaa, 1930).
Regionaal educationn was supp
posed to ignnite and deeepen pupilss’ patriotic aaction. Chrristianity
was alsso included in educatio
on. Journalss in the fielld published
d writings tthat highlighted the
88

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

Finnishh nationalityy and religio
on, and how
w to strength
hen the natio
onal spirit dduring the war
w time.
Teacherrs advised their colleaagues with various ex
xamples on how to chherish Chriistianity:
“morninng and evenning devotions are preecious as theey help chilldren to cheerish the reason for
payers aand gratitudde to God fo
or everythinng they facee” (Teräs, 19
945, p. 293)).
Religiouus educatioon also aimeed at strenggthening nattional spiritt for exampple through learning
patrioticc hymns. The
T archivaal data desscribe quitee carefully how lessoons proceed
ded. For
instancee, one them
me of a lesso
on of regionnal education was hand
ds. Pupils w
were taught about
a
all
joints aand bones of
o hands and at the endd of the insstruction th
hey were ask
sked: “You all have
healthy hands. Whho do you th
hank for it??” And as predicted,
p
pu
upils answeered “God”.. (Hc:1.)
Severall manuals of
o defense were
w
publis hed during the war yeears. They ccombine paatriotism
and deffense as a part
p of physical educatiion. The em
mphasis on nationalism
n
m was maniffested in
the insistence on knnowing the Finnish soiil and nature, the fatherrs’ legacy, rreligion, thee Finnish
languagge, laws, annd the Fin
nnish literatture and music.
m
Likew
wise, natioonal educatiion was
highlighhted. (e.g., Arto,
A
1941; Rautavuorri & Karako
oski, 1939; Valorinta,
V
1 941; Nurmii, 1989).
Also chhildren’s seelf-sacrifyin
ng effort foor Finland was
w requireed: “Your llife belongs to the
fatherlaand” (Valoriinta, 1941, p.
p 2).
Makingg with handds became significant dduring the war.
w Pupils participated
p
d in voluntaary work
for the nation. Inddeed, peoplee referred too school as work school because it taught neecessary
life skillls (Nurmi, 1989). Soo
on, this kindd of action was organized into sysstematic activity as
the orgaanization caalled the Yo
outh’s Volunntary Work was establiished. Pupills would paarticipate
in mushhroom, berrry, wood, an
nd cone piccking and do
d other useeful work. T
Tasks were divided
into fouur groups: picking,
p
farrm and mannufacture work,
w
generaal helping, aand saving activity.
In addiition, activities includ
ded recreattion, which
h meant for example youth cam
mps and
voluntaary work ceelebrations (The
(
Youthh’s Book off Work and Voluntary W
Work, 1944
4; Varjo,
1979). A
According to
t Syväoja (2007), voluuntary work
k was practiice-orientedd patriotic and
a civic
educatioon. Finlandd was divid
ded into vooluntary wo
ork districts that weree correspon
nding to
elementtary school districts. Children
C
paarticipated in
i voluntary
y work accoording to th
heir age
and skillls.
3.2 Warr Time from Children’s Point of Vieew
The 19221 Act on Compulsory
C
y Educationn concerned
d all 7-12-yeear-old chilldren and th
herefore,
all partiicipants of this researcch, too. As w
was describ
bed in the previous
p
chaapter, citizeens were
educateed as well as
a possible even
e
in the exceptionaal circumstaances (Paksuuniemi, 200
09). The
social ppolitical possition of the Finnish eelementary schools waas accentuatted during the war.
The tassk of schools was to make
m
childreen and the youth with
h defense skkills. Teachers took
care of the organizzation of voluntary worrk and did their
t
share in increasingg the welfarre of the
state annd raising hard-workin
h
g children. Matt remem
mbered thatt patriotic aacts were im
mportant
during tthe war:
Peoople did things togetheer without ppay for the common go
ood. For exxample, pup
pils went
to ddo voluntarry work (sm
mall logs off wood) led by their teaachers. No one questio
oned the
work but “we were happy
y to do it. (M
Matt)
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According to the innterviews, school
s
goinng set the paace for the interviewee
i
es’ life but war-time
w
childhoood also meeant starting
g to bear onne’s responssibility. Chiildren had tto work beccause all
men off working agge were in the war. Coountry girls and boys started
s
to w
work graduaally after
infancyy: at the agge of 5 orr 6, many families started
s
to teach
t
childr
dren how to
o work.
Approxximately at the age of 10-14, boyss were big enough to do men’s w
work and girls were
expecteed to do woomen’s dutiies. Childreen grew intto adults by
y working. Although at some
periods during the war, schoo
ol attendancce remained
d minimal (T
Tuomaala, 22008), the 1921
1
act
did, how
wever, guarrantee generral right andd civil duty to study.
Work annd school filled
f
war ch
hildren’s livves. Oscar told
t
how he and his graandfather had to do
men’s w
work at hom
me:
I haad to work before
b
goin
ng to school. I woke up at five a.m. in the morrning to worrk in the
cow
whouse withh my grann
ny. In the wiinter, I had to take my
y sleigh andd get tubful of snow
thaat was melteed in a pot to be drinkking water for
f cows. Of
O course, I had to ligh
ht up the
stovve. I had too spend eveenings in thhe cowhousse too and during
d
weekkends, my grandpa
andd I, we wouuld pick up
p firewood. In the sum
mmer, we would
w
makee hay for th
he cattle.
(Osscar)
According to the interviews,
i
adults weree busy duriing the warr and reconnstruction yeears and
they didd not have much time to spend w
with children. Oscar told that his llife was filled with
daily chhores:
I haad to cook and do laun
ndry. It wass alright in the summer when youu could do it
i on the
beaach. We hadd sheep, rein
ndeer, a horsse, cows, an
nd calves. I was busy w
with them. (Oscar)
No one had tiime to watcch childrenn. They justt would run
n around thhere. Parentts would
work. Childrenn kept comp
pany to eachh other. (Leena)
wing: “I haad the feelin
ng that I wo
on’t cope inn life until I learn to
Theresaa had noticeed the follow
work.” According to the inteerviewees, children haad to do ho
ousehold w
work but alsso work
outside home (Annn, Karen, Leena, Matt, O
Oscar, and Theresa).
T
Siimultaneoussly as the th
hemes of
solidariity and diliigent citizeenship weree emphasizzed at scho
