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Abstract 

In recent years, Greece has received very high numbers of migrants and refugees from the 

Middle East, North Africa and Ukraine, including children of all ages. This new and evolving 

socio-cultural environment has an impact on education, since the application of multicultural 

principles in education is considered necessary for the development of multicultural respect. 

To achieve that level of mutual respect, the role of educators is particularly important. 

Therefore, the purpose of this research is to investigate the views of 196 educators working in 

Greek nurseries on the difficulties they face in implementing multicultural education in 

young children (children under the age of 3) and the perspectives of that method. 

Furthermore, the research investigates the goals set by educators, the practices they choose 

and how competent they consider themselves in implementing multicultural education. A 

questionnaire with closed-ended questions was used to collect the data. The results of the 

survey show that educators mainly choose fairy tales/books for managing and highlighting 

cultural diversity, while cooperation with parents is practiced to a very small extent. As for 

the difficulties that the educators face during that process, these are mainly attributed to the 

xenophobic attitudes of native parents. Finally, they feel that their knowledge on multicultural 

education is inadequate, and they express the need for appropriate training. In summary, the 

survey can provide useful information for educators on multicultural education in the nursery 

and can be used as a guide for their future training on that field. 

Keywords: educator, Greek ECEC, multicultural education, practices of multicultural 

approach, young children  
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1. The Context of Multicultural Education 

Nowadays, globalization, political conflicts, and the displacement of people from their homes 

due to human rights abuses lead to massive migration/refugee waves which appear to show 

an upward trend (UNHCR, 2022). Especially Greece, due to its geopolitical position, is often 

a passage for people heading to European countries in order to seek safety and a better 

standard of living. For example, over 1.5 million refugees arrived in Greece between 2014 

and 2021 (UNHCR, 2022). That process has created a new socio-cultural situation in Greece, 

which also has an impact on the education sector (Ang, 2010; Vandenbroeck, 2007), as 

refugee children had to be in schools. In fact, the region of Attica seems to host the highest 

number of refugees and unaccompanied children than the rest of the cities in Greece 

(UNHCR, 2022). Therefore, presence of a significant number of children from other 

countries in all levels of education makes it more important than ever to implement 

multicultural education. 

More specifically, multicultural education is about developing skills that contribute to the 

constructive coexistence of individuals within a multicultural social environment (Banks, 

2019; Govaris, 2011). Its purpose is to develop acceptance, respect for diversity and 

recognition of different cultural identities through a climate of dialogue, understanding and 

cooperation (Banks, 2009; Bennet, 2007). Multicultural education utilizes characteristics 

derived from different cultures to promote human rights, peace, empathy, solidarity and 

eliminate nationalistic thinking (Banks, 2019; Gay, 2000). 

To successfully implement multicultural education, the role of the educator is of particular 

importance (Adams & Kirova, 2006; Colombo, 2005). The goals he sets, the practices he 

chooses to implement multicultural activities and his scientific training, determine the 

educational process (Doucet, 2017; McNeal, 2005). In the process of multicultural education, 

every educator should teach children that diversity is not a factor of separation and that all 

people are equal. Also, the educators should form a creative learning environment where 

respect, cooperation and mutual acceptance prevail (Mascardi et al., 2017; Harwood et al., 

2013; Ang, 2010).  

Various practices that can be used in multicultural activities, such as appropriate books, play, 

simulation, etc. can contribute to this process (Ang, 2010). Although a multitude of practices 

have been described in the literature (e.g., Adams & Kirova, 2006; Byram et al., 2001), drama 

and role play are considered among the most important because they require the active 

participation of children and allow the expression of feelings, values, and perceptions 

(Scrafton & Whitington, 2015). Therefore, through this freedom in children's thoughts and 

feelings, their intercultural skills such as empathy, cooperation, critical thinking, verbal and 

non-verbal communication and mutual respect can be more easily developed (Alghamdi et al., 

2020; Scrafton & Whitington, 2015).  

Another important practice that can be utilized in multicultural education is the collaboration 

of nurseries with parents. Several studies (e.g., Alaca & Pyle, 2018; Sobel & Kugler, 2007; 

Driessen, et al, 2005) confirm that through collaboration, educators can utilize children's 

cultural experiences in pedagogical practice and foreign children can adapt more easily to the 
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nursery and society in general (Eliyahu-Levi & Ganz-Meishar, 2019). Furthermore, as 

Cummins (2005) states, meaningful collaboration between educators and parents who are 

culturally different rejects the myth that parents from different cultural backgrounds are not 

interested in their children's education. 

