
 International Journal of Education 
ISSN 1948-5476 

2016, Vol. 8, No. 1 

http://ije.macrothink.org 129

Determining the Views of Pre-School Children and 

Their Parents Regarding Museums: Safranbolu Case 

 

Şehnaz Ceylan1,* & Nida Kılınç2 

1Department of Child Development, School of Health, Karabuk University, Karabuk, Turkey 

2Yenice Nursery School, Yenice, Karabuk, Turkey 

*Corresponding author: Yenice Nursery School, Yenice, Karabuk, Turkey. Tel: 
90-370-766-3066. E-mail: nida_kalkan@hotmail.com 

 

 

Received: February 14, 2016  Accepted: March 10, 2016  Published: March 25, 2016 

doi:10.5296/ije.v8i1.9208   URL: http://dx.doi.org/10.5296/ije.v8i1.9208 

 

Abstract 

The purpose of this study was to determine preschoolers’ and their families’ perceptions of 
the museum. Participant of the study included 20 children under the age of 5 studying in 
preschools and their families in 2014-2015 academic years. A semi-structured interview form 
developed by researchers based on the conceptual framework was used to gather data. 
Pre-test and posttest were conducted to determine preschoolers’ perceptions of museum. The 
interview form was first examined via SPSS 15 Windows Packet and frequencies of families’ 
perceptions of museum, percentage values and content analysis were conducted to analyze 
the data. Context analysis was used to find out the perceptions of children about museum. 
The results of the study shed light on preschoolers’ perceptions of museum. 
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1. Introduction 

Human beings start a social life from their birth. Children learn the attitudes, beliefs, codes of 
behaviors, and the behaviors expected from them within the society they live in (San-Bayhan 
and Artan, 2005). Early success achieved in early childhood will bring success in the 
upcoming years. Therefore, studies about early childhood have gained speed. Previous 
studies emphasize how important early childhood years are for early learning. In addition, it 
is reported that high motivation is influential on children’s learning. Each individual in 
society should pay attention to providing children with environments of activity which 
support their early learning, motivate them, make them active, and they participate in with 
attention (Heckman, 2004). 

As emphasized by Piaget in his theory, children behave based on their intuitions during the 
symbolic period covering the years between 4 and 7. Therefore, the experiences they acquire 
through the events they undergo positively influence their development (Senemoğlu, 2007). 
Development is rapid in this period, and pre-school education institutions may help children to 
improve themselves by making them acquire some experiences which are appropriate for their 
ages and levels (Başal, 2005). 

In this sense, the understanding of integrating differences into education has started to be 
handled along with many factors likely to have an effect on children’s learning and teaching. 
It is possible to say that schools are no longer the only source of learning and information. 
Museums, exhibitions, and various similar learning environments may contribute to making 
the theoretical knowledge provided in schools permanent. This is an inevitable result of the 
advancements in technology which has developed rapidly in recent years and become part of 
people’s daily lives at the same rate as well as the studies focusing on the learning skills of 
people within the same context. The idea of utilizing different learning methods and 
environments has started to settle in the center of education (Baykan, 2007; Önder, Abacı, 
Kamaraj, 2009). 

The vital social functions of museums were mentioned in a study conducted by the Institute 
of Museum and Library Services (IMLS) (2013). According to that, museums are social 
service organizations that offer lifelong learning for the members of the society in which they 
exist and contribute to the cultural richness of the society. Museums, acting like bridges, 
connect generations to each other, bring children and families together, and develop skills 
while entertaining people. Museums are organizations that reflect rich cultural, scientific, 
environmental, and historical backgrounds. Furthermore, museums function as learning 
centers with teaching practices and programs. Recently, there have been arguments in the 
literature that museums may function as educational organizations apart from their traditional 
roles of conserving, improving, and transferring historical, cultural, sociological, and 
philosophical backgrounds of countries, nations, or civilizations (Abacı and Kamaraj, 2009; 
Karadeniz, 2010; Karadeniz and Okvuran, 2014; Milligan and Brayfield, 2004; Silav, 2014; 
Tenenbauma, Rappolt-Schlichtmann and Zanger, 2004; Zapri, 2007). 

