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Abstract

This research aims to assess the acceptance and usability of Speechace (an automated speaking
assessment) among EFL female students in a university setting in Western Saudi Arabia. A
mixed methods research methodology was used, with a questionnaire based on the modified
UTAUT?2. The questions revolved around users' attitudes towards Speechace. The study also
included semi-structured interviews. A sample of 51 first-year students completed the survey,
whereas five participants had a follow-up interview to provide further information after taking
a Speechace placement test. The results showed a low frequency of recent Speechace usage
and neutral perceptions, relative to the other UTAUT2 constructs. In the meantime, a
qualitative analysis of the semi-structured interviews revealed mostly positive perceptions,
with users emphasizing the utility of Speechace for developing pronunciation skills, building
confidence, and improving exam preparation. Moreover, the learners had a positive perception
of Speechace's usefulness, ease of use, and fun. The acceptance of the application (Speechace)
was based on internet accessibility, English proficiency, integration into the curriculum, and
the availability of free services. Until now, the constructs of UTAUT2 have been applicable,
but they have not been statistically validated. Qualitative information reflected an overall
positive yet conditional acceptance of Speechace. Therefore, this study is one of the earliest
methodical investigations into the acceptance of Al-based speaking assessment among Saudi
EFL learners, which suggests that the further implementation of Speechace depends on
institutional facilitation, coordination of the tests with the curriculum, and the provision of
Speechace at no cost.
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1. Introduction

Advances in artificial intelligence (Al) have significantly impacted language acquisition and
evaluation through automated speech recognition (ASR). The emergence of such possibilities
has enabled testing of pronunciation, fluency, and speaking proficiency using instant-feedback
mechanisms. These factors have contributed to the development of self-study skills and
increased the likelihood of exercising speaking abilities outside the classroom (Li, 2021; Zhu
& Wang, 2024).

Speaking is one of the most complicated skills for EFL students. In the context of Saudi higher
education, EFL students are likely to encounter difficulties with fluency and confidence in
speaking due to limited experience in real-life speaking situations. In this context, Al can be
used to overcome obstacles by implementing speaking assessment programs.

Speechace is an artificial intelligence (Al)-powered tool designed to evaluate an EFL (English
as a foreign language) speaker's ability to pronounce words and speak fluently. Speechace
provides users with instantaneous feedback on their pronunciation and fluency by assessing
various aspects of their speech, enabling them to track and improve their proficiency.
Nonetheless, Speechace and similar technologies will be useful only if learners are willing to
accept them and consistently engage with and use them as development tools.

The Unified Theory of Acceptance and Use of Technology (UTAUT) will be used to measure
the degree of acceptance and use of this technology; it measures the extent to which a user
intends to use or adopt a tool based on their perceptions of the tool via performance expectancy,
effort expectancy, social influence, and hedonic motivation. The UTAUT model has been
widely used in recent educational technology literature to measure the adoption of digital
technologies. The model has been widely applied in recent educational technology research to
understand learners’ adoption of digital tools (e.g., Dwivedi et al., 2020; Tamilmani et al., 2021).

Although some studies have examined educational technology in Saudi Arabia, few have
examined the acceptance and use of Al-powered speaking assessment tools by EFL learners.
As a result, the gap in learners' perceptions of Al-based speaking assessment tools and the
extent to which the UTAUT model can explain their intention to use such technologies remains
evident. This research aims to fill this gap by examining Saudi EFL learners' acceptance of Al-
based speaking assessment tools using the UTAUT framework.

2. Literature Review
2.1 English Speaking Assessment in the Saudi EFL Context

Speaking assessment remains a persistent challenge in EFL contexts due to its subjective,
resource-intensive, and interaction-dependent nature. Speaking skills evaluation is usually not
included in the Standardized Test of English Proficiency (STEP) in Saudi Arabia, which
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consists only of listening, reading, and grammar tasks (Almossa & Alzahrani, 2022). However,
conducting speaking assessments through interviews and presentations can be time-consuming
and resource-intensive, which may limit their consistent implementation in classroom settings
(Grain et al., 2022). One way to overcome this challenge would be to use technology to assess
speaking skills, as it would make evaluations more valid and reliable (Al-Shehri, 2020).
However, in Saudi higher education, technology, especially tools based on artificial
intelligence, is still not widely used.

