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Abstract
Psychological capital (PsyCap) is an important resource for combating one’s stress in
organizational context which constructed with core constructs including self-efficacy,
optimism, hope and resilience. Colleges freshmen have much stress while their transition
from high schools (youth hood) to colleges (adult hood). While the participants from colleges,
this study comprised academic self-efficacy, optimism, hope, and academic resilience into
PsyCap constructs and examined its effectiveness on learning and adaptive stress of colleges
freshmen. 640 survey questionnaires were distributed to participants, 427 usable
questionnaires returned, with 66.7% valid return rate graded by the participants from
Department of International Business Management (IBM) of 8 universities located in center
of Taiwan. The results disclosed, except to the living expense stress, overall PsyCap
efficaciously copes with learning and adaptive stress of colleges freshmen. Besides, overall
PsyCap has found stronger predictabilities to learning and adaptive stress than its individual
element. This study contributed to confirm the role of PsyCap as an important resource in
combating with stress across different disciplines, and, in both theoretical and practical
implications. The concrete conclusions and recommendations of this study were made for
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theoretical and practical courses design of IBM, and further studies.
Keywords: Psychological capital/PsyCap, Learning and adaptive stress, Academic
self-efficacy, Optimism, Hope, Academic resilience
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1. Introduction
Globalization enhances massive national and regional competition since last decade. Under
the massive stresses caused by economical wars nowadays, none would be possible to stay
out of this challenge. “Stress” seems to be a critical concern for many different professions
even in educational context. School contains many different roles such as academies, staffs,
and its main containment are students. Previous studies revealed the increasing trend of
mental health problems of college students (Newbury-Birch, Lowry, & Kamali, 2002 ; Raj,
Simpson, Hopman, & Singer, 2000) that remind academies and scholars to pay attention to
the stress matters in educational context.
However, numerous of factors may explain the health disorders of college students related
not only to their schools but also to the family, peers, and interpersonal relationships (Vaez &
Laflamme, 2008). Besides, previous studies indicated that psychological distress among
college students is significantly higher than other population (Adlaf, Gliksman, Demers, &
Newton-Taylor, 2001；Stewart-Brown, Patterson, Petersen, Doll, Balding, & Regis, 2000).
This psychological distress may be caused by their social roles changed during their college
study since students are forced to cope with new environment where to obtain professional
knowledge, change living arrangements or start new relationships, and some become
responding their own cost for college years (Disch, Harlow, Campbell, & Dougan, 2000).
Moreover, to the most of the young adults, psychological stress may come from the reasons
that colleges are important field where students are forced to transit themselves into
adulthood and important decision-making for coming future. Such experiences are totally
different from high school life that they are obliged to leave from home and parents, expend
academic demands, quiz about personal identity, and make decisions for future career choice
(Adlaf et al., 2001 ; Stewart-Brown et al., 2000). Therefore, from high school to colleges
indeed a stressful context for most of college freshmen. This generated our study
motivation to know the stressors of college freshmen.
Schools are obligated with “broad mission” to develop young people who are
“knowledgeable, responsible, healthy, caring, connected, and contributing” (Weissberg &
O’Brien, 2004, p.87). The main developmental goals of schools are facilitating an integrated
combination of social, emotional, and academic learning of students (Weissberg & O’Brien,
2004). Therefore, schools are responsible for concerning on the stressful matters of students.
On the other hand, how students cultivate themselves into a capable individual in coping
stressors are also important during their study.
“Problem focused” and “Emotion focused” coping strategies are changing the environment to
resolve the stressful situation by the former and adjusting one’s emotions and recognitions of
the meaning of the events by the latter. Psychological capital (PsyCap) as an important
resource of combating stress (Avey, Luthans & Jensen, 2009) which comprises self-efficacy,
optimism, hope, and resilience (Luthans, Norman, Avolio, & Avey, 2008) is emerging in
organizational behavior studies. It contains “Problem focused” as self-efficacy and hope to
struggle with events, and “Emotion focused” as optimism and resilience to adjust one’s
feeling to particular events. To our knowledge, PsyCap is not much utilized into the