An effective use of museums in the teaching-learning process may be one of the most 
important keys to the acquisition of meaningful learning in all subject areas. Museums not 
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only allow students to see past lives within their own lives but also contribute to their 
cognitive, physical, emotional, and social development. Children encounter objects and 
activities they normally do not come across in their daily lives, which has a positive effect on 
their cognitive development in particular (Oruç and Altın, 2008; Doğan, 2010; Baykan, 2007). 
According to Çakır İlhan (2007), museums must be taken as institutions which cannot be 
ignored in pre-school education, and thanks to museums, conceptual education and aesthetic 
education, which are abstract in essence, can be provided to pre-school children more easily 
through the possibility of attributing a lot of meanings to the objects in these spaces. 
Pre-school children learn by discovery through life experiences. As children in this age group 
are curious and full of desire to learn and discover, they have an open memory and an 
intrinsic creative thought. Museums, which offer different environments that can provide 
children with life experiences, can be regarded as ideal educational environments for 
pre-school education (Abacı, 2003). 

A lot of studies emphasize the positive influence of museums on the development of children. 
The research findings of Abacı and Kamaraj (2009) found that the museum training 
programme designed by use of different educational methods contributed to the cognitive 
development of children. In the conceptual research dealing with children’s museums and the 
need for such museums in Turkey, Karadeniz (2010) highlighted that museums to be 
established as educational institutions are important for children to socialize, research, and 
learn. In the conceptual research about children’s museums, Silav (2014) concluded that these 
museums play an important role in providing the society with responsible and successful 
individuals. Önder, Abacı, and Kamaraj (2009) state that currently, museums are not only 
places where historical, cultural, and social objects are exhibited but also learning institutions 
that provide education based on the training programmes which they develop in cooperation 
with schools. The museums prepared for children are considered valuable as they provide 
children with experience in a valuable space and allow the teaching activities based on play by 
increasing interaction between parents and teachers (Henderson and Atencio, 2007). Anderson, 
Piscitelli, Weier, Everett, and Tayler (2002) observed children based on their experiences in 
the museum training programme lasting ten weeks and concluded that museum education and 
children’s confrontation with pictures in museums are more effective than showing children 
pictures about museums and are better for children to get to know their culture. 

The findings obtained from empirical and conceptual research on museum education suggest 
that museums may function, besides their traditional roles, as a learning center and add a new 
dimension to their social service in this way. Considering the inadequacy of research on 
museum education involving pre-school children and the need for research in this matter, the 
present study aims to determine the views of parents about museums and the effects of the 
activities conducted in museums on the museum perceptions of children. 
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2. Method 

2.1. Research Model  

Quantitative and qualitative research methods were used together in this study (Creswell, 
2014). Questions requiring short answers were asked to the parents of the children 
participating in the study to obtain their views about museums. Interview technique was used 
to obtain data about the pictures drawn by the children. 

2.2. Study Group  

The study group consists of 20 children at the age of 5 to 6 attending pre-school education 
institutions in Karabük province in the 2014-2015 academic period and their parents. 
Maximum variations sampling, which is a qualitative purposeful sampling method, was 
employed. The purpose of maximum variation sampling is to create a relatively small study 
group and reflect the variation of the individuals from this study group who can be a party to 
the problem under examination at maximum (Yıldırım and Şimşek, 2005). As to the 
demographic characteristics of the parents, twelve of the parents (60%) were female and eight 
(40%) were male; half (n = 10) were in the 31-35 age range, two in the 26-30 age range, 
seven in the 36-40 age range, and one was 41 or older; majority held a bachelor’s degree (n = 
8) or a postgraduate degree (n = 9), two a high school degree, and one an associate degree; 
and majority (n = 13) had 1 child, six 2, and one 3. 

2.3. Instrumentation  

The related literature was reviewed in the first stage of preparing the question form. The 
researchers created open-ended questions to determine the museum perceptions of the parents 
and reveal whether the children had had any museum experience before. The question form 
created searched the previous experiences of the children and the views of the parents about 
museums. One of the items in the question form was as follows: "Do you think museum tour 
with children is important? Why?" The questions were sent to three domain experts to ensure 
the internal validity of the question form. The experts were asked to evaluate the questions in 
terms of compliance with the research purpose, clarity, and understandability. Based on the 
expert opinions, the questions were revised and finalized. The researchers conducted a pilot 
study with one mother and one teacher to determine whether the questions were clear and 
understandable and whether the answers given to the questions involved intended or expected 
answers. Another expert was requested to examine the post-interview transcriptions and 
check whether the questions were clear and understandable and covered the relevant subject 
as well as its possibility of providing required information. In this way, the validity of the 
question items was ensured. 