2.2 Technology-Enhanced Language Learning (TELL)

The benefit of technology-enhanced language learning (TELL) has been the development of
new ways to learn a language through mobile applications and digital platforms. Research has
shown that Al tools such as the Duolingo language acquisition program and ELSA Speak, an
Al-based speech-recognition application designed to assist learners with their pronunciation,
help learners practice their pronunciation and reduce their anxiety when speaking (Nguyen et
al., 2024; Alfuhaid, 2021). Despite the positive outcomes associated with these technologies,
previous studies on TELL suffer from many of the same problems as other forms of language
learning, such as using small numbers of participants or conducting studies over short periods.
Furthermore, in many of the studies conducted on digital language assessment tools, there were
positive responses but also some issues related to technology and inconsistency in the quality
of feedback received (Zuhriyah & Pratolo, 2020). This indicates that although most people who
use TELL appear to accept it, there remains uncertainty about its long-term effectiveness in
helping people learn languages.

2.3 Automated Speaking Assessment

Artificial intelligence, speech recognition, and natural language processing are used in
automated speaking assessment (ASA) systems that can measure speaking ability by assessing
pronunciation quality, fluency, and prosody (Fendji et al., 2022; Li et al., 2022). Companies
such as Speechace and SpeechRater build ASA platforms that provide immediate feedback and
automatic ratings of speaking performance. ASA tools facilitate self-paced learning and
continual practice. Research indicates that ASA tools are effective in aiding learners’
motivation and engagement (Zou et al., 2020; He et al., 2023). However, they also have several
limitations, including poor accent recognition, limited feedback detail, and system instability.
Most existing research studies have a short-term focus (e.g., user satisfaction), whereas most
lack any long-term focus on continued behavioral intention or continued use.

2.4 Technology Acceptance and UTAUT Framework

The Unified Theory of Acceptance and Use of Technology (UTAUT) is usually used to
describe how people adopt new technologies in education. It has identified four primary
determinants of behavior intention: performance expectancy, effort expectancy, social
influence, and facilitating conditions. Subsequently, two additional extensions have been added:
hedonic motivation and attitude toward use (Tamilmani et al., 2021). Empirical research has
shown that UTAUT has a strong predictive validity across multiple educational technology
modalities (Tamilmani et al., 2021). However, most studies have focused on general
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technologies such as learning management systems (LMS), MOOCs, and social media
applications, rather than on Al-based speaking assessment. Furthermore, the strength of the
relationship between determinants of behavioral intention and the use of these technologies
may vary across cultural and institutional contexts in non-Western settings, underscoring the
need to investigate both cultural and institutional influences in these contexts.

Although existing literature confirms the potential of Al-based language learning tools and the
explanatory power of UTAUT in technology adoption, several gaps remain. First, speaking
assessment in Saudi Arabia continues to rely heavily on traditional methods, with limited
integration of Al-driven or automated speaking evaluation systems. Second, while UTAUT has
been widely applied in educational technology research, its application to automated speaking
assessment tools remains limited. Third, there is a lack of empirical research examining Saudi
EFL learners’ acceptance of Al-based speaking assessment platforms such as Speechace. Very
little is known about the impact of performance expectancy, effort expectancy, social influence,
hedonic motivation, and attitude on learners' behavioral intention in the context of
computerized speaking assessments. This paper will fill this research void by investigating the
determinants of Saudi EFL learners’ acceptance of Speechace from a UTAUT perspective,
thereby extending knowledge on the use of computer-based testing for speaking.

2.5 Research Questions
This study seeks to answer the following research questions:

1. How effectively does the Unified Theory of Acceptance and Use of Technology
(UTAUT) model explain Saudi EFL learners’ behavioral intention to use Speechace?

2. What factors influence Saudi EFL learners’ acceptance of Speechace, and what
challenges or barriers do they face in its usage?

2.6 Research Objectives
The objectives of this study are to:

1. Examine the applicability of the UTAUT model in predicting Saudi EFL learners’
behavioral intention to use Speechace.

2. Investigate the influence of performance expectancy, effort expectancy, social influence,
hedonic motivation, and attitude toward use on learners’ acceptance.

3. Explore learners’ perceptions and experiences regarding Speechace through qualitative
interviews.

4. Provide recommendations for integrating automated speaking assessment technologies
into Saudi higher education.

2.7 Research Hypotheses

Based on the UTAUT framework and prior research, the following hypotheses are proposed:
HI1: Performance expectancy has a significant positive effect on learners’ behavioral
intention to use Speechace.
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H2: Effort expectancy has a significant positive effect on learners’ behavioral intention to
use Speechace.

