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Abstract 

This study aimed at examining the relationship between high school teachers' perceptions of 
teacher leadership and school principals' humor styles. A total of 252 teachers employed in 12 
high schools located in the city centre of Ankara, Turkey participated in the study. “The 
Humor Behavior Scale” developed by Cemaloğlu, Recepoğlu, Şahin, Daşçı and Köktürk 
(2013) and “The Teacher Leadership Scale” developed by Beycioğlu and Aslan (2010) were 
used to gather data. Results of the study indicated that productive-social humor style was 
positively and significantly correlated with such dimensions of teacher leadership as 
institutional improvement, professional improvement, and collaboration among colleagues. 
Results also revealed that the productive-social humor style was a significant predictor of 
institutional improvement and professional improvement. Results were discussed within the 
context of the improvement of the leadership behaviors of teachers. 
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1. Introduction 

Laughing is an instinctive human behavior. These behaviors refer to a universal body 
language that shows the degree to what an individual is content with the environment or 
situation s/he is in. Humor refers to all conditions mediating the acts of laughing and amusing. 
Humor is widely regarded as a desirable and positive personality trait (Altınkurt & Yılmaz, 
2011). From this perspective, humor is a positive concept that is important in every 
organization and directs the actions of employees. The use of humor in leadership provides 
many benefits (Clouse & Spurgeon, 1995). Two characteristics which researchers associate 
with humor often are effective leadership and the capability of leaders to achieve change 
among followers (Avolio, Howell, & Sosik, 1999; Barbour, 1998; Bass, 1990; Caudron, 1992; 
Conger, 1989; Dwyer, 1991; Duncan, 1982; Gruner, 1997; Hogan, Curphy, & Hogan, 1994; 
Farrell, 1998; Kahn, 1989; Safferstone, 1999; Shamir, 1995; Stogdill, 1974; Yarwood, 1995). 
Therefore, many researchers have highlighted the importance of research on the use of humor 
by leaders (Decker & Rotondo, 2001; Morreall, 1997). It should also be noted that an 
appropriate and moderate humor is one of the characteristics of effective teachers. Teachers 
with an advanced level of this skill reduce disciplinary problems and improve the sense of 
trust by making education entertaining (Cruickshank, Bainer, & Metcalf, 1995). 

Many studies have concluded that when humor is used positively, it strengthens positive 
feelings (Samson & Gross, 2012), enables people to establish good relationships (Banas, 
Dunbar, Rodriguez, & Liu, 2011; Özdemir, Sezgin, Kaya, & Recepoğlu, 2011), enhances 
employees’ motivation (Recepoğlu, Kılınç, & Çepni, 2011), decreases organizational stress 
and alleviates the problems of employees (Malone, 1980), and improves production (Avolio, 
Howell, & Sosik, 1999). The previous research dealing with the humor styles and humor 
usage of leaders reports that humor is an important factor influential on leadership processes 
(Benham, 1993; Bolinger, 2001; Cross, 1989; Franklin, 2008; Ellis, 1991; Hurren, 2001; Kent, 
1993; Koonce, 1997; Phillips, 2000; Puderbaugh, 2006; Rahmani, 1994; Sala, 2000; Vickers, 
2004; Williams, 1994; Williams & Clouse, 1991; Ziegler, 1982; Ziegler & Boardman, 1986). 
Researchers emphasize that humor has a positive effect on the solution of problems 
encountered in management, managing change, motivating followers, and exhibiting 
effective leadership behaviors. 