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educational study context. This attractiveness enhanced our study to examine the meaningful
resource of combating stress with college freshmen who stand for massive pressures from
high school transit to new environment.
Besides, Larson and Luthans (2006) as pioneers in PsyCap studies who suggested when the
positive organizational behavior (POB) variables are combined into a core construct, overall
PsyCap may become a stronger predictor than any one of the four components individually.
To compare the predictive strength of overall PsyCap and four individual components to the
stress of college freshmen, this study proposed a POB variable into educational study to find
out the different predictive abilities between overall PsyCap and its individual component in
educational context.
2. Literature review
2.1 Learning and adaptive stress
Based on the Cognitive Theory of Emotions, stress is defined as “a relationship between the
person and the environment that is appraised by the person as relevant to his or her
well-being and in which the person’s resources are taxed or exceeded” (Folkman & Lazarus,
1985, p.152). In another words, individual perceive a situation as stressful while particular
event threatens or surpasses one’s internal or external resources. Therefore, stress is the
relationship and interaction result between environment and individual. It may cause one’s
physical and emotional problems such as dissatisfaction, sense of failure, anxiety, tension,
frustration, and depression (Ko, Yu, & Kim, 2003).
According to the notion of environment-individual interaction, academic stress has been
studied extensively as an important factor in university context (Gall, Evans, & Bellerose,
2000). Students struggle for academic successful lead to achievement (Trusty, 2000), while
negative outcome as excessive stress and related mental health matters are also arisen (Shek,
1995). In educational context, undergraduate confronts different academic stress. Previous
studies investigated and suggested academic stress contain examinations (Evans & Kelly,
2004), extreme amount academic work (Evans & Kelly, 2004), and difficulty of academic
work (Evans & Kelly, 2004). Burnard, Rahim, Hayes and Edwards (2007) also revealed
variety of stressors including pressure of grades or fear of failing (Sheu, Lin, & Hwang,
2002), time pressure (Jones & Johnston, 2000), long hours study (Beck & Srivastava, 1991),
and the relationship with academic staffs (Evans & Kelly, 2004).
In addition to the academy related stress, undergraduate students especially for freshmen
in particular, may senses the stress of start new relationships such as friendships, romantic
relationships, family relationships (Dunkel-Schetter & Lobel, 1990), and even financial
concerns (Brown & Edelmann, 2000) due to the transitional nature of college life. Such
psychological distress may be arisen since their social roles are changed, and undergraduate
students are forced to deal with new environment, start new relationships, and some may
become responding their expenses for the college years (Disch et al., 2000). How to combat
the learning and adaptive stress became a critical issue for college freshmen.
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2.2 Psychological capital/PsyCap
Numerous studies indicated that academic performance is significantly affected by academic
stress while academic performance is also affected by psychological factors (McKenzie &
Schweitzer, 2001). Therefore, the applicable means to combat psychological distress may
rely on psychological resource. PsyCap was disclosed as a significant resource in combating
stress which is an emerging topic in organizational studies (Avey et al., 2009). The others,
Lazarus (2003) also specifically suggested its important role as a relevant route of exploration
for promoted understanding of how individual adapt to stress. As a pioneer in PsyCap studies,
Luthans and his colleagues defined PsyCap as “an individual’s positive psychological state of
development and is characterized by: (1) having confidence (self-efficacy) to take on and put
in the necessary effort to succeed at challenging tasks; (2) making a positive attribution
(optimism) about succeeding now and in the future; (3) persevering toward goals and, when
necessary, redirecting paths to goals (hope) in order to succeed; and (4) when beset by
problems and adversity, sustaining and bouncing back and even beyond (resilience) to attain
success” (Luthans, Youssef, & Avolio, 2007, p. 3). Each individually component of this
critical resource (PsyCap) is more fully described below.
2.2.1 Self-efficacy
Based on Social Cognitive Theory, self-efficacy is applied to the workplace and defined as
“an individual’s conviction about his or her abilities to mobilize the motivation, cognitive
resources, and courses of action necessary to successfully execute a specific task within a
given context” (Stajkovic & Luthans, 1998, p. 66). In other words, individuals are tended to
pursue their goals if they consider their own abilities and actions are capable of achieving the