At this point, it should be clarified that multicultural education is not only about children 

from different cultures, but it is about all children in the classroom since the goal of that 

practice is to reduce ethnic prejudice and discrimination (Luciak, 2004). Therefore, 

considering the collaboration between educators and parents, it would be interesting to refer 

to existing research (e.g., Eliyahy-Levi & Ganz-Meishar, 2019; Su et al., 2018; Tafa & 

Manolitsis, 2010) on parents' views on children's cultural heterogeneity and co-education, as 

their negative attitudes could have a negative impact on implementing multicultural 

education (Vamvakidou et al., 2003).  

According to previous studies (e.g., Su et al., 2018; Tafa & Manolitsis, 2010; Stoneman, 

2001), parents' views on co-education are determined from their cultural experience and level 

of education. It appears that parents with higher educational level have more positive beliefs 

compared to parents with lower educational level (Tafa & Manolitsis, 2010). Furthermore, 

another factor that may influence parents' views towards multicultural education is the grade 

level their children attend. Therefore, the younger the children (early childhood), the more 

negative parents are towards co-education of culturally diverse children compared to the 

older grades (high school) (Buysse & Bailey, 1993). 

However, many researchers (Sotiropoulou, 2019; Hawkins, 2014; Maniatis, 2014; 

Souto-Manning, 2013; Murray, 2012; Oliveira-Formosinho & Araujo, 2011; Ogletree & 

Larke, 2010; Araujo & Strasser, 2003) report that early childhood is an important age 

milestone for the development of intercultural skills. More specifically, infants from the age 

of 18 months display racial preferences, and by the age of 3 or 4 years they begin to build 

their ethnic identity (Sotiropoulou, 2019). Also, at this age, children can show empathy 

(Hawkins, 2014) and awareness of ethnic differences (e.g., language) and the privilege or 

power associated with them (Murray, 2012). 

Therefore, if young children are introduced to a multicultural environment early on, it will be 

easier for them to accept diversity and develop multicultural respect (Sotiropoulou, 2019; 

Adams & Kirova, 2006). Besides, being able to collaborate and develop meaningful 

relationships with people from heterogeneous populations is one of the basic 21st century 

skills (Burrus et al., 2017), as societies become increasingly culturally heterogeneous. 

Consequently, nurseries are ideal places to initiate multicultural education and to develop the 

necessary intercultural skills that children will need later on, as future citizens.  

Considering all the above, the aim of this study is to investigate the views of 196 educators 

working in nurseries in Attica (Greece), regarding the perspectives and difficulties they face 

in the implementation of multicultural education in young children (under the age of 3). 

More specifically, the research questions are the following: 

• What are the objectives that educators set when implementing multicultural activities and 
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which practices do they choose? 

• What difficulties do they face when they must deal with children from different cultural 

backgrounds in their classroom? 

• Do they believe that their knowledge is sufficient to implement multicultural education? 

• Which are their suggestions for improving multicultural education? 

Additionally, the researchers assume that the views of educators are affected by their 

socio-demographic characteristics such as gender, age, years of work experience, type of 

educational qualification and whether they have experience with children from different 

cultural backgrounds (research hypothesis). 

To address the research questions, a sample quantitative research method using a closed 

questionnaire was chosen. This method offers the researchers the opportunity to approach a 

large part of the population to investigate specific questions, and to express the phenomenon 

studied through numerical data (Cohen et al., 2012) using statistical tools. 

Finally, the significance of the present study is found in the fact that although there are 

studies exploring educators' views on multicultural education in kindergarten and older 

grades in school (e.g., Aragona-Young & Sawyer, 2017; Leung & Hue, 2016; Danilidou & 

Vorvi, 2014; Karupplah & Bertheisen, 2011), to the best of our knowledge there is limited 

research on young children (e.g., Busch et al., 2018; Van Schaik et al., 2014; Tarman & 

Tarman, 2011). Especially in Greece we could not identify any relevant research. Therefore, 

we hope that the results obtained will be useful for educators to understand the issues of 

multicultural education that exist in the context of nurseries and can be used to plan future 

training. 