Within the framework of humor theories, researchers have exerted effort to better understand 
and explain the nature of humor. Although a considerable amount of increase has occurred in 
the number of studies on humor in recent years, the number of studies on the relationship 
between leadership and humor style is scarce. According to the review of the related 
international literature, the concept of humor has been associated with humor in the 
workplace (Bradney, 1957; Caudron, 1992; Consalvo, 1989; Coser, 1959; Decker & Rotondo, 
1999; Duncan, 1982, 1984; Duncan & Feisal, 1989; Duncan, Smeltzer, & Leap, 1990; Dwyer, 
1991; Goodchilds, 1959; Holmes, 2007; Holmes & Marra, 2006; Murphy, 1986; Romero & 
Cruthirds, 2006), organizational culture (Clouse & Spurgeon, 1995; Fine & De Soucey, 2005; 
Gunning, 2001; Holmes & Marra, 2002; Lake, 2008; Linstead, 1985; Robert & Yan, 2005), 
job satisfaction and burnout (Decker, 1987; Hurren, 2001, 2006; Mertz, 2000; Puderbaugh, 
2006; Spurgeon, 1998), emotional intelligence (Teehan, 2006; Yip & Martin, 2005), and 
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leadership and organizational climate (Andersen, 1999; Arendt, 2006; Bateman, 2006; 
Benham, 1993; Bolinger, 2001; Cross, 1989; Davis & Kleiner, 1989; Decker, 1986, 1987, 
1991; Decker & Rotondo, 2001; Ellis, 1991; Franklin, 2008; Hoffman, 2007; Kent, 1993; 
Koonce, 1997; Philbrick, 1989; Phillips, 2000; Priest & Swain, 2002; Puderbaugh, 2006; 
Rahmani, 1994; Sala, 2000; Susa, 2002; Vecchio, Justin, & Pearce, 2009; Vickers, 2004; 
Vinson, 2006; Vinton, 1989; Williams, 1994; Williams & Clouse, 1991; Ziegler, 1982; 
Ziegler & Boardman, 1986; Ziegler, Boardman, & Thomas, 1985). Therefore, it is possible to 
argue that humor has been discussed in terms of various variables by many researchers, and 
that it has been tried to examine humor in a multifaceted manner. 

The concept of humor has also been associated with coping with stress (Durmuş, 2000; 
Özdemir et al., 2011; Sümer, 2008; Yerlikaya, 2007), subjective well-being (İlhan, 2005; 
Tümkaya, 2011), marriage harmony (Fidanoğlu, 2006), learned resourcefulness level (Aslan, 
2006), anger management styles (Soyaldın, 2007), interpersonal relationship styles (Erözkan, 
2009), emotional well-being (Çetin, 2009), self-concept (Kahraman, 2009), problem-solving 
and self-respect (Traş, Arslan, & Taş, 2011), stress, anxiety and depression (Yerlikaya, 2009), 
organizational health (Özdemir & Recepoğlu, 2010), teaching leadership and organizational 
health (Recepoğlu, 2011), organizational climate (Küçükbayındır, 2003), job satisfaction and 
burnout (Karagöz, 2009; Küçükbayındır, 2003; Tümkaya, 2006a, 2006b), humor and 
academic achievement (Aydın, 2006; Çelik, 2006; Savaş, 2009; Topuz, 1995), and the 
development of the sense of humor among children (Akün, 1997). Neither the national 
literature nor the international literature contains any study investigating the relationship 
between humor and teacher leadership. This study, therefore, tried to shed some light on the 
relationship between teacher leadership and teacher sense of humor. 

 

2. Review of Literature 

2.1 Humor 

Throughout the history, humor has attracted the attention of many philosophers, authors, and 
researchers from various disciplines such as philosophy, literature, sociology, education, and 
management. The number of studies on the construct has increased in recent years (Altınkurt 
& Yılmaz, 2011; Andersen, 1999; Avşar, 2008; Banas et al., 2011; Caudron, 1992; Consalvo, 
1989; Davis & Kleiner, 1989; Franklin, 2008; Holmes & Marra, 2002, 2006; Küçükbayındır, 
2003; Özdemir et al., 2011; Recepoğlu, 2011; Tümkaya, 2006a, 2006b, 2011). Some 
expressions that are frequently associated with the concept of “humor” in the daily life are 
“funny”, “comic”, “witty”, “playful”, “humorous”, “humorist”, “jocular”, and “joker”. In this 
regard, humor, which is a social phenomenon (Martin, 2007), is an important element of 
social relations. 