desired results (Bandura, Caprara, Barbaranelli, Gerbino, & Pastorelli, 2003). Besides,
self-efficacy is fostered accumulatively by the particular successes which experienced by
individual in the pass, in contrast, failure experiences tend to lessen one’s judgment on
particular task which may reduce his/her self-efficacy that makes individual stuck in difficult
position (Bandura, 2008). This rolling accumulation enhance individual progressively
obtained and integrated the complex cognitive, social, and physiological skills that become
the fundamental resource of how people decide to respond to the particular task (Bandura,
1982).
A considerable literatures of self-efficacy revealed that different domains of human
functioning applied to diverse self-efficacy beliefs (Bandura, 1997). In educational context,
academic self-efficacy beliefs describe whether one’s expectations and convictions about
their competence can accomplish in academic domains (Lorsbach & Jinks, 1999). Students
evaluate themselves as a capable one to carry out their academic achievements, choice
different courses, and deal with different challenges (Folkman & Moskowitz, 2004). By
increasing the motivation and persistence, academic self-efficacy enhances students to master
academic tasks with the accumulative knowledge and skills (Bandura, 1993). Undoubtedly,
academic self-efficacy is shown positively associated with grades in college in extensive
body of empirical researches (Bong, 2001; Hackett, Betz, Casas, & Rocha-Singh, 1992).
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2.2.2 Optimism
Optimism as a component of PsyCap comprises both realistic and flexible characters
(Luthans, Youssef, et al., 2007). According to the notion of Attribution Theory, optimism
attributes positive events to personal, permanent, and pervasive causes, in contrast, negative
events are referred to external, temporary, and situation-specific ones (Seligman, 1998). As
Carver and Scheier (2002) indicate optimism so simply that “optimists are people who expect
good things to happen to them; pessimists are people who expect bad things to happen to
them” (Carver & Scheier, 2002, p. 231). Optimism plays a variety role in the lives of
individuals in the area of educational, occupational, and psychological adjustment. Shepperd,
Maroto and Pbert (1996) reported that optimism has a positive relationship with individuals’
success in tasks including academic achievement. This may be linked to the coping style of
optimistic individuals while they faced to the challenges occurred. As Park (1998) revealed
that individual with superior coping styles are better able to deal with challenges and
adversities. Therefore, individual with high level optimism tend to easily escape from stress
situation caused by challenges and adversities in their life.
2.2.3 Hope
As a facet of PsyCap which is different from the oral usage in everyday language, hope has
its specific meaning with substantial theoretical support (Snyder, 2000). It is defined as
“positive motivational state that is based on an interactively derived sense of successful (1)
agency (goal-directed energy) and (2) pathways (planning to meet goals)” (Snyder, Irving, &
Anderson, 1991, p. 287). In other words, hope comprises “willpower” and “waypower”
thinking of how individual determinates his/her goals by former and being able to create
alternative pathways and contingency plans to achieve a goal with barriers by latter. Similar
to self-efficacy and optimism, hope has become an essential coping strategy in academic
context (Onwuegbuzie & Snyder, 2000 ; Snyder, Lopez, Shorey, Rand, & Feldman, 2003) as
researchers have investigated its importance for research and practice that students with high
level of hope were found to correlate positively with academic achievement (McDermott &
Snyder, 2000).
2.2.4 Resilience
The final component of PsyCap is resilience, which defined as “the capacity to rebound or
bounce back from adversity, conflict, failure, or even positive events, progress, and increased
responsibility” (Luthans, 2002, p. 702). In other words, resilient people tend to bounce back
from setbacks and positively deal and adapt with the challenges and adversities caused by the
significant changes. According to present study purpose to examine organizational behavior
variables into educational context, resilience is similar to self-efficacy which was investigated
in different domains including academic achievement. For example, Martin and Marsh (2006)
implemented investigation in high-school students and found academic resilience
subsequently predicts educational and psychological outcomes such as enjoyment of school,
class participation, and general self-esteem. In addition, Gayles (2005) also found that
academic resilience is a catalyzer, which promotes students’ academic achievement.
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2.3 Hypotheses
In organizational studies, Lazarus and Folkman (1984) suggested that PsyCap is one of the
critical resources for employees to cope with stressful events or conditions at work. Besides,