ool, childrenn learned them in
practicee in their private
p
livees too. Acccording to the interviewees’ stoories, the war-time
w
circumsstances in chhildhood an
nd the obliggation to wo
ork had affeccted their livves. Lena saaid:
Waar-time connditions tau
ught that liife is not just a gam
me. We leaarned to work,
w
be
perrsevering annd responsib
ble. (Lena)
Oscar aalso highlighhted toleran
nce:
I haad to work and others’’ help was rreally imporrtant. As ad
dult, I have cherished this
t kind
of ttolerance annd helping and
a mindingg others. (O
Oscar)
Doing oone’s share for the natiion and helpping fellow humans weere part of cchildren’s everyday
e
life at sschool and at home, an
nd accordinng to the in
nterviewees,, were interrnalized at an early
point of life. Children went to school aand did thee household
d work theyy could. Haandicraft
skills w
were taughtt at schooll to help ccoping witth scarcity and to teaach citizen
ns to be
90
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self-suffficient, ecoonomical, an
nd useful. Inndeed, bein
ng able to do
o with handds was impo
ortant in
childrenn’s lives andd these skillls were usefful in practice.
Lisa tallked about her country
yside schoool where a soldier who
o had returrned from the
t front
workedd as a teachher. The maan had beenn wounded and could not go bacck to the frront. He
taught aat the schoool and his wife taught hhandicraft. Neither
N
of th
hem were quualified teacchers.
Annd I remembber when I was suppossed to cut a hole in thee cloth, to hhave a button hole,
andd so I cut a round holee. And the tteacher yelleed like crazzy, I had noot heard yellling like
thaat in my life, because I had
h totally rruined the material.
m
(Lisa)
During the war, there was lacck of materiials. Lisa th
hought that she
s had desserved the teacher’s
w irked because
b
shee had misu
understood the
t instructtion and ruiined the
reprooff. She still was
materiaal. In additioon, Lisa rem
membered thhat lottas’ baase was neaar to their scchool. Lottaas taught
them hoow to do praactical hand
dicrafts, succh as how to
o darn sockss and patch clothes. Du
uring the
war tim
me, order was
w maintain
ned in schoools through
h strict disccipline. Theerefore, Lissa being
repreheended by herr teacher waas not unpreecedented but
b quite com
mmon (Valtta, 2002).
Childreen used theirr skills in leeisure, too. F
For example, Karen tolld:
Of course, whenever posssible, we weent to play. We would make
m
dolls of rags beccause we
didd not have any
a material. We wouldd play with
h cone cowss and of couurse, hide-aand-seek
andd tag. (Karen)
Ann’s m
memories shhowed the same:
s
Wee would makke cows of cones
c
and pput them out to pasture to eat. (Annn)
Theresaa had playedd house and
d the necess ary equipm
ment was fou
und in the neeighborhood:
Thee neighborhhood where we lived hhad had horrrible battles. There wass that junk for
f sure.
I luugged a chuunk of iron to
t be a stovee. I did not know that was
w a suppoort frame for a mine.
(Thheresa)
There w
was a lack of everythiing during tthe war (e.g., Paksuniemi, 2009)), including toys. If
childrenn needed tooys, they wo
ould preparee them by themselves,
t
for examplle stilts for walking
on stiltss and shop play
p where three
t
leavess functioned
d as money. Ann continnued:
Wee made a ragg doll becau
use we did nnot have any
y dolls boug
ght from a sshop. (Ann)
There w
was lack off food, too. The intervviewees rem
membered (A
Ann , Brigiitte, Elizabeeth, Iris,
Karen, Lena, Mattt, Paul, Petter, Theresaa, and Toby
y) how the scanty foood was divided and
countedd carefully at
a home to make
m
it sufffice as many
y days as po
ossible. Lisaa told how her aunt
made heer a sandwiich to take with
w her at sschool. How
wever, Lisa noticed thaat one of herr friends
did not have any food
f
and Lisa asked heer aunt to make
m
two saandwiches. SShe would give the
other too her friendd. In 1943, the
t school had a hut where
w
they started to pprepare meaals. Lisa
remembbered:
Annd my aunt wondered
w
why
w I did noot gain weig
ght although
h I had all th
these sandw
wiches! –
[Att the schooll dining hut], they weree really careful who was
w allowed to have thee meal. I
91
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hadd it only onnce when I did not havve the packeed lunch with me but this friend of mine
hadd meal almoost every daay. (Lisa)
According to the inntervieweess (Brigitte, E
Elizabeth, Iris,
I
Karen, Lisa, Matt,, Paul), they
y played
the Finnnish basebaall during PE
E lessons w
when there was
w no snow
w. The equippment for th
he game
were reelatively afffordable compared too for exam
mple skis. According to Vasara (1997),
baseballl playing was
w a sport that
t supportted defense.. It developed skills thaat are needeed in the
front: thhrowing annd fast runn
ning. In adddition, it tau
ught disciplline and iniitiative. Qu
uite soon
after snnow came, elementary
e
school PE llessons inclluded skiing
g. Paul’s hoome was loccated on
the oppposite shore from the school.
s
He w
would com
me to school by rowingg a boat wh
hen there
was no ice, walkedd at the timee of frost heeave, and sk
kied in the winter.
w
I reemember thhat too wheen the snow
w would stick to the bottom of m
my skis and
d when I
finaally arrivedd at school I had inchess thick lump
ps of snow under my sskis. And off course,
it w
was dark whhen I skied over the laake. I put my
m skis in th
he porch off the school to melt.
So,, I skied a lot
l because we would also ski in
n the PE lesssons! I surre was tried
d when I
finaally got hom
me! (Paul)
Iris’s faamily could not afford to
t buy skis aand so her teacher
t
lent skis to her::
Annd the teacheer lent the teeacher’s chiild’s skis an
nd the skis were
w paintedd into yellow. I was
so embarrasseed when ev
veryone saw
w those garrish yellow skis and nnow they were
w
the
m
to buy own skis.. (Iris)
teaccher’s childd’s pair and that we didd not have money
Pupils sskid in the nearby cou
untry and hhow to mov
ve there. Th
his was an important skill for
defensee in case of a possiible assaultt (Vasara, 1997). The importannce of skiiing was
emphassized in the Finnish teachers’ journnal already before
b
the war
w had starrted:
In tthe winter, you
y have an