H3: Social influence has a significant positive effect on learners’ behavioral intention to
use Speechace.

H4: Hedonic motivation has a significant positive effect on learners’ behavioral intention
to use Speechace.

HS5: Attitude toward technology use has a significant positive effect on learners’ behavioral
intention to use Speechace.

3. Methodology
3.1 Research Design

In this study, a mixed-methods approach was adopted to explore the usability and acceptance
of Speechace among Saudi female learners enrolled in the English language program. The
study aimed to explore the extent to which Speechace would facilitate learning among EFL
learners by examining user acceptance of technology through the UTAUT model, a widely
recognized framework for this purpose (Venkatesh et al., 2003).

3.2 Participants and Context

The study was conducted at a public university in the western region of Saudi Arabia. The
participants consisted of 51 first-year female students enrolled in an English-language program.
A purposive sampling technique was used to select learners with relevant experience in
language learning technologies, ensuring they could evaluate Speechace effectively.

3.3 Instruments
3.3.1 Questionnaire

A structured questionnaire based on the UTAUT model (which supports construct validity) was
used to collect quantitative data via a five-point Likert scale. The instrument measured key
constructs, including performance expectancy, effort expectancy, social influence, facilitating
conditions, hedonic motivation, and behavioral intention.

3.3.2 Interview Protocol

Semi-structured interviews were conducted to complement the quantitative data gathered. The
interviews consisted of open-ended questions that were based on the theoretical concepts
applied in the survey. Semi-structured interviews gave the researcher greater freedom to
explore learners' opinions. Then, the interviews were audio-recorded and transcribed through
the Notta software.

3.3.3 Instrument Development and Validation

To ensure content validity, the questionnaire items were drawn from the existing literature.
Each instrument was scrutinized and approved by at least one expert from various fields
regarding its clarity and relevance. Prior to data collection, a pilot test was conducted to assess
the reliability and clarity of the instruments. The Cronbach’s alpha values for all instruments
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varied between 0.855 and 0.974, showing high internal consistency. As the “hedonic motivation”
measure consisted of only one question, the reliability test was not applicable.

3.4 Pilot Study

A pilot test was conducted with eight Saudi EFL learners to assess the appropriateness of the
research instruments. Participants were asked to complete the questionnaire and provide
feedback regarding the phrasing and design of the questions. Minor adjustments to the
questionnaire were made following learners’ suggestions, such as replacing “aspects” with
“features.” It was determined that the research tools were appropriate for the research
participants.

3.5 Data Collection Procedures

Data collection was carried out in three stages. First, participants were provided with the
Speechace test to familiarize themselves with the system. Second, participants were asked to
complete the survey. Lastly, selected participants underwent semi-structured interviews to gain
further insight into their experiences. The use of multiple data sources improved the validity of
the results through triangulation.

3.6 Data Analysis

The Statistical Package for the Social Sciences (SPSS) was used to analyze the quantitative
data. The descriptive analysis was conducted by summarising the responses gathered, and the
inferential analysis was employed to determine the relationships among the constructs of
UTAUT. Thematic analysis was used to analyze the qualitative data and involved coding,
identifying new themes, and categorizing them according to the UTAUT model.

3.7 Ethical Considerations

Ethical approval was obtained prior to the study. The participants were made aware of the
research aim and their rights, including the right to participate freely and to withdraw at any
time. The study was conducted with privacy and anonymity in mind, and informed consent was
obtained from each participant.

4. Results and Discussion
4.1 Quantitative Results

Table 1. Demographic Characteristics of Study Participants (N=51)

Demographics Frequency Percent
Age

18-21 years 47 92.2
22-25 years 2 3.9
26-29 years 1 2.0

30 and above 1 2.0
Profession

Student 49 96.1
Employee 2 3.9
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The demographic characteristics of the sample population indicate that most respondents
belong to the younger generation. Almost all respondents (92.2%, n=47) fell within the 18-21-
year age bracket, suggesting that the sample was highly concentrated in this age group. A very
low number of respondents fell within other age categories, such as 22-25 years (3.9%, n=2),
26-29 years, and 30 years and above (2.0%, n=1). With respect to profession, the findings
indicate that almost all the respondents belonged to the student group. Most of the respondents
(96.1%, n=49) were classified as students, whereas only a handful of respondents (3.9%, n=2)
were employed.