Based on the thesis of Hippocrates that the personality of a person is determined by the 
amount of certain liquids in the body, the concept of humor started to account for the state of 
mind in the course of time, was associated with pleasantness and cheerfulness indirectly, and 
finally started to be used in association with wit, joke, and ridicule (Martin, 2004). The 
Turkish equivalent of “humor” is mizah which comes from the Arabic word müzahî (Avşar, 
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2008). The word mizah is described as “joke, quip” in the Ottoman History Idioms and Terms 
Dictionary (Pakalın, 1971). Arif Hikmet Par’s Ottoman-Turkish Encyclopedic Dictionary 
defines it as the art of expressing thoughts and feelings by use of quip in an amusing manner 
(Par, 1990). Some sources identify the Arabic word mizah with the Turkish word gülmece 
(humor) (Avşar, 2008). Humor is defined as irony for entertaining, amusing, and kidding the 
behavior of somebody without hurting him/her; and as irony as a literary genre that reveals 
the ludicrous aspects of truth (Turkish Language Association [TLA], 2009). In the simplest 
sense, humor is part of comedy including wit, amusement, ridicule, mockery, irony, etc., and 
points to a laughing behavior about life and the faults of life (Ruch, 1998). According to 
Boysan (1990), humor is the art of human mind directly. Eroğlu (2008) expresses humor as 
the art of looking at and approaching life by smiling. According to Koestler (1997), humor is 
the only field of creative action where a stimulus of high complexity leads to a big reaction at 
the level of physiological reactions. Southam (2001) defines humor as a situation that 
generally results in laughter and smiling, takes place unexpectedly and suddenly, and 
involves astonishing elements. 

The present study addressed principals' humor behaviors in five dimensions. The first 
dimension was sarcastic humor which is used for insulting, humiliating, hurting, and 
upsetting others. This humor style is adopted for setting bounds to relationships and acting 
superior. The second dimension was productive-social humor that allows producing humor 
and sharing it with others in order to improve relationships with others. In this humor type, 
jokes are made, and funny experiences are provided for others. The third dimension was 
appreciative humor. The appreciative humor refers to developing a positive attitude towards 
humor. The fourth dimension was rejective humor. The rejective humor means not accepting 
but rejecting humorous attitudes, discourses, and behaviors. The fifth dimension was 
non-humorous style. Those who have a non-humorous style rarely make jokes and use humor 
(Cemaloğlu et al., 2013). 

2.2 Teacher Leadership 

It is quite difficult to define leadership (Hoy & Miskel, 1991). Every definition emphasizes a 
different aspect of leadership. Leadership is the sum of knowledge and skills of gathering a 
group of people around particular goals and putting them in action for accomplishing such 
goals (Çelik, 2000; Eren, 1991, 2003; Şişman, 2004). A leader, being a member of a cluster, is 
a person who has a positive influence on other members of the cluster. In other words, a 
leader is a member of an organization who has more positive influence on other members of 
the organization than they have on him/her (Başaran, 1998). The reconstruction of 
educational mentality and the transformations in school leadership have brought forward the 
concept of teacher leadership as an alternative to the single-man leadership that is 
traditionally based on chain of command, emphasizes one-way communication, and prevents 
division of responsibility. In this regard, teacher leadership has been intensely discussed 
within the context of school leadership in recent years (Beycioğlu & Aslan, 2012; Can, 2009a, 
2009b; Cranston, 2000; Frost & Durant, 2003; Frost & Harris, 2003; Harris & Muijs, 2003, 
2005; Helterbran, 2010; Lambert, 2003; Little, 2003; Muijs & Harris, 2007). 

Teacher leadership refers to expanding school leadership to include teachers, and requires 
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teachers to contribute to school development by undertaking different leadership behaviors 
(Harris, 2003, 2005). Teacher leadership is also associated with teachers’ learning 
continuously, contributing to the professional improvement of colleagues, and leading the 
activities aimed at improving teaching in school (Katzenmeyer & Moller, 2009). According 
to Beycioğlu and Aslan (2012), teacher leadership is closely related to transforming school 
into a learning community for both employees and students, supporting the participation of 
teachers in teaching-related processes in school, and creating more democratic school 
environments. In parallel with that, it is argued that the concept of teacher leadership is based 
on the idea that teachers should have a central position in the processes of managing school 
effectively and improving learning and teaching (York-Barr & Duke, 2004). Childs-Bowen, 
Moller and Scrivner (2000) define teacher leadership as affecting student learning positively, 
exerting effort to create higher-quality teaching practices, and ensuring the participation of 
other stakeholders of school in the school development process. According to Katzenmeyer 
and Moller (2009), among the main purposes of teacher leadership are to improve the 
teaching capacity of school, to create a more democratic school community, to authorize 
teachers, and to enhance teacher professionalism. Thus, it can be argued that teacher 
leadership is closely associated with improving the teaching conducted in school and 
classroom, increasing student learning, and creating a learning-focused culture in school. 