n excellent chance to taake children
n to ski on tthe white sn
now and
let them ski as much as
a they pleease. Every muscle geet exercisedd, they gaiin more
muuscular strenngth. For th
he defense, it is extrem
mely importtant to teacch skiing alrready in
prim
mary schoools. (Tuomissto, 1933, p.. 170)
As the purpose was
w to build
d the comm
mon Finland
d, patriotic teachers cconsidered they
t
are
obligedd to enlighteen and educaate other teaachers.
Despitee the childhood lived under
u
the waar-time circcumstances,, Ann, Briggitte, Elizabeeth, Iris,
Karen, Lena, Lisa,, Matt, Oscar, Paul, Peeter, Theresa, and Toby
y had survivved well. They
T
left
the couuntryside quuite early to work in biigger population centerrs, and som
me of them returned
r
their plaaces of dom
micile, somee stayed in ccities. Every
yone graduaated in a proofession and
d started
a familyy. Two becaame teacherrs, one as a fforest engin
neer, two staarted their oown businessses, and
two ended in nurrsing professsions. Rem
maining six
x intervieweees workedd as self-em
mployed
personss, such as faarmers.
4. Discu
ussion
War yeaars slowed down the developmen
d
nt of elemen
ntary educaation considderably. Con
nnection
to the oouter worldd was cut off
o and educcational treends, for ex
xample refoorm pedagogy from
92
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Estoniaa, took thee back seat. Order aand discipliine were preferred
p
aat school but
b also
socializzation. The war years introduced
i
a new situaation to the whole schoool system. In some
parts of Finland, education continued bbut was in
nterrupted in other par
arts becausee school
buildinggs served as
a accommo
odation andd war hosp
pitals. The war
w time aaffected teacching in
elementtary schoolls because it
i had the m
mission forr the comm
mon nation, Finland. Although
A
educatioon was arraanged irreg
gularly duriing the warr time, one very signiificant chan
nge took
place w
when the laaw on proviiding free sschool dinin
ng took efffect in 19433. It was to
o secure
childrenn’s physicall shape. Th
he law incluuded a five--year transiitional periood but the law
l
was
followeed in some places regaardless of thhe depression (Nurmi,, 1989; Virtta, 2001). The
T idea
behind the law was
w to secu
ure citizenss’ well-bein
ng at the tiime when there was lack of
everythhing, includiing food.
As the rresults show
wed, childreen had simillar experien
nces that rep
present a coommon experiential
world. B
Because of the war, ch
hildren had tto do adultss’ work morre than theyy would hav
ve had to
during non-war time,
t
along
g with theiir studies. Responsibilities filledd their childhood.
Howeveer, childrenn did not thiink work unnpleasant ass it was takeen for grantted that they had to
work. Some of thhem wanted
d to learn addults’ work because it meant
m
surviival in life (see
(
also
Näre & Kirves, 20007; Tuomaaala, 2008).
Childreen also learnned to help and share w
with others for the com
mmon goodd. Honkasalo
o (2000)
had alsoo pointed out
o that although the w
war caused fear,
f
sufferin
ng, and brooken dreamss, it also
gave biirth to comm
munality am
mong Finnss which waas emphasizzed both at school and
d homes
(see also Näre & Kirves,
K
2007
7). Althoughh work and school had set the pacee to the partticipants’
lives, thhey played whenever possible buut the scarccity and lacck of materi
rial was thee reality:
childrenn were taugght to be eco
onomical (s ee Kemppaainen, 2006; Nevala-Nuurmi, 2006; Pukkila,
2008; T
Tepora, 20077; Tuominen
n, 2005).
Due to the emotioonal, physical, and ecconomic inssecurity thaat the war years brou
ught into
childrenn’s lives (Jeensen & Shaaw, 1993; K
Kemppainen
n, 2006; Lattvala, 2006;; Loughry & Eyber,
2003; S
Salminen, 2006),
2
schoo
ol and all aactivity thatt took placee in schoolss provided order in
childrenn’s irregulaar life. Thiss study shoowed how the
t war tim
me set clearr demands on how
childrenn should actt and behav
ve. They weere expected
d to work haard and helpp regardlesss of fear,
losses, aand drastic changes in their familyy life. This was also beecause of thhe common
n attitude
in the contemporaary Finland
d as the yyoung natio
on was justt constructiing its nattionhood
(Anttonnen, 1998). Schooling and
a school ssystems hav
ve proved reepeatedly too be key dev
vices for
the devvelopment and transm
mission of a sense of nationhoo
od, or natiional identtity, and
educatioon system has
h been used as an im
mportant ageency for deffining precissely what form
fo that
shared sense shouuld take (Lo
owe, 1999)). Accordin
ng to Field (1994), booth the conttent and
structurre of classrrooms weree changed tto foster paatriotism, community service, intterest in
geograpphy and histtory, and go
ood citizenshhip traits.
When iit comes to the interviiews, we caannot be ceertain of thee accuracy of the partiicipants’
memoriies. Howeveer, we can be
b completeely sure thaat they weree children dduring the war
w time
and hadd experienceed the war which
w
madee them eligible to talk about theirr experiencees in this
study. M
Memories are
a experien
ntially true to the onee who remeembers them
m (Passerin
ni, 1989;
93
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Portelli, 2006). Thhus, the ressearchers m
must be hum
mble when obtaining tthe data, co
oncludes
Leskelää-Kärki (2001). We caan reach thee past in a way the people
p
actuaally experieenced it.
Instead,, memoriess reveal what
w
are thhose eventts and exp
periences ppeople find
d worth
remembbering, sharring, and maaintaining, and how th
hey reminiscce, interprett, and produ
uce their
own hisstories.
Furtherm
hat mold
more, Reinhhart Koselleeck (1992) has analyzeed war expeeriences andd features th
the connsciousnesss of war and
a
concluudes how the direct experiencees of war involve
conscioousness thatt covers maany dimenssions: thesee are for ex
xample beloonging to a certain
linguisttic society; religious,
r
world
w
view, and ideolog
gical ideas; belonging to a political party;
gender, family bacckground, and
a social, pprofessional, and resid
dential statuus. War experiences
becomee memoriess through a constant process in
n which th
he experiennces are fo
orgotten,
remembbered, evalluated, ren