Table 2. Descriptive Statistics showing Use of Speechace for Learning English Over the Past
Four Weeks (N=51)

Statement Never Rarely  Neutral Often  Always M SD

I use the Speechace 26 3 8 5 9 2.37 1.600
website  to learn

English

Table 2 indicates that more than half of the participants did not use the Speechace website for
learning English over the past four weeks (M=2.37, SD=1.600). The results also showed that
the standard deviation of participants’ responses exceeded 1, indicating variability and a lack
of consensus on the use of Speechace for learning English over the past four weeks.

3

H Never mRaley ®Neutral mOften B Always

Figure 1. Pie-chart Showing Use of Speechace for Learning English Over the Past Four
Weeks (N=51)
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Table 3Frequencies, Mean, and Standard Deviation of Participants’ Responses Related to

Expected Benefits (N=51)

§
&N 0
2 5 g
[tem a g i -2 | Rating
—_— — — ()
& gﬁ g 8 = = A
§ A 5 5h g D e
A &) Z. <|lwn| = 7
I believe the website (Speechace)
is useful for my English-speaking | 17 2 10 | 19 | 3.22 | 1.759 | Neutral
practice.
If T use the website (Speechace), |
will increase my proficiency level | 14 5 9 19 | 3.29 | 1.677 | Neutral
in speaking English.
Using the website (Speechace)
helps me to learn to speak English| 15 3 12 | 17 | 3.24 | 1.680 | Neutral
more quickly
i h hel
Using  Speechace  helps me| o 6 7 |18 | 3.14 | 1709 | Neutral
improve my English speaking.
Overall Mean 3.22 | 1.670 | Neutral

Table 3 indicates that the participants in the study expressed a neutral stance on the expected
benefits of using the Speechace site for learning English, with mean responses ranging from
3.14 to 3.29 and standard deviations ranging from 1.677 to 1.759, indicating a neutral

assessment across all items.
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Using Speechace helps Using the website If | use the website | believe the website
me learn English (Speechace) helps meto  (Speechace), Iwill  (Speechace)is useful for
speaking better. accomplish learning increase my proficiency my English-speaking
English speaking more level of speaking English. practice.
quickly

Figure 2. Line Graph Showing Responses Related to Expected Benefits.

Table 4. Frequencies, Mean, and Standard Deviation of Participants' Responses Related to
Ease of Use (N=51)
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My interaction with Speechace is clear and easy to
understand.
I find Speechace easy to use. 1813 |4 |5 |21]3.16| 1.804 [Neutral

It is easy for me to become skillful at using

1714 |3 |7 |20]3.18| 1.774 | Neutral

181 |1 |7 |24]3.35]1.842 |Neutral
Speechace.

Overall Mean 3.23(1.763 | Neutral

Table 4 indicates that the participants in the study expressed a neutral stance regarding the ease
of using the Speechace site for learning English, with mid-range mean scores (M=3.16-3.35,
SD= 1.774-1.842), reflecting differing user experiences with the platform.

3.35 3.4
3.35

3.3

3.25
3.16 : 3.2
3.15
3.1
3.05

Itis easy for me to become | find Speechace easy to use. My interaction with Speechace
skilful at using Speechace. is clear and understandable.

Figure 3. Line Graph Showing Frequencies, Mean, and Standard Deviation of Participants’
Responses Related to Ease of Use
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Table S5Frequencies, Mean, and Standard Deviation of Participants' Responses Related to
Social Influence (N=51)
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My teachers think that I should use Speechace for
English-speaking practice.
My friends think that I should use Speechace for
English-speaking practice.
My family thinks that I should use Speechace for
English-speaking practice.

1314 |12]11)11]3.06| 1.489 [Neutral

1009 |16]8 |8 [2.90] 1.330 [Neutral

15012 {1019 |15]3.14|1.613 |[Neutral

Overall Mean 3.03 [ 1.322 [Neutral

Table 5 presents participants’ responses on social influence, with mean scores ranging from
2.90 to 3.14, suggesting moderate perceptions rather than strong agreement or disagreement.
The dispersion of responses (SD = 1.33—1.61) indicates that participants held differing views
regarding social influence. Overall, the average score (M =3.03, SD = 1.32) reflects a balanced
position toward the role of social factors in using Speechace.

3.15
3.1
3.05

3.06

2.9 2.95

2.9

2.85

2.8

2.75
My family thinks that | should My friends think that | should My teachers think that | should
use Speechace for English- use Speechace for English- use Speechace for English-

speaking practice. speaking practice. speaking practice.