Avey, Luthans and Jensen (2009) also found employees’ PsyCap has a negative relationship
with their symptoms of stress. In accordance with the intention of this study to examine the
POB variable into educational context, this study hypothesized the relationship between
PsyCap and learning/adaptive stress as below.
H1: Overall PsyCap negative influences learning/adaptive stress of college freshmen.
With regards to the learning and adaptive stress among college freshmen, previous studies
revealed different stressors in different contexts with undergraduate students such as
relationships (Dunkel-Schetter & Lobel, 1990), examinations (Evans & Kelly, 2004), extreme
amount academic work (Evans & Kelly, 2004), difficulty of academic work (Evans & Kelly,
2004), and even financial concerns (Brown & Edelmann, 2000). In educational study, Lin
(2005) validated learning and adaptive stress scales from college freshmen in Taiwan with
five components as learning problem, living expense, relationships, personality distress, and
career development stresses. To implement this study in the educational context in Taiwan,
we rather to hypothesize the relationship of overall PsyCap to the five individually
component of learning and adaptive stress which has been validated in a proximal zone of
this study as below.
H1a: Overall PsyCap negative influences learning problem stress of college freshmen.
H1b: Overall PsyCap negative influences living expense stress of college freshmen.
H1c: Overall PsyCap negative influences relationships stress of college freshmen.
H1d: Overall PsyCap negative influences personality distress of college freshmen.
H1e: Overall PsyCap negative influences career development stress of college freshmen.
Larson and Luthans (2006) are pioneers in PsyCap studies who argued when positive
organizational behavior (POB) variables are combined into a core construct, overall PsyCap
may become a stronger predictor than any one of the four components individually. To
compare the predictive strength of overall PsyCap and four individual components to the
learning and adaptive stress of first-grade university students, the relationship of individual
component of PsyCap to the learning/adaptive stress are necessary to be disclosed. Bandura
(2008) argued that individuals with lower efficacy are easily surrendered in difficult position
and more likely to experience negative stress symptoms, while people with higher level of
efficacy may struggle in dealing with challenges and adversities with their sufficient
competencies and effort. Empirical study suggested that optimism may protect from the
negative influence of stress (Schulz, Vögele, & Meyer, 2009). Furthermore, Affleck and
Tennen (1996) found that hope is a useful component in helping individual to enhance the
positive appraisals of stressful situations. They also postulated that hope may act a “unique
role in shaping positive appraisals of adversity” (Affleck & Tennen 1996, p. 911). Finally,
research disclosed that resilient individuals are better prepared to cope with those stressors
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caused by the constantly changing workplace environment (Tugade & Fredrickson, 2004),
while Wagnild and Young (1993) described resilience as “a personality factor that moderates
the negative effects of stress and promotes adaptation” (Wagnild & Young, 1993, p. 178).
Therefore, this study intended to hypothesize and compare the predictive strength of overall
PsyCap and its individually component to the college freshmen as below.
H2a: Overall PsyCap will have a stronger relationship with learning/adaptive stress of college
freshmen than academic self-efficacy.
H2b: Overall PsyCap will have a stronger relationship with learning/adaptive stress of college
freshmen than optimism.
H2c: Overall PsyCap will have a stronger relationship with learning/adaptive stress of college
freshmen than hope.
H2d: Overall PsyCap will have a stronger relationship with learning/adaptive stress of college
freshmen than academic resilience.
3. Method
3.1 Participants
Variety of studies focused on the academic stress of college students (Gall, Evans, &
Bellerose, 2000 ; Mallinckrodt, 1988), but limited in discussing the learning and adaptive
stress of college freshmen particularly. Because of the nature of college freshmen stress is
come from the transition from high school to college context (Towbes & Cohen, 1996);
moreover, the constraint of facing uncertainty future is also raising high pressure to them.
This study chose the first-grade students from the Department of International Business
Management of 8 universities located in center of Taiwan. Students from Department of
International Business Management may sense more learning and adaptive stress due to their
major are facing international competitive in the future. Six hundred and forty survey
questionnaires were distributed to the participants, 427 contained usable data, with 66.7%
usable return rate including 133 male students (31.4%) and 291 female students (68.6%).
3.2 Measures-Instruments
3.2.1 Psychological capital (PsyCap)