 

2. Method 

2.1 Research Design 

To design the research, the following steps were adopted (Leavy, 2021; Creswell, 2016; 

Cohen et al., 2012): 

(a) Identification of the topic of interest: based on the review of the relevant literature, the 

researchers clearly identified the scope of the study. 

(b) Statement of the purpose of the study and the research questions: the researchers, after 

examining the literature, identified the research gap in the topic under study (multicultural 

education and children under the age of 3 in Greece) and developed the purpose and the 

research questions of the study. 

(c) Method and research instrument: the quantitative method and the use of closed 

questionnaire was chosen to address the research questions. The questionnaire was 

constructed entirely by the researchers based on the literature, as there are no relevant studies 

exploring the views of educators on young children. 

(d) Pilot study: the questionnaire was completed by 36 educators in order to identify and 
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correct the weaknesses. From the educators' responses, the questionnaire seemed to serve the 

purpose for which it was constructed and thus, no changes were required to the questions. 

(e) Implementation of the survey: the questionnaire was distributed by the researchers and 

completed by educators working in nurseries in Attica. 

(f) Results and answers to the research questions: the researchers collected the data, analysed 

them, and answered the research questions. 

2.2 Participant Characteristics 

The sample in the present study consists of 196 educators working in Attica in Greece. The 

method by which educators were selected was the simple random sampling. More specifically, 

the sample was randomly selected from tables, which consisted of numbers that corresponded 

to educators. In this way, each educator was selected randomly and, therefore, had the same 

chances of being selected (Creswell, 2016). 

Regarding the social and demographic characteristics of the sample, the educators were asked 

to answer about (a) the gender, (b) the age, (c) the years of work experience, (d) the type of 

their academic qualifications, and (e) whether they had experience with children from 

different cultural backgrounds. 

Therefore, the results show that (a) 94.4% of the sample is female and 5.6% is male - as the 

vast majority of educators in Greece are women, (b) 32.5% of the educators are 31-40 years 

old, 30.2% are 20-30 years old, 23.3% are 51 years old and more, and 14% are 41-50 years 

old, (c) 31.2% of the sample has 0-10 years of work experience, 23.2% has 11-20 years, 24% 

has 21-30 years, and 21.6% has 31 years or more, (d) 67.4% of the educators have a 

university degree, 16.3% have a postgraduate degree and 16.3% have a vocational training 

degree.  

Regarding the ethics of the study, participants were asked to sign a consent form before their 

participation. That consent form provided information on the purposes of the survey, why 

their participation was necessary, the voluntary nature of their participation, the possibility to 

withdraw from the survey at any time they wished and also withdraw any unprocessed data 

and finally, how the researchers would ensure the participants' anonymity and the 

confidentiality of the data (Cohen et al., 2012). 

3. Results 

3.1 Data Analysis 

The educators who participated in the research were requested to answer using a five-point 

Likert scale. Specifically, they answered the questions B1-E8 by reporting the frequency with 

which they implement activities, objectives and practices related to multicultural education; 1: 

not at all, 2: rarely, 3: neither often nor rarely, 4: often, 5: very often. Also, the educators 

answered to questions F1-G4 by reporting the degree of agreement with the corresponding 

statements of the questionnaire; 1: strongly disagree, 2: disagree, 3: neither agree nor disagree, 

4: agree, 5: strongly agree. 
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Table 1. The Means of Statements about the Challenges and Perspectives of Multicultural 

Education 

A. Which children are concerned by multicultural education N F F% 

A1. Children with different cultural backgrounds 196 58 29,6 

A2. All children of the class 196 138 70.4 

B. Application of multicultural activities N Mean Std. Dev. 

B1. Frequency of implementation in the classroom 196 3.21 .951 

C. Objectives of the multicultural activities N Mean Std. Dev. 

C1. Empathy 196 4.45 .889 

C2. Collective consciousness 196 4.21 1.001 

C3. Multicultural respect 196 4.29 .891 

C4. Eliminating ethnic stereotypes 196 4.24 1.031 

C5. Solidarity 196 4.38 .962 

C6. Equality of opportunities 196 4.38 1.011 

C7. Sharing cultural experiences 196 4.22 .947 

C8. Interaction with other cultures 196 4.10 1.008 

D. Practices of multicultural approach N Mean Std. Dev. 

D1. Fairy tales/books 196 4.17 .863 

D2. Discussion using visual material 196 3.88 1.018 

D3. Children’s play (guided/free) 196 3.67 .973 

D4. Art activities 196 3.68 1.005 

D5. Drama/Role-playing games 196 3.24 1.165 

D6. Participation of parents 196 2.88 1.152 

D7. Project 196 3.11 1.115 

E. Difficulties faced by educators with children from other cultural 

backgrounds 
N Mean Std. Dev. 