newed, andd molded (Koselleck,
(
1992). A
Along the process,
experiennces and memories
m
beecome strattified and in
ntegrated in
n new kindds of combiinations.
Therefoore, memories as a ressearch targeet have beeen taken wiith suspicioous (Portellli, 2006)
becausee a memoryy representts one persson’s percep
ption and comes
c
up aafter the ev
vents. A
human memory caan twist, add, prettify, forget, and deliberately omit happpenings. It was not
until thee 1980s when historicaal research sstarted to usse memoriess (Ukkonenn, 2002).
In this study, the intervieweees’ memoriies complem
ment the arrchival dataa in a rich manner
providinng a vivid picture of the
t war-tim
me childhood
d and education. The iinterview data
d
also
showedd how the thhemes emph
hasized in thhe curriculaa, regulation
ns, and meeetings were realized
in practtice and how
w they appeeared in chilldren’s livess. In a study
y like this onne, we are forced
f
to
contendd with mulltiple identiities and m
multiple memories (Giillis 1994). Grosvenorr (1999)
problem
matizes the interpretatio
i
on of the paast and natio
onality by saaying:
Thuus, ‘our’ seense of ‘ou
ur’ past annd ‘our’ abiility to com
mprehend ‘‘our’ futuree appear
increasingly unncertain. In
n short, ‘we ’ are in an age
a where ‘we’ are lesss certain about who
‘wee’ are (p. 2440).
5. Concclusion
Childreen and theirr education across the world weree affected by
b the war (see e.g., Bonte
B
&
Musgorrve, 1943; Cunningham
C
m & Gardneer, 1999; Tu
uttle, Jr., 19
993). Accorrding to Ich
hino and
Winter--Ebner (19999), European countriees involved in World War
W II, chilldren who were
w
ten
years old during thhe conflict were signifficantly lesss likely to proceed
p
intoo higher ed
ducation.
And it w
was only affter the Worrld War II w
when elemen
ntary education startedd to expand in many
countriees (see e.g., Benavot & Riddle, 19988; Simkuss & Andorkaa, 1982; Sut
utherland, 19
986).
Indeed, war-time and
a post-waar educationn were also
o seen as an
n importantt means to enhance
national spirit amoong citizenss (Cuban, 11993; Grosv
venor, 1999
9). Even todday, schooll history
hool curricuulum for stu
udents to
traditionnally has beeen regardeed as the prrimary placee in the sch
cultivatte a sense off national id
dentity and heritage (Fo
oster, 1999)). The emphhasis on hom
me land,
the natiional home, is crucial. For
F instancee, Grosveno
or (1999, p. 242) lists hhow much the
t word
‘home’ is rich in associations
a
: Home sweeet home, home
h
is wheere the hearrt is, make yourself
at homee, there’s noo place like home, etc. War-time education
e
was
w to lift upp the nation
nal spirit
94
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and proovide with defense sk
kills. Teachhers were expected
e
to be moral leaders and
d David
Limondd (2000) hass pointed ou
ut that the m
move from moral
m
to mo
orale is brieef and descrribes the
war-tim
me situation and the teacchers’ role iin it.
The sam
me concerned Finland,, too. As thhe war yearss ended in 1945, a new
w society had to be
built inn a situationn where th
he directionn was defin
ned outside the countrry. Althoug
gh peace
concludded, the waar affected the life off the Finniish society and peoplle for a long time
(Virrankkoski, 19755; Jokipii, 1987).
1
Afteer the wars, the develo
opmental pllans for eleementary
educatioon were continued
c
again,
a
and indeed, several suggestions foor the reneewal of
educatioonal system
m were maade (Paksunniemi, 200
09). At thatt time, Finnland was strongly
agrariann and most of the Finn
ns lived in thhe countryside. Therefo
fore, it was cconsidered relevant
to changge the curriicula of cou
untryside schhools as thee purpose was
w to educaate the wholle nation
(Isosaarri, 1973). Moreover,
M
welfare
w
wass not just co
onsidered provision
p
byy the state but also
what peeople can do
d for each other, the ggoal was active, patriottic citizenshhip in all ed
ducation
(see alsso Campbelll, 2008; Milligan,
M
Moorretti, & Oreopoulos,
O
2004; Määättä & Pakssuniemi,
2011).
During the war yeaars, the national spirit bbecame a saalient part of educationn in Finnish schools.
Childreen were raissed to Chrisstianity, diliigence, and dutifulnesss: to be citizzens who serve the
Finnishh nation. Thiis ideology had a stronng basis alreeady in the 1920s whenn the school system
was buiilt to serve the
t indepen
ndent nationn. The educational ideaal was a mooral-Christiaan pupil.
Lutheraanism emphhasized willlingness to be of serviice and obedience of aauthorities. Citizens
were coonsidered the
t hope off the fatherrland (Kosk
ki, 2001). Citizenship
C
was themaatized in
terms of educationn and enligh
htened citizeens and it in
ncluded a strrong moral commitment to the
vel, war
welfaree of the whhole nation (Anttonen,, 1998; Sattka, 1995). At the inddividual lev
childrenn representted the geeneration oof structuraal changes and increeasing edu
ucational
possibillities in Finnland (1936--1955). Aloong the development, education
e
w
was started to
t see as
means of personaal growth and
a
career developmeent. Due to
o the activve developm
ment of
elementtary educatiion and rapiid industriaalization of the
t Finnish society, thee next generration (b.
1956 - ) could allready perceive educaation and welfare
w
as obviousness
o
s. (Roos, 1987). A
famous educationaal-sociologist J. P. Rooos (1987) points
p
out that educatiion has a clear and
interesting effect in
i biographies. Likewiise, this study showed the intercoonnectednesss of the
war-tim
me educational system and nationnal interestts toward its developm
ment with the war
childrenn’s personall experiencees.
Referen
nces
Act on C
Compulsoryy Education
n. (1921). H
Helsinki: Min
nistry of Justice.
Anttoneen, A. (1998). Vocabullaries of citiizenship an
nd gender: Finland.
F
Criitical Sociall Policy,
18, 355-373. http:///dx.doi.org//10.1177/022610183980
01805605
Arto, E
E. (1941). Maanpuolu
ustustietoa koululaisillle. Oppiko
ouluja ja sseminaareja
a varten
[Inform
mation about defense fo
or pupils. Foor secondarry schools and colleges]
s]. Helsinki: Otava.
Benavoot, A., & Riiddle, P. (19
988). The eexpansion of
o primary education, 1870-1940: Trends
and issuues. Socioloogy of Educa
ation, 61(3)), 191-210.
95