2.4. Data Collection 

Research data were obtained by administering the question form to the mothers between the 
1st and the 15th of December 2015. Necessary permissions were obtained to administer the 
question forms. The question forms were distributed to voluntary mothers. They were 
requested to return the forms within one week. After the question forms were returned, the 
information in the data was coded systematically. Here, the main purpose was to reach the 
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concepts and relationships that could explain the collected data. To this end, basically similar 
data were brought together within the framework of certain concepts and themes. Then the 
mothers’ answers were examined and tabulated. This information was confirmed by the 
mothers’ statements that were selected for representative purposes. 

2.5. Data Analysis  

The data obtained from the parents were analyzed through SPSS 16. All of the obtained data 
were evaluated by each researcher individually. The answers of the parents about museums 
were grouped and analyzed based on frequency values. The pictures drawn by the children 
before and after education and the narrations about these pictures were collected through 
interviews. Then the narrations about the pictures drawn by the children were analyzed. 

2.6. Process 

Safranbolu City Museum, which is located within the Government Office of Safranbolu 
district of Karabük province, was chosen as the study museum. Built on the hill called “castle” 
between 1904 and 1906, the Government Office was used as a government office until the 
19th of January 1976 and turned out to be unusable as a result of the fire breaking out at that 
time. In 2000, restoration works were launched by the Ministry of Culture. These works were 
completed in 2006. Then it was put into service as City History Museum. City History 
Museum was founded to hold all kinds of information, documentation, objects, visual 
materials, sound records, and video records about Safranbolu and organize temporary and 
permanent exhibitions based on this data in order to introduce and demonstrate the cultural, 
historical, and social richness of the city.  

The museum is composed of three floors: ground floor, the 1st floor, and the 2nd floor. The 
first floor includes a short history of Safranbolu and the building, maps, cultural publications, 
satellite images, an exhibition hall, and a conference hall. Clothes from the Republic period 
are exhibited in the hall at the entrance of the second floor. Photos are exhibited in 
Safranbolu Hall. Information about the history of Safranbolu from the Ottoman period to the 
Republic period is presented through visual details. Coins and other materials from the 
Roman period, the Byzantine period, the Ottoman period, and the Republic period are also 
exhibited. The objects used in the traditional Safranbolu life are exhibited in the Ethnography 
Hall. The ground floor includes information accompanied by photos about the commercial 
life and traditional handicrafts in Safranbolu. In addition, the working environments of 
important craftsmen and tradesmen of Safranbolu such as Şifa Eczanesi (Şifa Pharmacy), 
Lokumcu (Turkish Delight Maker & Seller), Yemenici (Kerchief Maker & Seller), Kunduracı 
(Shoe Maker & Seller), Sayacı (Shoe-Upper Maker & Seller), Semerci (Saddle Maker & 
Seller), Saraç (Harness Maker & Seller), Ahşap işçiliği (Wooden Labor), Demirci 
(Blacksmith), Bakırcı (Coppersmith), Kalaycı (Tinsmith), and Esnaf kahvesi (Craftsmen and 
Tradesmen’s Coffeehouse) within Esnaf ve Zanaatkarlar Çarşısı (Tradesmen and 
Craftsmen’s Bazaar) are presented to visitors through unique demonstration technique. The 
ground floor was deemed appropriate for the study by considering the ages and development 
characteristics of the children and in the belief that it would be more enjoyable and 
understandable. 
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Preliminary information about the study was given to the parents of the children included in 
the study and “The Interview Form for Determining the Views of Parents about Museums” 
was administered to them one day before the activity. After the children arrived in the 
classroom, a paper and crayons were distributed to them. They were told to draw what comes 
into their mind when “museum” is mentioned. The narrations of the children about their 
drawings were noted down in another paper. In the experimental part of the study, before the 
children arrived, the photos of the museum to be visited that had been taken before were 
hidden in difference places of the classroom. An opportunity was given to the children for 
them to find and examine the hidden museum photos accompanied by music by telling them, 
"Hey children! Do you see any difference in our classroom? You are little explorers and have 
to find the photos hidden in the classroom". The children were requested to express their 
opinions about where the photos in their hands could belong. The children were directed to 
the correct answer through clues. After the correct answer was received, their imperfect 
knowledge was eliminated by checking their prior knowledge about museums through 
questions such as “What is a museum?” and “Has anybody gone to a museum before?” Then 
the question, "In just a moment, we’ll go to a museum together. When we go to a museum, 
we will have to obey certain rules. How do you think we have to behave in the museum?" 
was asked to the children. They were given an opportunity to answer it. After the answers 
were received, the museum entrance tickets prepared for them in advance were distributed to 
the children. Then the children went to the museum. A talk had been made with the museum 
officer beforehand. He had been requested to tell the children to line up and get the ticket 
from the child whose turn it was. Accordingly, when the children arrived, the museum officer 
collected the tickets from the children in turn. After a short tour was taken with the children, 
they were told that they would take another tour, but that time they had to be more careful. 
The educator made the following statement: "Little explorers! I’m telling you your new 
mission. Everybody will find the object which they have in their hand and stand like a 
sculpture in a way similar to the object and will not break up until I come and touch". For the 
children to leave the objects they found, they were touched, and the sculptures broke up. The 
children were told, "Now that the sculptures have broken up, we can talk about the activity 
we’ve done", and then it was ensured that they sat in a circle. The children’s answers were 
received in response to the questions asking what they thought about the object as whose 
sculpture they had just stood, the name of the object, to whom it could belong, by whom it 
had been used before, and what was the name of the place in which the object was available. 
The children were allowed to express their feelings, opinions, and recommendations about 
the activity they had engaged in. Afterwards, the museum officer was asked to give 
information about the objects in the museum by using examples which the children could 
understand. Finally, after the children had returned to school and made an evaluation about 
the tour, they were asked to draw what comes into their mind when “museum” is mentioned. 
The narrations of the children about the pictures they drew were noted down in another paper. 
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3. Findings 