E1. Difficulty communicating with foreign children 196 3.07 1.113 

E2. Unwillingness of foreign children to participate in group activities 196 2.43 1.039 

E3. Foreign children’s difficulty in adapting  196 2.95 1.103 

E4. Foreign children do not have adequate support in the family environment 196 2.71 1.043 

E5. Difficulty in cooperating with foreign parents 196 3.90 1.231 

E6. Xenophobic attitudes of native children 196 3.04 1.201 

E7. Xenophobic attitudes of foreign parents 196 3.30 1.293 

E8. Xenophobic attitudes of native parents 196 4.13 1.233 

F. Multicultural readiness N Mean Std. Dev. 

F1. Knowledge acquired during their studies on multicultural education 196 2.90 1.358 

F2. Competence in the implementation of multicultural education 196 3.29 .944 

G. Suggestions for improving multicultural education N Mean Std. Dev. 

G1. Training of educators 196 4.38 .987 

G2. Change of policy-making community 196 3.14 1.037 

G3. Cooperation with parents 196 4.07 1.091 

G4. No changes required 196 1.26 .828 
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3.2 Research Hypothesis 

To investigate the research hypothesis of this study, a statistically significant difference was 

found between the demographic and social characteristics of the sample (gender, age, years of 

work experience, type of academic qualification, and whether they have experience with 

children from different cultural backgrounds), and the statements about the challenges and 

perspectives of multicultural education (A1-G4). 

The results showed that there is a statistically significant difference between the educators' 

work experience and the difficulties they face regarding the adaptation of foreign children 

(F=21.112, df=1, sig.=0.049). The majority of educators with 0-10 years of work experience 

(41%), 21-30 years of experience (39%), and 31 years or more (46%) report that they rarely 

have difficulty with the adaptation of foreign children (scale 2), while the majority of 

educators with 11-20 years of work experience (43%) state that neither often nor rarely they 

experience difficulty with the adaptation of foreign children (scale 3).  

Also, there is a statistically significant difference between the educators' work experience and 

with their potential suggestion for future training in multicultural education (F=20.133, df=1, 

sig.=0.017). The majority of educators with 31 years of work experience or more (36%) 

report that they disagree with the proposal for future training (scale 2), while the majority of 

educators with 0-10 years of work experience (45%), 11-20 years of experience (56%), and 

21-30 years of experience (61%) strongly agree (scale 5) with the proposal for future training. 

Furthermore, there is a statistically significant difference between the type of academic 

qualifications of educators and parental involvement when implementing multicultural 

activities (F=17.836, df=1, sig.=0.022). The majority of educators with vocational training 

(49%) state that they rarely (scale 2) ask for parental involvement when they implement 

multicultural activities while the majority of educators with university degree (67%) and 

postgraduate degree (59%) neither often nor rarely (scale 3) ask parents to participate. 

However, the most statistically significant differences are observed between educators' 

experience with children from different cultural backgrounds and the goals they set when 

implementing multicultural activities. More specifically, there is a statistically significant 

difference between educators' experience and the goal of developing collective consciousness 

(F=22. 119, df=1, sig.=0.036). The majority of educators who have no experience with 

children from different backgrounds (68%) stated that they rarely (scale 2) set the goal of 

collective consciousness, in contrast to the majority of educators with limited (44%), quite a 

lot (66%) and very much (79%) experience with children from different cultural backgrounds 

who set the goal of collective consciousness very often (scale 5). 

Similarly, there is statistically significant difference between the educators' experience with 

children from different cultural backgrounds and the goal of eliminating ethnic stereotypes 

when implementing multicultural activities (F=30.634, df=1, sig.=0.002). The majority of 

educators who have no experience at all with children from different backgrounds (71%) 

stated that they rarely (scale 2) set the goal of eliminating ethnic stereotypes, in contrast to 

the majority of educators with limited (63%), quite a lot (67%) and very much (81%) 
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experience with children from different cultural backgrounds who set the goal of eliminating 

ethnic stereotypes very often (scale 5). 