PsyCap comprises self-efficacy, optimism, hope, and resilience domains which is a core
construct variable. In organizational studies, PCQ (psychological capital questionnaire)
developed by Luthans, Avolio, Avey and Norman (2007) were frequently implemented in
previous studies. Nevertheless, Multon, Brown and Lent (1991) concluded their
meta-analysis and found academic self-efficacy is more predictive than general self-efficacy
in educational context. Besides, researchers also conducted academic resilience scales in
educational studies (Martin & Marsh, 2006). Therefore, this study re-combined the four
components of PsyCap for educational application with academic self-efficacy, optimism,
hope, and academic resilience, which is still complied with the original construct. Five items
from Muris (2001) were revised and utilized to rate the level of academic self-efficacy such
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as “I can succeed in finishing all my homework.” Five items revised from Life Orientation
Test-Revised (LOT-R) which was developed by Scheier, Carver and Bridges (1994) to score
the level of optimism such as “I'm always optimistic about my future.” Hope was revised
from the scale which revealed by Snyder, Sympson, Ybasco, Borders, Babyak and Higgins
(1996) with four items such as “There are lots of ways around any problem that I am facing.”
And academic resilience was revised from the scale developed by Martin and Marsh (2006)
with four items such as “I don’t let study stress get on top of me.” Statistics revealed a good
internal consistency reliability in Cronbach’s alpha .859 with an acceptable model fit indices
by Confirmatory factor analysis (χ²/d.f.=3.527, GFI= .894, RMR= .040, RMSEA= .077,
AGFI= .860, CFI= .889, SRMR= .0620). Participants indicate the extent to which they agree
with each of the statements on a 5-point Likert scale (1 _ strongly disagree to 5 _ strongly
agree).
3.2.2 Learning and adaptive stress
Learning and adaptive stress scale (LASS) which was developed by Lin (2005) validated
from the first-grade university students in Taiwan was utilized to indicate the stress of college
freshmen in this study. The scale comprises learning problem, living expense, relationships,
personality distress, and career development stresses. Each component comprises four items
such as “It is hard for me in adapting the academician teaching in class”，“I need to respond
the expenses myself for the university years”，“I don’t know how to express myself in
crowds”，“I am easy to lose my emotion control”，and “I don’t know how I can prepare and
make decision for future career choice.” Statistics revealed a good internal consistency
reliability in Cronbach’s alpha .849 with an acceptable model fit indices by Confirmatory
factor analysis (χ²/d.f.=2.588, GFI= .910, RMR= .058, RMSEA= .061, AGFI= .882,
CFI= .945, SRMR= .0690). Participants indicate the extent to which they agree with each of
the statements on a 5-point Likert scale (1 _ strongly disagree to 5 _ strongly agree).
4. Result
Structural equation modeling (SEM) was applied to examine and verify hypotheses for the
causal relationships between variables. It is a multivariate statistical tool combines aspects of
multiple regression and factor analysis. Besides, descriptive statistical is also processed to
show means, standard deviations and correlations for variables in Table 1. The result shows
no collinear problem between independent variables because of the inter-correlation is less
than .8 which was suggested by Katz (1999). In examining the model fit, AMOS 18 was
applied to test on the path coefficients according to the hypotheses with brought results as
Table 2 as below.
The results show that structural models have an acceptable statistics model fit indices. By
testing the prediction role of overall PsyCap to the learning and adaptive stress, critical ration
for regression weight (C.R.= -5.349, p < .001) demonstrated that hypothesis 1 was supported,
overall PsyCap has a negative relationship with learning and adaptive stress. Besides, the
sub-hypotheses of the relationship between PsyCap to learning and adaptive stress were
hypothesized as overall PsyCap predicts to the individually learning and adaptive stress
component. Statistics revealed that critical ration for regression weight of overall PsyCap to
the living expense stress is not significant. Except hypothesis 1b, other hypotheses with
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regards to the overall PsyCap predicts to individually component of learning and adaptive
stress was supported. Finally, compare to the predication abilities of overall PsyCap and its
individual component to the learning and adaptive stress, the critical ration for regression
weight individually to the learning and adaptive stress is less than -5.349 which computed
from the overall PsyCap to learning and adaptive stress. It demonstrated hypotheses 2a to 2d
were supported and overall PsyCap as a core construct has a greater prediction than its
individual component.
Table 1. Means, standard deviations, correlation matrix
OPC