The parents were asked how they would describe a museum. The answers are presented in 
Table 1. 
 

Table 1. The museum descriptions of the parents  

Answers Frequency 
A place where old works are kept. 1 
A place where people get information about old 
cultures, histories, and lives. 

7 

A place that involves material and spiritual cultural 
elements. 

3 

All of them 9 
 

According to the Table 1, a considerable number of the participants (n = 7) described a 
museum as a place where people get information about old cultures, histories, and lives. 
Apart from that, almost half of the participants (n = 9) described a museum as a place where 
old works are kept; where people get information about old cultures, histories, and lives; and 
which involves material and spiritual cultural elements. 

The parents were asked whether they had been to a museum before. 13 of the parents (65%) 
said that they had been to a museum before while 7 parents (35%) said that they had never 
been to a museum before. Upon these answers, 13 participants who had been to at least one 
museum before were asked what type of a museum they had visited. The obtained findings 
are presented in Table 2. 
 

Table 2. The museums visited by the parents by type (n = 13) 

Type of Museum Frequency 
History Museum 10 
Military Museum 9 
Outdoor Museum 4 
Private Museum 4 
Science Museum 3 
Archeology Museum 3 
Ethnography Museum 2 
Children’s Museum 1 
 

As can be seen from Table 2, majority of the participants had been to a history museum 
(n=10) and a military museum (n=9) before. These two types of museum were the most 
visited ones. They were followed by outdoor museum (n=4) and private museum (n=4). 
Children’s museum was found to be the least visited museum by the participants. 

The parents were asked to express their opinions about the benefits of the involvement of 
their children in a museum tour. The obtained findings are presented in Table 3. 
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Table 3. The distribution of the parents’ opinions about the benefits of the involvement of 
their children in a museum tour 

Benefit Frequency 
Learning the historical and cultural past 12 
Promoting learning and providing effective learning 6 
Contribution to the educational process 1 
Enriching the imagination of children 1 
 

According to the Table 3, all the parents stated that going to the museum would be beneficial 
for the children. The parents mostly stated that taking the museum tour would be beneficial in 
terms of learning the historical and cultural past (n = 12). Some parents’ answers were as 
follows: "Yes, it’s important. I want children to see these places and be informed of history 
and different cultures." (A20); "Yes, it’s for children to have information about old and new 
cultures and lives" (A18); and "Yes because I think museums provide us with a great deal of 
information about the past of humanity and instill us historical science" (A4). While 6 
participants stated that museum tour would be beneficial by promoting learning and 
providing effective learning, only 1 parent considered museums beneficial in terms of 
enriching the imagination of children. 