Figure 4. Line graph showing Frequencies, Mean, and Standard Deviation of Participants’
Responses Related to Social Influence (N=51)
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Table 6Frequencies, Mean, and Standard Deviation of Participants’ Responses Related to
Motivation and Enjoyment (N=51)
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Practicing English speaking via Speechace is very

. 2002 |1 |6 |22]3.16]1.869| Neutral
enjoyable.

Table 6 reports participants’ ratings of enjoyment (M= 3.16, SD = 1.87), indicating a midpoint
response on the scale. The relatively high standard deviation suggests that participants’ views
on enjoyment varied across the sample.

H Strongly Disagree m Disagree Hneutral mAgree M Strongly Agree

Figure 5. Pie chart showing Frequencies, Mean, and Standard Deviation of Participants’
Responses Related to Motivation and Enjoyment

Table 7Frequencies, Mean, and Standard Deviation of Participants’ Responses Related to
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Attitude Toward Use (N=51)
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h k ici English
Speechace  makes  practicing - English| - 131, 15 155 1357/ 801 [Neutral
speaking more interesting.
I lik ici king English with
ke practicing  speaking English With} ¢ |3 |1 g |51 1322|1815 Neutral
Speechace.
Overall Mean 3.22]1.780 |[Neutral

Table 7 summarizes participants’ attitudes toward using Speechace for learning English, with
mean scores ranging from M = 3.18 to M = 3.27 and standard deviations ranging from SD =
1.80 to SD = 1.83. These values indicate that responses were distributed around the midpoint
of the scale.

3.28

3.26

3.24

3.22 3.22
3.2

3.18 3.18

3.16

3.14

3.12

27

Using Speechaceisagood Speechace makes practicing I like practicing speaking
idea. English speaking more English with Speechace.
interesting.

Figure 6. Line graph showing Frequencies, Mean, and Standard Deviation of Participants’
Responses Related to Attitude Toward Use

Table 8Frequencies, Mean, and Standard Deviation of Participants’ Responses Related to
Intent to Use (N=51)
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I intend to continue using Speechace inthe |16 |3 |7 |8 17 1314 11685 INeutral
future. . .
I will always try to use Speechace for my |17 |3 |5 |9

1 12 11.71 tral
English-speaking practice. 713 716 |Neutra

I plan to continue to use Speechace|l5 |5 |5 |9

17 |3.14 |1.690 |Neutral
frequently.

Overall Mean 3.13 | 1.611 |Neutral

Table 8 presents participants’ intentions to use Speechace, with mean scores ranging from M =
3.12 to M = 3.14 and standard deviations ranging from SD = 1.69 to SD = 1.69. The consistency
of mean values, alongside SD values above 1, indicates varied responses among participants.

3.14 3.14 3.145

3.14
3.135
3.13
3.12 3.125
3.12
3.115
3.11

| plan to continue to use I will always trytouse | intend to continue using
Speechace frequently. Speechace for my English- Speechace in the future.
speaking practice.

Figure 7. Line Graph showing Frequencies, Mean, and Standard Deviation of Participants’
Responses Related to Intent to Use

4.2 Qualitative Data Results

A deductive thematic analysis was conducted using predetermined codes aligned with the
research objectives (e.g., usefulness, ease of use, enjoyment, social influence, acceptance,
future use)—analysis of the five interview transcripts identified six dominant themes.

4.2.1 Usefulness and Goal Achievement

All the participants claimed that the tool proved useful for seeking help with training their
speaking skills in English and reaching the desired destination (such as being able to speak
when I go on a trip or prepare for an exam). For example, participant A stated, "It helps me
build my communication skills when I travel, such as helping me contact a person when I am
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in a different country." The instant scoring feature, real-time tracking, and briefing on the pre-
questioning were perceived as key elements that made the system useful.

4.2.2 User-Friendliness and Clarity

Ease of navigation and clear instructions were repeatedly praised. Participant A emphasized,
“It was not complicated at all. I was able to start the test easily”. Similarly, Participant B noted,
“It was clear and easy to use, not difficult or complicated at all”. Visible timers and rapid
feedback contributed to a user-friendly experience.

4.2.3 Enjoyment and Engagement

Varied topics and interactive Al conversations generated positive affect among participants.
For example, Participant A shared, “Honestly, I found it enjoyable because it was not limited
to just one type of content”, indicating that the diversity of topics kept users engaged.
Participant C expressed, “It was enjoyable—definitely enjoyable... when someone wants to
learn, they find something easy like this”.