Teacher leaders are expected to play different roles in school formally and informally 
(Beycioğlu & Aslan, 2012). Harris (2002) reports that two primary roles which teacher 
leaders are expected to play are transfer role and mediation role. The transfer role refers to 
teacher leader, who is primarily responsible for the teaching conducted in the classroom, 
making his/her class internalize the principals for school development as well as the featured 
values and objectives of school, and acting as the leader of class. The mediation role points to 
teacher leaders’ initiating discussions about the improvement of teaching in school and 
facilitating the collaboration process to take place between school administration and teachers 
or among teachers themselves. Conley (1997) suggests teacher leaders should mentor 
students and other teachers, contribute to the development of the curriculum implemented in 
school, follow the academic research carried out in their fields, and help other teachers 
continue their professional improvement. Katzenmeyer and Moller (2009) discuss the roles of 
teacher leaders in three dimensions: leading students and other teachers; leading operational 
processes in school; and leading decision-making processes. Accordingly, teacher leaders are 
expected to play such roles as the leader of students and other teachers, facilitator, coach, 
mentor, educator, curriculum expert, and team leader. Operational processes are those which 
are associated with the purposes that school serves. Therefore, teacher leaders may be 
expected to play such roles as action researcher and group leader in school. Finally, teacher 
leaders are expected to support the school development process, help school come into 
contact with other social organizations, and facilitate the processes of ensuring 
school-university and school-parents collaboration. 

The present study examined the relationship between high school teachers' perceptions of 
school principals' humor styles and teacher leadership. The examination of the relationship 
between teachers' perceptions of school principals' humor styles and teacher leadership was 
considered significant for clarifying the humor style(s) of school principals with which 
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teacher leadership was correlated. In addition, it was thought that making inferences about 
the relationship of teacher leadership and principal humor styles may contribute to the 
improvement of teacher leadership. Another point making the study significant was that the 
number of empirical studies about teacher leadership conducted in Turkey was limited 
(Beycioğlu & Aslan, 2010, 2012; Can, 2009a, 2009b). Researchers argue that teacher 
leadership is influential on school development, improvement of student achievement and the 
quality of teaching conducted in school, and construction of school as a learning community 
(Harris, 2003; Harris & Lambert, 2003; Harris & Muijs, 2005; Katzenmeyer & Moller, 2009). 
Thus, findings of studies in which the relationship between teacher leadership and different 
variables are examined may provide an important data source for policymakers and managers 
or administrators holding a decision-making position in order for teacher leadership, which is 
regarded as a potential power to increase student achievement (Frost & Harris, 2003), to 
become more widespread and gain more strength in school. Thus, the present study made an 
attempt to answer the following questions. 

1) What are high school teachers' perceptions of school principals' humor styles and teacher 
leadership? 

2) Is there any significant relationship between high school teachers' perceptions of school 
principals' humor styles and teacher leadership? 

3) Do the humor styles of high school principals predict the dimensions of teacher leadership 
significantly? 

 

3. Method 

3.1 Research Design 

We made use of correlational research model to investigate the relationship between high 
school principals' humor styles and teachers' leadership behaviors. While the predicted 
variables of the study were the dimensions of teacher leadership (institutional improvement, 
professional improvement, and collaboration among colleagues), the predictive variables of 
the study were the humor styles employed by school principals (sarcastic, productive-social, 
appreciative, rejective, and non-humorous styles). 