In this study, the authors also asked children to draw what comes into their mind when 
“museum” is mentioned. The narrations of the children about the pictures they drew were 
noted down in another paper. Therefore, the authors tried to determine the difference between 
the perceptions of children on museum after a visit to the museum. Below are two best 
examples for the difference in children’s perception on what museum is. 
 

Table 4. Samples from the pictures drawn by the children before and after the activity in the 
museum 

Question: Draw a museum picture on the paper given. 

 

Sample A1 (Before the Activity) 
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Sample A2 (After the Activity) 

 

Sample B1 (Before the Activity) 

 

Sample B2 (After the Activity) 
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Sample B2 (After the Activity): I drew the container of swords and became very happy. 

 

4. Discussion and Conclusion 

This study aimed to determine the views of parents about museums and the effect of the 
activity in a museum on children’s views of museums. To this end, the questionnaire 
developed by the researchers and supported by expert opinions was administered to the 
parents. The children, on the other hand, were subjected to pretest and posttest by drawing 
pictures before and after the museum activity. In response to the question aimed at 
determining how the parents would describe a museum that was included in the questionnaire 
prepared for this research, a considerable number of the participants described a museum as a 
place where people get information about old cultures, histories, and lives. Almost half of the 
participants described a museum as a place where old works are kept; where people get 
information about old cultures, histories, and lives; and which involves material and spiritual 
cultural elements. It is interesting that none of the participants defined a museum as a place 
where children can entertain or learn. However, it has been argued in the related literature 
recently that museums also have a very important function as environments where children 
learn by entertaining. According to Munley and MEM & Associates (2012), students directly 
confront with the objects and materials of real life and thus gain experience at first hand 
during a museum tour or an educational activity organized in a museum, and pre-school 
children establish personal connections with what they see in a museum. Moreover, when 
children see an object or undergo an experience that is interesting to them during a museum 
experience, learning takes place there. The prior knowledge, experiences, and personality 
characteristics of children are influential on the determination of which object or experience 
is close to them. Learning process starts when children get in contact with an idea, an object, 
or an experience in the museum. The first contact of a child with any object in the museum is 
like the first spark of the learning process. Learning and thinking cover a longer period, and 
the teaching activities carried out in the museum support this process (Piscitelli, Everett and 
Weiver, 2003). 

When the participants were asked whether they had been to a museum before, 13 participants 
stated that they had been to a museum with their children before while 7 participants stated 
that they had not been to a museum with their children before. It is an interesting finding that 
some parents said that they had not been to any museum with their children before though 
they lived in a museum city like Safranbolu. However, museums must be taken as institutions 
which cannot be ignored in pre-school education because thanks to museums, conceptual 

Narration: 

Sample A1 (Before the Activity): I drew a sunny museum. 

Sample A2 (After the Activity): There’s a man. He’s a museum officer. He’s standing at the 
door. I also drew the old room in the museum. 

Sample B1 (Before the Activity): There are devices giving out sound records as well as 
propellers, sculptures, and my family. We’re taking a museum tour together. 
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education and aesthetic education, which are abstract in essence, can be provided to 
pre-school children more easily through the possibility of attributing a lot of meanings to the 
objects in these spaces (Çakır İlhan, 2007). Before all, museums are not only social service 
institutions that offer lifelong learning opportunity to the members of the society they are in 
and contribute to the cultural richness of the society but also amusement and skill 
development centers that connect generations to each other and bring children and their 
parents together (IMLS, 2013). 