Also, there is statistically significant difference between educators' experience with children 

from different cultural backgrounds and the goal of solidarity when implementing 

multicultural activities (F=19.290, df=1, sig.=0.023). The majority of educators who have no 

experience at all with children from different backgrounds (57%) stated that they rarely (scale 

2) set the goal of solidarity, in contrast to the majority of educators with limited (65%), quite 

a lot (78%) and very much (83%) experience with children from different cultural 

backgrounds who set the goal of solidarity very often (scale 5). 

Moreover, there is statistically significant difference between the educators' experience with 

children from different cultural backgrounds and the goal of equality of opportunities when 

implementing multicultural activities (F=25.035, df=1, sig.=0.015). The majority of educators 

who have no experience at all with children from different backgrounds (59%) stated that 

they rarely (scale 2) set the goal of equality of opportunities, in contrast to the majority of 

educators with limited (57%), quite a lot (69%) and very much (78%) experience with 

children from different cultural backgrounds who set the goal of equality of opportunities 

very often (scale 5). 

Finally, there is statistically significant difference between the educators' experience with 

children from different cultural backgrounds and their methods for multicultural approach. In 

particular, there is a statistically significant difference between educators' experience with 

children from different cultural backgrounds and the use of play as a method for 

implementing a multicultural approach (F=21.583, df=1, sig.=0.010). The majority of 

educators with no experience (36%) rarely (scale 2) use play in the context of multicultural 

approach, while the majority of educators with limited experience (42%) use play very often 

(scale 4) and the majority of educators with a lot of experience (76%) and very much 

experience (80%) use play very often (scale 5). 

 

4. Discussion 

The results of the survey on educators' perceptions of the perspectives and difficulties they 

face in implementing multicultural education in Greek nurseries, show that educators can 

identify the desired goals but the practices they choose are limited, and include to a very 

small extent the participation of parents. The main difficulties they face are xenophobic 

attitudes from native parents, and their lack of necessary knowledge is also important. 

Furthermore, their views differ according to years of experience, the type of academic 

qualification and, most importantly, whether they have experience with children from 

different cultural backgrounds. 

More specifically, in the first research question about the goals that educators set when 

implementing multicultural activities and the practices they choose, several concerns arise. 

Educators seem to follow the principles of intercultural education as described in the 

scientific literature (Banks, 2009; Bennet, 2007); they stated that when they implement 
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multicultural activities, they emphasize on: empathy, solidarity, equality of opportunity, 

multicultural respect, eliminating ethnic stereotypes, sharing cultural experiences, collective 

consciousness and interaction with other cultures. However, the results of this research, 

which are confirmed by previous studies (Alaca & Pyle, 2018), show that not all educators 

understand the conceptual framework of multicultural education, as a significant proportion 

state that it only concerns children from other cultures and not all children in the classroom. 

Additionally, the frequency with which educators implement multicultural activities is at an 

average level. According to the educators' responses, these activities are neither frequently 

nor rarely implemented. Therefore, despite the fact that educators report that they follow the 

objectives of multicultural education and try to achieve them, that effort is made occasionally. 

This finding as confirmed by previous research (Phoon & Abdullah, 2012; Gotovos, 2002) 

and may be justified by the educators' lack of understanding of the concept of multicultural 

education. 

Regarding the practices that educators choose for the implementation of multicultural 

activities, these mainly concern the reading of fairy tales/books. Discussion by using visual 

material, art activities, and children's play has a relatively high frequency, while 

drama/role-playing games, project and participation of parents are not often practiced. 

Therefore, educators seem to be limited to the use of books and visual material to highlight 

cultural differences. This finding is supported by previous research showing that educators 

commonly choose books as a way to approach diversity (Alaca & Pyle, 2018), while being 

reluctant to use drama/role-playing games as a means of multicultural intervention (Mac 

Nevin & Berman, 2017) and to ask for parental involvement (Cummins, 2005). 