3.2 Procedure and Participants 

A questionnaire with three parts was used to gather data in this study. The first part included 
the Personal Information Form addressing the demographic characteristics of participants 
such as gender, age, and total teaching experience. The second part comprised of “The Humor 
Behavior Scale” used for determining the humor behaviors of school principals, whereas the 
third part included “The Teacher Leadership Scale” to measure the leadership behaviors of 
teachers. The researcher distributed the questionnaires to high school teachers. Necessary 
instructions and explanations were printed at the beginning of the questionnaire, and teachers 
were asked to complete the questionnaires voluntarily. It was observed that each participant 
completed the questionnaire in about 10–12 minutes. 

A total of 300 high school teachers were randomly selected from 12 high schools located in 
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the city centre of Ankara, Turkey in 2013-2014 academic year. Out of these, 252 completed 
the questionnaire – a response rate of 84 percent. Therefore, the sample of this study included 
252 teachers employed in 12 high schools in Ankara, Turkey and who responded to the items 
of the questionnaire voluntarily and anonymously. 

The sample comprised of 113 (44.8%) male and 139 (55.2%) female teachers. 48 (19.1%) 
were below the age of 30, 62 (24.6%) were in the 30 to 35 age group, 59 (23.4%) were in the 
36 to 40 age group, and 83 (32.9%) were over 40 years old; 108 (42.9%) had a total of 1–5 
years of teaching experience, 81 (32.1%) had a total of 6–10 years of teaching experience and 
63 (25%) had a total of 11 years or more of teaching experience. 

3.3 Instrumentation 

The Humor Behavior Scale. This scale was developed by Cemaloğlu et al. (2013) to 
determine school principals' humor styles. The scale consisted of a total of 30 items under 
five dimensions titled sarcastic humor style, productive-social humor style, appreciative 
humor style, rejective humor style, and non-humorous style. It was a Likert-type scale 
answered on a rating scale from (1) “I strongly disagree” to (5) “I strongly agree.” The 
percentages of variance explained by sarcastic, productive-social, appreciative, rejective, and 
non-humorous humor style components were 19.92, 18.22, 12.53, 10.53, and 8.89, 
respectively. These five humor style factors explained approximately 70.09 percent of the 
total variance. Factor loadings varied between .78 and .90 in the sarcastic humor style, 
between .63 and .87 in the productive-social humor style, between .68 and .82 in the 
appreciative humor style, between .62 and .80 in the rejective humor style, and finally 
between .73 and .82 in the non-humorous style. The internal consistency coefficient was 
found to be .92 for the entire scale, and .94 for the sarcastic humor style, .92 for the 
productive-social humor style, .86 for the appreciative humor style, .86 for the rejective 
humor style, and .90 for the non-humorous style (Cemaloğlu et al., 2013). In the present study, 
a reliability analysis was carried out over the final data gathered via the 30-item scale form. 
Results of the reliability analysis showed that the internal consistency coefficient was .81 for 
the entire scale, .38 for the sarcastic humor style, .85 for the productive-social humor 
style, .47 for the appreciative humor style, .73 for the rejective humor style, and .81 for the 
non-humorous style. 

Teacher Leadership Scale. This Likert-type scale developed by Beycioğlu and Aslan (2010) 
consisted of 25 items under three dimensions named institutional improvement, professional 
improvement, and collaboration among colleagues. The scale items answered on a rating 
scale from 5 "Always" to 1 "Never" were gathered under three dimensions in terms of both 
perception and expectation. The institutional improvement component included 9 items, the 
professional improvement component contained 11 items, and the collaboration among 
colleagues dimension consisted of 5 items. Since the present study focused on the 
relationship between teachers' perceptions of school principals' humor styles and teacher 
leadership, only the perception part of the above-mentioned scale was used in the study. The 
total variance explained by these dimensions was 57.23%. The item-total correlations of the 
scale items varied between .47 and .92. Beycioğlu and Aslan (2010) tested the reliability of 
the scale through internal consistency coefficient and test-retest methods. Accordingly, the 
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internal consistency coefficient of the scale was found to be .95. The internal consistency 
coefficient was found to be .87 for institutional improvement, .87 for professional 
improvement, and .92 for collaboration among colleagues. Furthermore, the researchers 
administered the scale to a group made up of teachers and administrators at two different 
times, and calculated the correlation coefficient between the scores obtained from both 
administrations. The results of the calculations (perception; r = .87) showed that the scale was 
reliable for use in the field. In the present study, internal consistency coefficient was 
calculated in order to determine the reliability of the scale. It was found to be .93 for the 
entire scale, .86 for institutional improvement, .76 for professional improvement, and .83 for 
collaboration among colleagues. 