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

Bonte, P., & Musggorve, M. (1943). Influuences of war
w as evideenced in chiildren’s plaay. Child
Developpment, 14(44), 179-200..
Campbeell, D. (20008). Voice in
n the classrooom: how an
a open classsroom clim
mate fosters political
engagem
ment amongg adolescen
nts. Politicall Behavior, 30(4), 437–
–454.
Cuban, L. (1993). How teach
hers taughtt: Constanccy and chan
nge in Ameerican Classsrooms,
1800-19900. New York,
Y
NY: Teeachers Colllege Press.
Cunningham, P., & Gardner, P. (1999)).”Saving th
he nation’s children”: teachers, wartime
evacuattion in Enggland and Wales andd the consttruction of national iddentity. Hisstory of
Educatiion, 28(3), 327-337.
3
Field, S
S. L. (19944). Scrap drrives, stamp
mp sales, an
nd school sp
pirit: examp
mples of elementary
social sstudies durinng World War
W II. Theoory & Resea
arch in Sociial Educatioon, 22(4), 441-460.
4
http://dxx.doi.org/100.1080/0093
33104.19944.10505734
Foster, S. J. (1999)). The strug
ggle for Am
merican iden
ntity: treatm
ment of ethniic groups in
n United
ory of Educaation, 28(3)), 251-278.
States hhistory textbbooks. Histo
Gillis, JJ. R. (1994)). Memory and identityy: the histo
ory of a relaationship. Inn R. J. Gillis (Ed.),
Commeemorations. The politiics of natioonal identity
ty (pp. 15-16). Princeeton, NJ: Princeton
Universsity Press.
Grosvennor, I. (19999). ´There´s no placee like homee`: education and the m
making of national
identityy. History off Education, 28(3), 2355-250.
Häikiö, M., (1996)). Suomi toisessa maaiilmansodasssa [Finland in the Secoond World War].
W
In
A. Korpppi-Tommoola (Ed.), Sotalapset.
S
T
Tutkimusrap
portti [Warr children. A research report]
(pp. 4-77). Helsinki: Mannerheeimin lastennsuojeluliitto
o.
Heikkinnen, R. (19995). Kasvatu
us ja kouluttus Kainuusssa. Kainuun koulutusjä
järjestelmän
n kehitys
syyskuuuhun 1945 mennessä [Education
[
in Kainuu
u. The development off Kainuu ed
ducation
system bby 1945]. Kajaani:
K
Teaacher Trainiing Departm
ment of Kajaaani, Univerrsity of Oullu.
Hirsjärvvi, S., & Hurme,
H
H. (2001). T
Tutkimushaa
astattelu – Teemahaasstattelun teeoria ja
käytänttö [Researcch interview
w –The theeory and practice
p
off theme intterview]. Helsinki:
H
Helsinkki Universityy Press.
Hölsä, M. (2007).. Sotavuodeet ja koulun
unkäynti [W
War years an
nd schoolinng]. In Kou
ululaitos
itsenäissen Suomenn rakentajan
na. Suomenn kouluhisttoriallisen seuran
s
vuossikirja [Thee school
system as the buillder of independent F
Finland. Thee annual off The Finniish Society
y for the
Historyy of Educaation] (pp. 46-74). H
Helsinki: Th
he Finnish Society ffor the Hisstory of
Educatiion.
Honkassalo, M. (22000). Suom
malainen ssotainvalidi [A Finnissh disabledd veteran of
o war].
Helsinkki: Otava.
Hopkinns, E. (19899). Elementtary educatiion in Birm
mingham du
uring the SSecond Worrld War.
Historyy of Educaation: Jourrnal of thee History of Educatiion Societyy, 18(3), 243-255.
2
96

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

http://dxx.doi.org/100.1080/0046
67608901800305
Hyyrö, T. (2000).. Kaurialan
n kassapäätt vuosina 1940-1945.
1
Suistamonn ja Hämeeenlinnan
alakanssakoulusemiinaarien yh
hteiset vuoddet Hämeenlinnassa [The
[
studennts of Kau
uriala in
1940-19945. Comm
mon years off Suistamo aand Hämeeenlinna prim
mary educatiion teacher training
collegess in Häämeenlinna]]. In Ka
Kasvatus ja
a koulutu
us murrossaikoina. Suomen
koulutuushistoriallissen seuran vuosikirja [[Education and schooling in trannsition perio
ods. The
annual of the Finnish educatio
onal historiical society]]. Vantaa: Tu
ummavuoreen kirjapain
no Oy.
onal cost off World Waar II. An
Ichino, A., & Winnter-Ebmer, R. (1999). The long-rrun educatio
example of loocal averaage treatm
ment effeect estimaation. [O
Online] Av
vailable:
http://w
www.etla.fi/P
PURE/war2
22.pdf (Deccember 7, 20
012)
Isosaarii, J. (1973). Suomen ko
oululaitokseen rakenne ja
j kehitys [T
The structurre and deveelopment
of the F
Finnish schoool system]. Keuruu: O
Otava.
Jensen, P. S., & Shhaw, J. (1993). Childrren as victim
ms of war: current knoowledge an
nd future
researchh needs. Journal of thee Americann Academy of Child & Adolescentt Psychiatryy, 32(4),
697-7088.
Jokipii, M. (1987). Jatkoso
odan syntyy. Tutkimukksia Saksan ja Suom
men sotilaallisesta
yhteistyyöstä 1940-ll941 [The birth
b
of Winnter War. Stu
udies of thee military coooperation between
Germanny and Finlaand]. Helsin
nki: Otava.
Kavén, P. (1985). 70
7 000 Pien
ntä kohtaloaa [70,000 litttle fates]. Keuruu:
K
Otaava.
Kavén, P. (2010). Humanitaa
arisuuden vvarjossa. Poliittiset
P
teekijät lastennsiirroissa Ruotsiin
R
sotiemm
me aikana ja
j niiden jälkeen [In thhe shadow of
o humanita
arity. Politic
ical factors in child
evacuattion to Swedden during the wars annd after them
m]. Helsink
ki: Universitty of Helsin
nki.
Kavén, P. (2011).. Sotalapseet, toiveet jja todellisu
uus [War children,
c
hoopes, and reality].
Helsinkki: Minerva..
Kemppainen, I. (22006). Isät, äidit ja isäänmaan toiv
vot – käsity
yksiä lapsissta ja vanheemmista
sotavuoosien Suom
messa [Fatheers, motherss, and the hopes of th
he fatherlannd—concep
ptions of
childrenn and pareents in the war-time Finland]. Historiallin
nen aikakauuskirja [H
Historical
Journall], 2, 163-1773.
Knuuttiila, J., & Levola,
L
K. (2000). Sootalapsi ei unohda [A
A war childd does not forget].
Helsinkki: Tammi.
Korppi--Tommola, A. (Ed..) (1996). Sotalapset: Mannerheimin Lastensuojeluliiton
tutkimuusraportti [War
[
children: A reseearch reporrt of the Mannerheim
M
League fo
or Child
Welfare]
e]. Helsinki:: Mannerheim League for Child Welfare.
W
Koselleeck, E. (19992). Der Ein
nfluss der bbeiden Welttkriege auf das sozialee Bewusstseein [The
influencce of both World Warrs in the soocial conscience]. In H.
H Wette (E
Ed.), Der Krieg
Kr
des
Kleinenn Mannes. Eine
E
Militärrgeschichte von unten [A
[ little ma
an’s war. A ssoldier’s sto
ory from
the grasssroot level]] (pp. 324-3
333). Műnchhen: Grim.
97