In response to the question asked to determine the types of museum which the parents had 
visited with their children, a considerable number of the participants stated that they had 
visited military and history museums. However, only 1 parent stated children’s museum in 
response to this question. However, it is reported in the related literature that children’s 
museums, as distinct from other museums, are places where parents can spend time and learn 
with their children (ACM, 2009). Children’s museums meet the need of educators for a 
quality leisure time space where they can take their students periodically and the need of 
parents for spaces where they can spend fun time and acquire knowledge with their children 
(ACM, 2014). It is emphasized that children’s museums provide children with different 
learning experiences, offer them an opportunity for learning at first hand, and contribute to 
their physical and emotional development as a whole by affecting different senses (Adıgüzel, 
2000). From this perspective, it can be thought that the use of children’s museums for 
educational purposes can be an important factor to enhance the quality of education provided 
to pre-school children in particular. On the other hand, the research finding that children’s 
museums are visited less in comparison to other museums may be an indicator of poor 
awareness of the parents regarding this matter. However, the limitedness of the number of 
children’s museums in Turkey (n = 4) and the existence of these museums in metropolises 
such as Istanbul (n = 1), Ankara (n = 2), and Gaziantep (n = 1) seem to explain this finding. 

The parents were asked to express their opinions about the benefits of the involvement of 
their children in a museum tour. Based on the answers given by the parents, it can be said that 
they mostly found museum tours beneficial for learning the historical and cultural past. Only 
1 parent opined that museum tours may be beneficial in terms of enriching the imagination of 
children. It is suggested in the literature that children encounter objects and activities they 
normally do not come across in their daily lives, which has a positive effect on their cognitive 
development in particular (Baykan, 2007). As the skills of imagination and creativity require 
thinking and focusing, it is likely for children to acquire these skills as they develop 
cognitively. 

When the pictures about museum drawn by the children before and after the activity in the 
museum were examined, it was seen that they mostly drew things based on their prior 
experiences and imaginations before the activity, but they drew those objects which they saw 
personally and had a chance to examine in detail during the museum visit after the activity in 
the museum. Accordingly, it is possible to say that the children did not have any clear idea 
about museums before the activity and regarded a museum as a space only containing 
sculptures. On the other hand, it can be said that the children who had never been to a 
museum before or had only been to one museum with their parents within the scope of a 
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pleasure trip developed a positive attitude towards museums and were able to comprehend 
museums concretely thanks to the activity in the museum and that using museums as 
environments of learning by entertaining may provide an opportunity for children to acquire a 
different perspective. 

As the children used their cognitive skills such as visual perception, comparison, matching 
objects, and distinguishing the different one during the activity, it is safe to say that education 
in museum allows children to learn by entertaining. It can be said that education in museum 
enables children to learn social behaviors such as communicating with others, lining up, 
waiting for one’s turn, asking questions, making a request, and thanking, and narrating about 
objects may contribute to the language development of children. 

The study concludes that museums are mostly used as a means of acquiring historical and 
cultural knowledge, and museum tours are considered important for understanding history 
and culture and knowing the past. The parents participating in the study have mostly been to 
history and military museums with their children. A considerable number of the participants 
describe a museum as a place where people get information about old cultures, histories, and 
lives. Almost half of the participants regard a museum as a place where old works are kept; 
where people get information about old cultures, histories, and lives; and which involves 
material and spiritual cultural elements. Accordingly, it is possible to say that most parents do 
not have adequate knowledge of museums and do not think that museums can be used as 
educational environments. What is more, significant differences were detected between the 
museum pictures drawn by the children before and after the activity, and the children found 
the use of museums as educational environments interesting. All in all, museums facilitate 
teaching by serving as educational environments. Based on these results; 

• Implementation of a training programme for parents involving museum tours in which 
different functions of museums are explained may be beneficial for improving the 
awareness of parents in this matter. 

• Museums may be used for teaching different concepts to children within the 
framework of a training programme. 

• Activities involving art, play, drama, and music may be included in education in 
museum as creative practices to improve the creativity and imagination of children. 

• In-service training programmes may be developed to inform teachers of how to use 
museums as educational environments as well as its contributions to teachers, children, 
and parents. 

• Support may be received from relevant departments of universities and protocols may 
be signed with authorized bodies for preparing the programs of the educational 
projects that are to be conducted in museums. 

• Parental involvement may be ensured by organizing events under the name of “One 
day in the museum” within the scope of field trips on a monthly basis. In this way, 
those parents who have never been to a museum before may be provided with 
museum experience. 
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• Museum officers may be informed about the museum activity in advance so that they 
engage in the activity with children. 
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