3.4 Data Analysis 

The SPSS 15 package was used for data analysis. Data set was examined carefully, and 
defective and incorrect data were removed prior to analyses conducted in accordance with the 
research purposes. At the stage of analysis, arithmetic mean and standard deviation values 
related to dependent and independent variables were examined via the SPSS 15 package in 
the first place. Pearson product-moment correlation coefficients were calculated in order to 
determine the relationship between study variables. Then, multiple linear regression analysis 
was conducted in order to determine to what degree such dimensions of teacher leadership as 
institutional improvement, professional improvement, and collaboration among colleagues 
were predicted by perceived stress and teacher professionalism. Before the related analysis 
was made, it was examined whether each independent variable had a linear relationship with 
the dependent variable, and whether there was multicollinearity among independent variables. 
The analysis results showed that there was a linear relationship between independent 
variables and the dependent variable, but there was no relationship likely to pose a 
multicollinearity problem among independent variables. 

 

4. Findings 

4.1 The Means, Standard Deviations, and Correlation Coefficients among Variables for All 
High School Teachers 

The means, standard deviations, and correlation coefficients among variables for all high 
school teachers participated in this study are given in Table 1. 

As can be seen from Table 1, collaboration among colleagues component of teacher 
leadership was the highest rated (Χ  = 3.98), whereas institutional improvement was the least 
(Χ  = 3.53). Furthermore, rejective humor style was rated at the highest level (Χ  = 4.19) by 
high school teachers while productive-social humor style was at the lowest level (Χ  = 2.90). 
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Table 1. The correlations between the variables, and related mean and standard deviation 
values 

Variables Χ  S 1 2 3 4 5 6 7 8 

1. II. 3.53 .73 - .69** .62** .00 .22** .04 .04 -.03 

2. PI. 3.74 .76 - .72** -.07 .13* .03 .11 .00 

3. CAC. 3.98 .76  - .05 .14* .06 .07 .07 

4. Sarcastic 3.85 .36   - -.09 .01 .08 .13* 

5. Productive-social 2.90 .76    - .50** .14* .40**

6. Appreciative 3.41 .63     - .27** .28**

7. Rejective 4.19 .71      - .42**

8. Non-humorous 3.79 .89       - 

Notes: *p < .05, **p < .01 

II. = Institutional improvement 

PI. = Professional improvement 

CAC. = Collaboration among colleagues 

As to the correlations in Table 1, although there were positive and significant relationships 
between productive-social humor style and institutional improvement (r = .22, p < .01), 
professional improvement (r = .13, p < .05), and collaboration among colleagues (r = .14, p 
< .05), other humor styles were not positively correlated with the dimensions of teacher 
leadership. 

4.2 Prediction of Institutional Improvement 

Table 2 presents the results of the regression analysis concerning the prediction of the 
institutional improvement dimension of teacher leadership. 

Table 2. Regression analysis results concerning the prediction of institutional improvement 

Variables B SE β t p 

Constant 2.78 .54  5.14 .00 

Sarcastic .10 .12 .05 .85 .40 

Productive-social .33 .07 .35 4.79 .00 

Appreciative -.13 .08 -.11 -1.63 .10 

Rejective .10 .07 .10 1.49 .14 

Non-humorous -.15 .06 -.19 -2.67 .01 

R = .29, R2 = .08, F (5, 271) = 4.93, p < .00 

As can be seen from Table 2, a multiple R of .29 accounted for 8 percent of the variance in 
institutional improvement scores. Results indicated that productive-social humor style 
predicted the institutional improvement positively and significantly (β = .35, p < .05), 
whereas non-humorous style predicted the institutional improvement negatively and 
significantly (β = -.19, p < .05). Other humor styles did not predict institutional improvement 
significantly. 
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4.3 Prediction of Professional Improvement 

The results of the regression analysis regarding the prediction of the professional 
improvement dimension of teacher leadership are given in Table 3. 