Mean
3.14

SD
.44

ASE

2.99

.59

OM

3.26

.56

HP

3.30

.63

ARS

3.02

.67

LAS

2.67

.47

LPS

2.88

.62

LES

2.38

.90

RSS

2.56

.70

PDS

2.26

.68

CDS

3.23

.90

1
2
3
4
5
1
.650
1
(**)
.775 .331
1
(**) (**)
.790 .426 .537
1
(**) (**) (**)
.678 .158 .413 .325
1
(**) (**) (**) (**)
-.404 -.275 -.290 -.334 -.268
(**) (**) (**) (**) (**)
-.228 -.327 -.096 -.211
-.034
(**) (**)
(*)
(**)
.124
-.069
.028 .004 .027
(*)
-.326 -.138 -.246 -.297 -.256
(**) (**) (**) (**) (**)
-.420 -.228 -.394 -.385 -.217
(**) (**) (**) (**) (**)
-.355 -.217 -.232 -.329 -.245
(**) (**) (**) (**) (**)

6

7

8

9

10

11

1
.550
(**)
.531
(**)
.685
(**)
.681
(**)
.658
(**)

1
.109
(*)
.215
(**)
.279
(**)
.257
(**)

1
.170
(**)
.192
(**)
.039

1
.448
(**)
.359
(**)

1
.295
(**)

1

Note: OPC, Overall psychological capital ; ASE, Academic self-efficacy ; OM, Optimism ;
HP, Hope ; ARS, Academic resilience ; LAS, Learning and adaptive stress ; LPS, Learning
problem stress ; LES, Living expense stress ; RSS, Relationships stress ; PDS, Personality
distress stress ; CDS, Career development stress.
*p< .05, **p < .01
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Table 2. Results for fit indices of structural models.
Model and
C. R. χ²/d.f.
GFI
RMR RMSE
Construct
A
OPC to
-5.349
4.794
.938
.031
.095
LAS
(***)
OPC to
LAS
2.775
.879
.072
.065
components
-4.653
OPC to LPS
(***)
OPC to LES -.230
-3.445
OPC to RSS
(***)
OPC to
-5.813
PDS
(***)
OPC to
-6.528
CDS
(***)
PsyCap
Component
3.634
.852
.046
.079
to LAS
ASE to
-2.188
LAS
(*)
OM to LAS -.718
-3.883
HP to LAS
(***)
ARS to
-2.317
LAS
(*)
Suggested
2-5
> .8
< .08
< .1
Values
*p< .05, **p< .01 , *** p < .001