4.2.4 Social Influence and Trust

Recommendations from peers, family, and influencers increased willingness to adopt the tool.
Participant B reflected, “If my friends say something about a program, I believe them”,
highlighting the impact of social validation in decision-making.

4.2.5 User Acceptance and Intent

High acceptance was evident through statements of intent to continue use. Participant A
articulated, “Honestly, I might use it,” indicating a favorable view towards future engagement.
This sentiment was echoed by Participant D, who stated, “Yes, definitely, I want to improve
my language”.

4.2.6 Future Use Factors

Accessibility and cost-effectiveness led to future engagement planning. Participant E stated
about the website, “If I have a speaking test, I will use the site prior to taking the test,”
indicating that he viewed the website as a useful tool. Little to no difficulty was reported using
the site; however, some new users may have trouble because all training is provided in English
only, and having a stable internet connection is essential for effective website operation. In
addition, the deductive analysis identified the above themes systematically and provided
evidence of the website’s perceived value, usability, and motivation.

5. Discussion

The current study showed that the quantitative data collected did not support the proposed
hypotheses. The perceptions of the UTAUT constructs (performance expectancy, effort
expectancy, social influence, hedonic motivation [enjoyment], and attitude towards using
Speechace) and the behavioral intention to use Speechace among Saudi EFL learners were at a
neutral level, indicating a lack of strong behavioral intention to use Speechace. Nevertheless,
learners reported positive perceptions of Speechace's usefulness, ease of use, and enjoyment,

http://ijele.macrothink.org 130



Macrothink S . .
A = ™ nternational Journal of English Language Education
Institute ISSN 2325-0887
2026, Vol. 14, No. 1

as well as a positive attitude towards using it, even though they did not have a high level of
behavioral intention to use it. This pattern of results suggests a possible disconnect between
their perceptions of value and their intentions to use Speechace, supporting previous studies on
technology acceptance, which found that intentions do not always follow positive perceptions
(Venkatesh et al., 2003; Tamilmani et al., 2021).

This study supports the UTAUT theory but demonstrates limited predictive ability. While
learners perceive Speechace as effective and useful, they do not strongly intend to use it. This
finding contradicts the foundations of UTAUT theory, which predict a strong correlation
between performance and effort expectations as the two primary contributors to technology
acceptance (Venkatesh et al., 2003). Furthermore, these two expectations have been identified
as the primary predictors of technology adoption by other researchers who have validated
UTAUT's strength in higher education institutions in Saudi Arabia (Al-Saedi et al., 2020;
Sobaih et al., 2024). The lack of predictive power in this study is believed to be due to using
this tool in a low-stakes context with limited evaluation. The results of this study add to the
body of literature on this subject, supporting prior research on the importance of contextual
factors in technology acceptance.

The divergence between positive qualitative perceptions and neutral quantitative intention also
aligns with findings from automated speaking assessment research, in which learners often
report positive attitudes toward Al tools but demonstrate inconsistent long-term adoption (Zou
et al., 2020; He et al., 2023). This suggests that while Speechace is perceived as useful and
engaging, sustained usage depends on factors such as curriculum integration, instructional
support, and repeated exposure rather than initial perception alone. Some very valid
conclusions have been drawn in this balanced and insightful Discussion section.

5.1 Limitations and Generalizability

The limitations of the study include a single-site sample (N=51) with only female participants
in the first year of pre-university. As a result, it is not possible to generalize the findings to
include all Saudi EFL learners or to other educational settings. Furthermore, due to limited
exposure to Speechace, conclusions about long-term use/adoption or effects on language
learning would not be appropriate. The study measured intention to engage in behavior rather
than actual behavior, which will likely result in less accurate predictions.

5.2 Conclusion

The research demonstrated positive perceptions of Speechace among students learning English
in Saudi Arabia, but did not lead to strong behavioral intentions to use it. The UTAUT model
partially supports this perspective. However, in the Saudi Arabian EFL context, factors such as
school integration, exam pressure, and learning cultures will significantly influence the
decision to adopt or use this technology.

The findings from the study also indicate that to implement Al methods for rating speech
successfully, it is necessary to have both positive perceptions and curriculum support from
instructors, as well as long-term exposure to such technologies. Therefore, while student/user
perceptions influence the decision to accept/use technology, the educational context will play
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an equally important role.
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