Table 3. Regression Analysis Results Concerning the Prediction of Professional Improvement  

Variables B SE β t p 

Constant 3.62 .58  6.25 .00 

Sarcastic -.11 .13 -.05 -.88 .38 

Productive-social .18 .07 .18 2.45 .02 

Appreciative -.09 .09 -.08 -1.08 .28 

Rejective .16 .07 .15 2.21 .03 

Non-humorous -.08 .06 -.10 -1.37 .17 

R = .20, R2 = .04, F (5, 271) = 2.27, p < .05 

For professional improvement, the regression analysis produces a multiple R of .20 which 
explained 4 percent of the variance. The results of regression analysis indicated that the 
productive-social humor style (β = .18, p < .05) and the rejective humor style (β = .15, p < .05) 
predicted the professional improvement significantly. Nevertheless, other humor styles did 
not make a significant contribution to the equation of professional improvement. 

4.4 Prediction of Collaboration among Colleagues 

Table 4 demonstrates the results of the regression analysis concerning the prediction of the 
collaboration among colleagues dimension of teacher leadership. 

Table 4. Regression Analysis Results Concerning the Prediction of Collaboration among 
Colleagues  

Variables B SE β t p 

Constant 2.97 .56  5.33 .00 

Sarcastic .14 .12 .07 1.12 .26 

Productive-social .14 .07 .14 1.92 .06 

Appreciative .00 .08 .00 .04 .97 

Rejective .04 .07 .04 .55 .58 

Non-humorous -.02 .06 -.03 -.36 .72 

R = .15, R2 = .02, F (5, 271) = 1.26, p > .05 

According to the Table 4, sarcastic humor style, productive-social humor style, appreciative 
humor style, rejective humor style, and non-humorous style collectively did not have any 
significant relationship with the collaboration among colleagues component (R = .15, p < .05). 
These variables explained only 2% of the variance in the scores of the collaboration among 
colleagues component. The results of regression analysis indicated that the sarcastic humor 
style (β = .07, p > .05), the productive-social humor style (β = .14, p > .05), the appreciative 
humor style (β = .00, p > .05), the rejective humor style (β = .04, p > .05), and the 
non-humorous style (β = -.03, p > .05) did not predict the collaboration among colleagues 
significantly. 
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5. Discussion and Conclusion 

This study using humor styles as the predictors of teacher leadership has partially supported 
the hypothesis that school principals' humor styles are significant predictors of teacher 
leadership. Previous research on the humor styles and humor use of leaders reports, in 
parallel with the findings of the present study, that humor is both an important factor in 
school management and leadership (Cross, 1989; Ellis, 1991; Hurren, 2001; Kazarian & 
Martin, 2004; Kent, 1993; Koonce, 1997; Özdemir & Recepoğlu, 2010; Philbrick, 1989; 
Puderbaugh, 2006; Rahmani, 1994; Recepoğlu, 2011; Sala, 2000; Vickers, 2004; Williams & 
Clouse, 1991; Ziegler, 1982). Previous studies also reveal that teacher leadership associated 
with humor is an important variable influential on the school development, the quality of 
teaching, and the improvement of student success (Harris, 2003; Harris & Lambert, 2003; 
Harris & Muijs, 2005; Katzenmeyer & Moller, 2009). 

Findings of this study indicated that the teacher leadership dimension which the teachers 
rated the highest was the collaboration among colleagues, while the dimension in which the 
teachers had lowest-level perception was the institutional improvement. In other words, 
participant teachers displayed institutional improvement-related behaviors less. Institutional 
improvement component of teacher leadership refers more to teachers' out-of-classroom 
practices directed to school improvement (Katzenmeyer & Moller, 2009). Therefore, this 
finding probably suggests that teachers do not perceive school-wide leadership behaviors to 
be within their job descriptions. This finding may also denote that teachers primarily focus on 
developing effective classroom practices and therefore give more importance to collaborate 
with colleagues. In parallel with the findings of the present study, Kılınç and Recepoğlu 
(2013) reported that teachers attached the lowest value on institutional improvement on the 
part of perception. As distinct from the findings of the present study, Kılınç and Recepoğlu 
(2013) showed that professional improvement was the dimension in which teachers had the 
highest perception level. On the other hand, Beycioğlu and Aslan (2012) demonstrated that 
professional improvement was the dimension in which teachers had the highest perception 
level while collaboration among colleagues was the dimension in which teachers had the 
lowest perception level. 