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

Koski, L. (2001). Hyvän lap
psen ja kassvattamisen
n ideaalit. Tutkimus
T
aaapisten moraalisen
kosmoloogian muuttoksista itsenäisyyden aaikana [Thee ideals of a good chilld and educcation. A
study oof the chaanges in moral
m
cosm
mology in ABC bookks after F
Finland gaiined its
indepenndency]. Tuurku: Finnish
h Educationnal Research
h Associatio
on.
Kuikka, M. T. (22001). Kan
nsanopetukssen suuret linjat [Thee general gguidelines of folk
k
Suom
men kouluhiistoriallisen
n seuran vuuosikirja Th
he whole
educatioon]. In Kokko kansan koulu.
nation’ss school. Annnual of Th
he Finnish SSociety for the Historyy of Educatiion] (pp. 15
52-182).
Helsinkki: The Finnnish Society
y for the Hisstory of Edu
ucation.
Lagnebbro, L. (19900). Finska krigsbarn-en
k
n kvalitativ studie [Finn
nish war chi
hilren – a qu
ualitative
study]. Siirtolaisuuus-Migration, 2/1990.
Latvalaa, P. (2006)). Lapsuuteeni kuuluivvat sota, siiirtolaiset jaa sankarihauutajaiset [T
The war,
migrantts and heroic funerals belonged tto my child
dhood]. Historiallinen aikakauskirrja [The
Historiccal Journal]
l], 2, 142-15
52.
Leskelää-Kärki, M. (2001). Kerrottu
K
eläämä. Naish
historioitsijaa ja toisenn ihmisen historian
h
kirjoittaamisen ongeelma [Narraated life. A woman historian and the
t problem
m of writing
g another
people’s story]. In J. Kalela, & I. Lindrooos (Eds.), Jo
okapäiväineen historia [[Daily histo
ory] (pp.
98-120)). Helsinki: Finnish Litterature Asssociation.
Limon, D. (2000).. Only talk in the staff
ffroom: ´sub
berversive` teaching inn a Scottish
h school,
n, 29 (3), 2339-252.
1939-400. History of Education
Loughryy, M. & Eyyber, C. (200
03). Psychoosocial conccepts in hum
manitarian w
work with children:
c
a review
w of the conncepts and related
r
literaature. Wash
hington, D.C
C.: Nationall Academies Press.
Lowe, R
R. (1999). Education
E
an
nd national identity. History
Hi
of Ed
ducation, 288(3), 231-23
33.
Määttä,, K., & Paaksuniemi, M.
M (2011). At the roots of the pedagogy of Finnish teacher
trainingg: Practicum
m as a core of teacher training in Teacher Co
ollege of To
Tornio in thee 1920s.
International Journnal of Educcational Adm
ministration
n and Policyy Studies, 3((8), 121–12
28.
Mannehheim, K. (1952). The problem
p
off generations. In K. Maanneheim (E
Ed.), Essayys on the
sociologgy of knowlledge (pp. 276-322). Loondon: Rou
utledge & Kegan
K
Paul.
Mayring, P. (2000)). Qualitativ
ve content aanalysis. Qu
ualitative Social
S
Reseaarch, 1(2). [Online]
Availabble: http://w
www.qualitattive-researcch.net/index
x.php/fqs/artticle/view/11089/2386 (October
(
2, 20122).
Milligann, K. S., Moretti,
M
E., & Oreopouulos, P. (200
04). Does education im
mprove citizzenship?
Evidencce from the U.S. and th
he U.K. Jouurnal of Pub
blic Econom
mics, 88(9-100), 1667-16
695.
Municippal Archivees of Oulu:
Näre, S
S., & Kirvess, J. (2007).. Lapsuus soodan keskellä [Childhood in the m
middle of th
he war].
In Sodaassa koettuaa, haavoitetttu lapsuus [[Experienceed at wor, wounded
w
chiildhood] (pp
p. 8-29).
Porvoo: Weilin + Göös.
G