Regarding the difficulties that educators face dealing with children from different cultures, 

they mainly mention the xenophobic attitudes of native parents and the difficulty in 

cooperation with foreign parents. Several studies (e.g., Su et al, 2018; Tafa & Manolitsis, 

2010) point out that parents can make it very difficult to implement multicultural education as 

their views on co-education of children from different cultural backgrounds are influenced by 

their education, cultural experience (Tafa & Manolitsis, 2010) and the young age of their 

children (Buysse & Bailey, 1993). Also, the difficulty in cooperation with foreign parents is 

confirmed by previous studies (e.g, Kontogoannis & Oikonomidis, 2014; Stamou et al., 2014; 

Vamvakidou et al., 2003) and is attributed to the lack of communication due to the different 

language and the lack of parents’ interest in school life. However, the finding of the present 

study that contradicts previous research (e.g., Busch et al., 2018; Vamvakidou et al., 2003) is 

that educators do not experience substantial difficulties with the adjustment, behavior and 

participation of foreign children in activities within nurseries.  

Particularly important is the educators' statement that the knowledge they received during 

their studies and the knowledge they have about the implementation of multicultural 

education is not at a satisfactory level. The lack of the necessary knowledge to implement 

multicultural education among educators working in nurseries is confirmed by Tobin's (2020) 

research. Therefore, this evidence highlights the need for updating and enriching the curricula 

of pre-school education departments of Greek universities (Kourti & Androusou, 2013), as 
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these departments must prepare future educators for the cultural heterogeneity they will 

encounter in their classrooms and the methods of exploiting that heterogeneity in pedagogical 

practice. 

Regarding educators' suggestions for improving multicultural education in the nurseries, the 

majority believe that training is necessary and will help to better manage cultural diversity. 

The need for educators' training has been highlighted by previous research (Angelopoulou & 

Manesis, 2017; Dejaeghere & Zhang, 2008). Furthermore, a high place in educators' 

suggestions is given to collaboration with parents, although as shown above they do not often 

choose that practice. This finding is consistent with previous studies that report the 

importance of parental collaboration with the educational environment for children's 

development and progress (Markaki et al., 2016; Driessen, et al., 2005). 

Regarding the research hypotheses tested in the present study, a statistically significant 

difference was found in the opinions of educators according to years of work experience and 

type of academic qualification. Specifically, only educators with 11-20 years of work 

experience stated that neither often nor rarely have difficulty with the adaptation of foreign 

children, while all other educators stated that they rarely have difficulty with adaptation. 

Furthermore, while educators working 31 years or more stated their disagreement with future 

training, all other educators strongly agreed with this proposal. In addition, educators with 

university degree and postgraduate degree try to involve parents in multicultural activities at 

a greater extent than educators with vocational training. 

Finally, the most statistically significant differences were found in educators' views in 

relation to their experience with children from different cultural backgrounds. Therefore, the 

more experience educators have, the more often they set collective consciousness, 

eliminating ethnic stereotypes, solidarity and equality of opportunity as objectives of 

multicultural activities. Furthermore, the more experience educators have, the more often 

they use children's play as a practice for multicultural approach. This finding may be justified 

by the view that the more experience with children from different cultures educators gain, the 

easier it is for them to understand and respond to their needs. 

 

5. Research Limitations and Implications for Practice and Further Research 

Regarding the limitations of the research, it should be mentioned that the sample comes from 

only one region of Greece and may not be representative of other regions. Also, the 

questionnaire used did not explore in depth the educators' lack of training on multicultural 

education, their intercultural skills, their awareness and attitude towards cultural diversity. 

Therefore, future research can use a sample from other Greek regions and study the above 

issues, for a deeper understanding of the implementation of multicultural education in Greek 

nurseries. 

Nevertheless, the results of the survey could be a source of reflection for educators and the 

basis on which to design a training program for them. That training seems to be necessary 

because the educators seem to have insufficient knowledge on the conceptualization of 
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multicultural education and on the practices that can be utilized in pedagogical practice. 

 

6. Conclusion 

In summary, the present study attempted to explore educators' views on the challenges and 

perspectives of multicultural education in Greek nurseries. The results of the study showed 

that educators can identify the principles of multicultural education but face difficulties 

regarding its conceptual understanding. Moreover, the practices that educators choose to 

approach cultural diversity are limited and they state that they are not satisfied with their 

level of training. Therefore, designing training programs on multicultural education could 

enhance educators' practices to address cultural diversity, correct misconceptions they may 

have and provide them with the appropriate skills to prepare children for an effective 

participation in an international and culturally diverse society. 
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