Findings revealed that teachers had highest-level perception regarding principals' humor 
behaviors in the rejective humor style while they had the lowest-level perception in the 
productive-social humor style. This finding reveals that school principals mostly tend to 
avoid humorous attitudes, discourses, and behaviors in schools. However, this finding is not 
consistent with the research findings provided by Kent (1993), Koonce (1997), Mertz (2000), 
Özdemir and Recepoğlu (2010), Phillips (2000), Puderbaugh (2006), Recepoğlu (2011), 
Recepoğlu, Kılınç and Çepni, (2011), Spurgeon (1998), and Williams (1994). According to 
the findings of these studies, teachers had the highest-level perception in the productive 
humor style of school principals. 

Results showed that the only significant relationship among study variables was between the 
productive-social humor style and institutional improvement, professional improvement, and 
collaboration among colleagues components of teacher leadership. Other humor styles were 
not significantly related to teacher leadership dimensions. This finding suggests that teachers 
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perceive leadership roles more positively when they work with school principals employing 
productive-social humor. As the productive-social humor takes humor-production as basis for 
developing relationships with others, and allows sharing the produced humor with colleagues 
(Cemaloğlu et al., 2013), it is reasonable to suggest that school principals may build positive 
relationships and effective communication among colleagues by employing productive-social 
humor which probably encourages teachers to assume leadership roles in and out of 
classroom. 

The only significant predictor of institutional improvement and professional improvement 
components of teacher leadership was school principals' productive-social humor style. This 
finding refers that productive-social humor style is an important construct that should be 
given importance in the process of school improvement and teachers' professional 
improvement. Institutional improvement refers to teachers' participating in school-wide 
instructional practices such as building a school vision, designing effective strategic school 
plans, and collaborating with parents (Beycioğlu & Aslan, 2010; Katzenmeyer & Moller, 
2009; York-Barr & Duke, 2004). This finding, therefore, suggests that school principals may 
support professional development of teachers and may make use of teachers' expertise and 
knowledge to improve institutional capacity of school. Results provided by Kent (1993) 
indicated that principals having the productive style were the most effective ones according to 
the perceptions of school teachers. Kent concluded that the humor style of principal was an 
important factor influential on the evaluation of effectiveness of principals by teachers (Kent, 
1993). Furthermore, another study reported that there was a significant relationship between 
the humor styles of principals and leader effectiveness according to the perceptions of 
teachers (Vickers, 2004). 

This study was conducted to examine the perceptions of teachers on school principals' humor 
styles and teacher leadership. Thus, only teachers answered the items of the scale. Future 
studies, therefore, should focus on examining the relationship between school principals' 
perceptions of their own humor styles and teachers' leadership behaviors and roles. The 
present study was a cross-sectional one employing survey model. Therefore, a longitudinal 
examination the relationship of humor styles of school principals and teacher leadership may 
be useful to better understand the role of the construct of humor in teachers' leadership 
behaviors. This study performed multiple linear regression to predict teacher leadership from 
teachers' perceptions of humor styles. Therefore, the correlations and predictive relationships 
between humor styles and teacher leadership were taken into account. Further studies may 
examine the causal relationships among these variables. Depending on the result of the 
current study, it is suggested that principals participate in various educational programs for 
improving and effectively using their humor styles to encourage teacher leadership. School 
principals may use humor for making school an environment to which students and teachers 
come fondly and willingly by making school a cheerful and attractive learning environment 
and creating a climate that encourages students to develop positive behaviors. Moreover, 
school principals may encourage the use of humor by preparing a healthy environment for 
teachers to exhibit humor behaviors. In consideration of the relationship between humor use 
and teacher leadership, the power of humor may be used for improving teacher leadership. 
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Results of this study may well be used by school principals and teachers to prepare a healthy 
school environment which nourishes teachers' undertaking leadership roles and behaviors. 
Teacher and school principal training programs may also concentrate more on humor 
behaviors which have a potential to develop teacher leadership. 
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