98

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

Nevala--Nurmi, S.--L. (2006). Nuoria
N
maaan puolustaj
ajia vai suom
malaisia lappsisotilaita? [Young
national defenderss or Finnish
h child solddiers?] Histtoriallinen aikakauskirrja [The Historical
H
Journall], 2, 153-1662.
Nuortenn työ- ja tallkookirja [T
The Youth’s B
Book of Worrk and Volu
untary Work]
k]. (1944). Helsinki:
H
Nuortenn Talkoot.
Nurmi, V. (1989). Kansakoullusta peruskkouluun [Frrom elemen
ntary schoool to compreehensive
school]]. Juva: Wsooy.
Nurmi, V. (1995). Suomen ka
ansakoulunoopettajasem
minaarien hiistoria [Thee history off Finnish
teacherr training coolleges]. Heelsinki: OAJJ.
Päivänssalo, P. (1971). Kasvvatuksen hhistorian tu
utkimus Su
uomessa vuuoteen 197
70 [The
educational historiical researcch in Finlannd until 1970
0]. Helsinkii: Ylioppilasstuki ry.
Paksuniiemi, M. (2009). Tornion alakansakkoulunopetttajaseminaaarin opetttajakuva
lukuvuoosina 1921--1945 rajau
utuen oppilaasvalintoihiin, oppikirjo
oihin ja ohheistoimintaan [The
teacherr image in the
t lower primary schoool teacherrs´ college of
o Tornio inn 1921–194
45 in the
light off selection of
o students, textbooks, and activitiies of leisurre time]. PhhD diss., Un
niversity
nd.
of Laplaand, Rovanniemi, Finlan
Paksuniiemi, M., Määttä,
M
K., & Uusiautti
ti, S. (2012)). Childhood in the shaadow of waar: filled
with woork and playy. Children’s
’s Geographhies, in presss.
Paksuniiemi, M., Uusiautti,
U
S.,
S & Määtttä, K. (2012a). From teachers innto multiply
y skilled
personss: How waas art educcation impllemented att a Finnish
h teacher ttraining college in
1921-19970? Internnational Jo
ournal of R
Research Studies
S
in Education,
E
online Firrst. doi:
10.58611/ijrse.20122.143
Paksuniiemi, M., Uusiautti,
U
S., & Määttä,, K. (2012b
b). Teetotalism as the ccore of educcation at
the elem
mentary schhool teacheer training ccollege of Tornio,
T
Finland. Histoory of Educcation &
Childreen’s Literatuure, 7(1), 38
89-411.
Paksuniiemi, M., Uusiautti,
U
S.,, & Määttä, K. (2012c)). Teacher education
e
inn Finland du
uring the
war yeaars 1939–19945. War & Society, 33((1), in presss.
Passerinni, L. (19889). Women
n’s personaal narrativess: myths, experiences,
e
, and emottions. In
Personaal Narrativee Group (Ed
ds.), Interpre
reting womeen’s lives (pp
p. 189-197)). Blooming
gton, IN:
Indianaa Universityy Press.
Pihkalaa, L. (1930)). Koulumm
me ja puoluustuskunto [Our schools and levvel of defeense]. In
Suur-Suuomen kouluu [The Grea
at Finland’ss school]. Jy
yväskylä: Gummerus.
G
Piironenn, M. (19411). Isänmaalllisuuden kaasvattamineen alakansak
kouluissa [B
Boosting paatriotism
in primaary schools]. Alakansa
akoulu [Prim
mary School Journal], 14, 219-2255.
Portelli, A. (2006)). Mikä tek
kee muistitiietotutkimu
uksesta erity
yisen? [Whhat makes memoirs
m
researchh special?] In O. Fin
ngeroos, R
R. Haanpää,, A. Heimo
o, & U.-M
M. Peltonen
n (Eds.),
Muistitiietotutkimuss. Metodolo
ogisia kysym
myksiä [Mem
moirs research. Methoddologival questions]
99

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

(pp. 49--64). Helsinnki: Finnish Literature A
Association
n.
Pukkilaa, H. (2008). Kotirintam
man lapset [[Children off the home front].
f
Helssinki: Tamm
mi.
Purhoneen, S., Hikkkala, T., & Roos, J. P
P. (2008). Suuret
S
ikälu
uokat ja eläämän käänn
nekohdat
[Great generationss and turnin
ng points oof life]. In S. Purhoneen, T. Hoikk
kkala, & J. P. Roos
(Eds.), Kenen sukkupolveen kuulut?
k
Suuurten ikäluo
okkien tarin
na [Whose generation do you
belong to? The story of great generations
g
s] (pp. 33-50). Tamperee: Esa Printt.
Räsänenn, E. (19888). Lapsuussajan separraatiokokem
musten vaikkutus aikuissiän psyykkkiseen ja
fyysiseeen terveytteen sekä
ä sosiaalisseen hyviinvointiin. Psykososiiaalinen tutkimus
t
sotalapssiseparaatioon myöhä
äisvaikutukssista [The influencee of child
ldhood sep
paration
experiaances in aduulthood men
ntal and phyysical healtth and socia
al well-beinng. A psych
ho-social
study off later effects of war ch
hild separattion]. Kuopiio: Universiity of Kuoppio.
Rautavuuori, M., & Karakoski, K. (1939) . Maanpuollustus. Maa
anpuolustusoopetuksen käsikirja
k
[Defensse. Manual of defense education].
e
Helsinki: WSOY.
W
Rinne, M. (1973). Suomen opettajainn Liitto 18
893-1973 [The
[
Finnissh Teacherr Union
1893-19973]. Vamm
mala: Vamm
malan Kirjappaino Oy.
Roos, JJ. P. (1987)). Suomalainen elämä - Tutkimuss tavallisten
n suomalaissten elämäkkerroista
[Finnish life – A study of ordinary Finnns’ biograp
aphies]. Häm
meenlinna: Finnish Literature
Associaation.
Salmi, T. (1986). Kansakun
nnan lesket.t. Raportti suomalaisiista naisista
ta jotka meenettivät
m
dan vuoksi [Nation’s widows.
w
A report
r
of F
Finnish wom
men who
miehenssä toisen maailmansod
lost theiir husbandss because off the Secondd World War]. Helsinkii: Tammi.
Salmineen, H. (20006). Lapset sodankäynnnin uhreinaa. Sotalapseet ja lastenssiirrot 1900
0-luvulla
[Childreen as victiims of warr. War chilldren and child
c
evacu
uations in the 20th century].
c
Historiaallinen aikaakauskirja [Historical
[H
JJournal], 2,, 132-141.
Salmineen, H. (20007). Lappu kaulassa ylli Pohjanlah
hden. Suom
malaisten sottalasten hisstoria [A
note onn your neckk over the Gulf of Boothnia. The history off FInnish w
war childre]. Turku:
Institutee of Migratiion.
Satka, M
M. (1995). Making
M
soccial citizensship: concep
ptual practiices from thhe Finnish poor
p
law
to profeessional soccial work. Jy
yväskylä. U
University off Jyväskylä..
Silvastii, T. (2001). Talonpojjan elämä. Tutkimus elämäntapaa jäsentäävistä kulttu
uurisista
malleistta [A farmeer’s life. A research
r
onn cultural models
m
that structure liife style]. Helsinki:
H
Finnishh Literature Association
A
n.
Silverm
man, D. (20005). Doing qualitative
q
rresearch, prractical han
ndbook. Lonndon: Sage.
Simkuss, A., & Andorka,
A
R. (1982). IInequalities in educatiional attainnment in Hungary,
H
ogical Revieew, 47(6), 74
40-751.
1923-19973. Americcan Sociolo
Sutherlaand, N. (19986). The triumph
t
off "Formalism
m”: Elemen
ntary schoooling in Vaancouver
100