AGFI

CFI

SRMR

H

.892

.865

.0638

H1

.853

.915

.0901
H1a
H1b
H1c
H1d
H1e

.815

.836

.0716
H2a
H2b
H2c
H2d

> .8

> .8

< .1

4.1 Finding and discussion
The focus of this study was to explore the relationship of overall PsyCap which was
developed and applied in organizational behavior studies to the learning and adaptive stress
with college freshmen in educational context. Secondly, overall construct and individual
component of PsyCap and learning/adaptive stress were reciprocally tested to verify the
different predictabilities between each other. The testing demonstrated that only hypothesis
1b was not supported and numerous of meaningful findings were disclosed by this testing as
below.
First, overall PsyCap was found negatively associated with learning and adaptive stress in
educational setting. Similar to the result revealed by initially application in organizational
studies, PsyCap is a critical positive psychological resource in combating stress (Avey et al.,
2009). It essentially enhances first-grade students in dealing with their learning and adaptive
stress caused by the transition to university. This result extended and reinforced the finding
across different disciplines from organizational behavior to educational context.
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In the testing of overall PsyCap to individual component of learning and adaptive stress,
except the living expense stress, results showed learning problem, relationships, personality
distress, and career development stresses were significantly negative affected by PsyCap. It
revealed that higher level of PsyCap students may have the abilities to enhance their
psychological resource to discover outside aids such as academician and peers aids to deal
with learning problem, and some recommendations from academician, peers, or even
professional consultations to deal with the relationships, personality distress, and career
development stresses. As living expense stress is a kind of realistic issues, which may be not
coped easily by the psychological resource from first-grade students who may be still lack of
realistic abilities and powers to respond their own expense in college life.
Finally, overall PsyCap was found greater predictabilities than its individual component on
the learning and adaptive stress. It revealed a similar finding with an organizational study.
Larson and Luthans (2006) suggested a similar assumption to examine the predictability of
overall Psycap to the work attitudes from employees. Except the hope hypothesis, overall
PsyCap was found a greater effectiveness on the employees’ work attitudes than individual
state. However, the findings of this study reinforced the argument by Larson and Luthans
(2006), when the positive organizational behavior (POB) variables are combined into a core
construct, overall PsyCap may become a stronger predictor than any one of the four
components individually. Again, the findings of PsyCap predictabilities are extended from
organizational behavior studies into the educational setting.
4.2 Theoretical implications
Since lack of PsyCap studies in educational setting, this study intended to examine this
critical resource of combating stress (Avey et al., 2009) from organizational application with
participants of college freshmen . The results disclosed that PsyCap not only combats
employees’ stress, but also works in academic setting. This result contributes to fit the
theoretical gaps of PsyCap in educational studies and revealed PsyCap variable can be
implemented into cross disciplines from organizational studies to academic setting.
Another important finding of stronger predictabilities of overall PsyCap than its separated
components in this study, which is complied with the argument of Larson and Luthans (2006)
that while positive organizational behavior (POB) variables are combined into a core
construct, overall PsyCap may become a stronger predictor than any one of the four
components individually. According to the coping strategies to stress, academic self-efficacy
and hope may enhance students to struggle with stress events that may call “problem
focused” strategies, while optimism and academic resilience may encourage students to
adjust their emotions and recognitions of the meaning of the stress events that may call
“emotion focused” strategies. However, self-efficacy is fostered accumulatively by the
particular successes which experienced by individual in the pass, while hope contains
“willpower” and “waypower” thinking of how individual determinates one’s goals and create
alternative pathways and contingency plans to achieve a goal with barriers. Without energetic
“problem focused” capabilities, too much optimism and resilience may only make people
feeling confidence but helpless to the stress events. The findings contribute to reinforce the
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conception of synergistic effectiveness of combination each state of overall PsyCap into a
core construct theoretically.
4.3 Implications for practice
In accordance with the study results, this study contributes the critical role of PsyCap in
dealing with learning and adaptive stress in college freshmen context. In practice, academies
may effort to enhance the PsyCap resource of students to deal with their stress particularly in
their first year of college life. Concretely, academies may pay attention in offering extra aids
in academic activities and leading students in personal goal setting to foster students’
academic self-efficacy and hope capabilities (willpower and waypower). Except necessary
activities to offer chances to promote students’ social contact, academies may consider in
offering professional consultations resources to encourage students’ optimism and resilience
to cope the learning and adaptive stress in the first university year.
Besides, the finding of greater effectiveness of overall PsyCap to the stress conditions remind
academies may not consider only single factor in dealing with students’ learning and adaptive
stress. Academies should pay more attention to enhance each individual component of
psychological resources of students that may cause the synergistic effectiveness to deal with
the learning and adaptive stress, in turn, to enhance their academic achievement.
The only one unsupported hypothesis revealed the PsyCap has no effectiveness to deal with
the living expense stress of the college freshmen. Because of the realistic matter of living
expense stress may not be easily coped by only students’ psychological resource. In practical,
aiding resource may become important for those students who may be still lack of realistic
abilities and powers to respond their own expense in university years. Except the important
system of policy loan for students by government, academies may effort in seeking more
scholarship resources, offering more opportunities of assistant jobs related to academic
matters, and establishing well vital functions in school filed which cost lower than outside to
decrease students’ living expense pressure.
5. Conclusions and limitations of this study
As the study findings, some limitations of this study should be taken into consideration. First,
data was rated and collected from individual level by self-report may cause “social
desirability bias” and “common method bias” problems. We suggest future researchers to
utilize different source (eg. techers) and rating methodologies for analytic strategy.
Participants were from the Department of International Business Management, particularly
the first-grade students. Study results may not be assumed into other participation groups.
Future studies may aim to the other populations such as different grade, discipline, college,
and different region. Besides, PsyCap and stress variables may be affected by demographic
factors such as family backgrounds. Future studies may implement more control variables to
know demographic difference on PsyCap and stress.
In accordance with the purposes of this study, the finding confirmed that PsyCap as an
organizational variable effectively affects the learning and adaptive stress of first-grade
college freshmen . The notion of combined positive organizational behavior (POB) variables
37
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may become a strong predictor was also validated into core construct, PsyCap, in educational
setting. In conclusion, this study contributed to provide the important perception of PsyCap
as an important resource in combating with stress across different disciplines, and, in both
theoretical and practical implications.
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