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

from thhe 1920s to the
t 1960s. BG
B Studies, 69-70, 175
5-210.
Tepora,, T. (2007). Sota-ajan leeikit ja koul
ulu [War-tim
me games an
nd school]. IIn Sodassa koettua,
haavoittettu lapsuuus [Experien
nced in war,r, wounded childhood] (pp. 31-67)). Porvoo: Weilin
W
+
Göös.
Teräs, H
H. (1945). Kristillisen
K
hengen
h
vaalliminen alak
kansakoulussa [Cherishhing Christianity in
primaryy schools]. Alakansako
A
ulu [Primarry School Journal],
Jo
14, 215-218.
Tuomaaala, R. (20008). ”Kyllähän nyt ppitäs olla jo
j semmonen aika, eettä pääsis niin kö
keskusteelemhan näistä
n
asio
oista.” Tuttkimus lapp
pilaisten huutolaisten
h
n, sotavankien ja
partisaaanien uhrieen elämänkkulusta, voim
mavaroista,, terveydesttä ja sairauuksista [“Itt should
alreadyy be time to talk about these thinggs” A researrch on Lapp
p orphans, P
POWs, and
d victims
of partiisans coursees of life, ressources, heaalth and disseases]. Turrku: Univerrsity of Turk
ku.
Tuominnen, L. K. (E
Ed.) (2005)). Sotaorpojjen ja sotala
asten kokem
muksia [Warr orphans’ and
a war
childrenn’s experiennces]. Raisio
o: Newprintt.
Tuomissto, A. (1933). Leikin, voimistelunn ja urheilu
un merkitys alakansakoouluissa sek
kä niiden
rinnastuus ympäristtöopetukseeen [The meeaning of play, gymn
nastics, andd sport in primary
schoolss and integrrating them to environnmental edu
ucation]. Alakansakoullu [Primaryy School
Journall], 17, 169-171.
Tuttle JJr., W. M. (1995). “D
Daddy's gonne to war":: The Secon
nd World W
War in the lives of
Americaa's childrenn. Oxford, NY:
N Oxford University Press.
Ukkoneen, T. (20002). Menneiisyyden tullkinta kerto
omalla. Muistelupuhe oman histo
orian ja
kokemuuskertomusteen tuottamissprosessinaa [Interpretiing the past through naarratives. Memories
M
as the pprocess off producing one’s ownn history an
nd stories about expeeriences]. Helsinki:
H
Finnishh Literature Association
A
n.
Valorintta, V. (19441). Pieni maanpuoluustaja. Kan
nsakoulunop
ppilaan ohj
hjekirja [Th
he little
defendeer. Manual to
t elementarry school puupils]. Helssinki: Otavaa.
Valta, J. (2002). Ongelmaop
ppilaat Ouulun kansa
akoulussa vuosina
v
18874-1974 [P
Problem
4]. PhD. diss. Universsity of Oulu
u, Oulu,
studentss at the Ouulu elementtary schooll 1874-1974
Finlandd.
Varjo, K. (1979).. Nuorten talkoot. Suuomen nuo
orison työliiike 1940-11948 [The youth’s
voluntaary wok. Thhe work mo
ovement of the Finnish
h youth 1940-1948]. H
Helsinki: Finland’s
F
Culturaal Foundatioon.
Vasara, E. (1997).. Valkoisen Suomen urrheilevat so
oturit. Suojeluskuntajäärjestön urh
heilu- ja
kasvatuustoiminta vuosina
v
191
18-1939 [Thhe sportive warriors off the White Finland. The
T sport
and edducational activity off the Civill Guard Organization
O
n in 19188-1939]. Vaammala:
Vammaalan kirjapaiino Oy.
Virrankkoski, P. (11975). Suom
men talousshistoria kiivikaudesta atomiaikaaan [The ecconomic
history of Finland from
f
the sto
one age to aatomic age]]. Helsinki: Otava.
101

www.macroth
hink.org/jse

Journal of Studies in Education
E
ISSN 2162-6952
2
2013, Vol. 3, No. 1

Virta, II. (2001). Siirtoväen kansakoulu
lukysymys sotavuosien
s
n Suomessaa [The eleementary
education questionn of the imm
migrant poppulation in war-time Finland].
F
Tuurku: Univeersity of
Turku.
Wright,, P. (1985). On living in an old ccountry. The national past
p in conntemporary Britain.
Londonn: Verso.
Archival Sources::
Municippal Archivees of Oulu:
Ca:3. T
The proceediings of teachers’ meetinngs 1936-19
945.
Copies of thee letters 192
29–1940.
Da:2. C
Da:3. C
Copies of thee letters 194
41-1953.
Hc:1. M
Minutes of thhe evaluatio
on meetingss of teacherss’ practicum
m lessons 19941-1966.
Copyriight Disclaiimer
Copyrigght reservedd by the auth
hor(s).
This arrticle is ann open-acceess article ddistributed under the terms andd conditionss of the
Creative Commonss Attribution
n license (hhttp://creativ
vecommonss.org/licensees/by/3.0/).

102

www.macroth
hink.org/jse

