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Abstract

This paper aims to review empirical and theoretical studies on foreign language enjoyment
(FLE) and their application in language education research. Under the framework of positive
psychology, this paper introduces the underlying dimensions and main tenet of FLE. Then it
takes a closer look at how individual and social variables influence FLE. Subsequently,
potential theoretical and pedagogical implications are provided. In the end, the limitations of
studies in this domain are indicated, and suggestions for future studies are provided to extend
the boundaries of the researches of FLE.
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1. Introduction

Positive psychology was introduced into the study of FLL and SLA when Dewaele and
Maclintyre (2016) urged the shift of research focus on positive emotions (Jin & Zhang,
2021)This shift represented a departure from negative-emotion-oriented research tradition,
and echoing of the holistic study of both positive and negative emotions in foreign language
learning (FLL). From then on, theoretical and empirical investigations that expressly target
positive emotions in FLL have emerged. Among the positive emotions, such as grit, resilience,
enjoyment, love, that have been examined, enjoyment has received relatively broad attention
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form scholars. (De Ruiter et al., 2019; Kirk et al., 2021; Raccanello et al., 2019; SevinGc&
Dewaele, 2018)

FLE, being trait-like emotion, triggered by a specific learning situation and conceived sense
of well-being to specific situations within an academic context, is the prerequisites for
learning success (Dewaele et al., 2018; Li et al., 2018; Richter et al., 2016). With regard to
the measurement of FLE, based on Intrinsic Motivation Inventory, Dewaele and MaclIntypre
(2016) developed the initial FLE scale containing items related to learning experience, peer
emotion and perceived feeling of teachers. In subsequent study, by correlation analysis of the
same database, they further explored two additional dimension, FLE-social and FLE-private.
In the context of Chinese high schools, Li, Jiang and Dewaele (2018) modified the 21-item
scale into an 11-item version comprising items related to FLE-Social, FLE-Private, and
FLE-atmosphere. (Zhang et al., 2021)

Recent years have seen the flourishing trend on the FLE researches. As far, scholars have
examined its underlying dimensions ((Dewaele & Maclntyre, 2016; Li et al., 2018); its
individual and social variables(Richter et al., 2016) as well as its associations with foreign
language anxiety(FLA) (Dewaele & Maclintyre, 2014, 2016) These studies have confirmed
that enjoyment is positively related to creative learning, problem- solving strategies,
activation of cognitive resources, and improved learning outcomes. (e.g., Dewaele et al.,
2018; Pekrun, 2006; Richter et al., 2016).

To enrich the literature on FLL-related enjoyment, this study aims to review not only its
underlying dimensions and variables, but also how they demonstrated in online FLL. This
review could extend our understanding of FLL-related enjoyment and shed light on
pedagogical implications and future researches.

2. FLE as a Dynamic Construct

Researchers have explored different versions of FLE scales to explore social and individual
dimensions in Saudi Arabia, Spain, and China respectively. (De Ruiter et al., 2019; Dewaele
et al., 2018; Li et al., 2018b) Based on their findings, FLE is a construct linked to a number of
components: participants’ perception of their relative level of proficiency within the FL
classroom, number of languages known, education level age, general level of the FL and
cultural background. (Dewaele & Maclintyre, 2016)

Besides the underlying dimensions of FLE, employing idiodynamic approach, together with
questionnaires and self-reports, scholars have identified that FLE, as holistic and non-linear
changing positive emotion, is found to be partially correlated with but essentially different
experiences from anxiety. (De Ruiter et al., 2019; De Smet et al., 2018; Dewaele &
Maclntyre, 2014, 2016) Therefore, enjoyment and anxiety are metaphorically referred to as
the right and left feet, but not the two faces of Janus. (Dewaele, 2014, 2016) In addition, FLE
is also found to be dynamic. For instance, Yoshida (2020) identified fluctuation of FEL in
conversation with native speakers. In this study, participants were engaged in a conversation
involving both easy and difficult topics, and were asked to self-rate their moments of
experiencing enjoyment during the conversation. The results confirmed the moment-to
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moment change of FLE and identified both the inter- and intra-individual differences of
enjoyment.

3. FLE as a Product of Individual and Social Variables

Given the great diversity of learner populations and variables, FLE is proved to be related to
demographic variables such as gender and age; as well as psychological variable, such as
self-efficacy, grit and degree of multilingualism. Therefore, empirical research on individual
variables of FLE can be categorized into demographic variables and psychological variables.

With regard to demographic variables, recent years have witnessed increasing studies on the
effects of age and genders on FLE. These studies found positive correlation of age and
learners’ FLE. (Dewaele et al., 2018; Dewaele & Maclintyre, 2014; Liu & Hong, 2021) and
inconsistent roles of gender on FLE. (Dewaele& Maclintyre, 2016; Mierzwa, 2018; Alenezi,
2020; Liu& Hong, 2021) For example, by mixed-method approach, Liu& Hong (2021)
examined the mediating role of FLE in age and gender of Chinese young learners. Consistent
with previous findings, the level of FLE of female students is proved to be higher than that of
males. (Dewaele et al., 2018; Liu & Hong, 2021); moreover, their findings also suggested that
students above 7™ grades tend to feel more joyful than students below 7™ grades (grade 7 was
the dividing year). Whereas, contrary to their studies, insignificant difference of gender was
found in terms of FLE. (Alenezi, 2020; Mierzwa, 2018)

Empirical studies also investigated the correlation of FLE between other positive emotions,
such as grit, motivation and learning-styles. These studies have indicated that positive
emotions, learning outcomes and FLE were positively correlated with each other. (An et al.,
2021; E. Liu & Wang, 2021) For instance, to investigate whether the discrepancy of students’
aspiration and obligation led to enjoyment and motivation in foreign language writing classes,
Tahmouresi & Papi (2021), by collecting data of self-rated scale of proficiency and open
questionnaires, found that L2 enjoyment positively predicted L2 writing motivation and
performance. As for learning styles, studies indicated that active-style students’ learning
enjoyment was significantly higher than that of the reflective-style students (Hwang et al.,
2019).

Due to the authentic material, and entirely different modalities of classroom activities in
computer-mediated language learning, enjoyment, found to be all occur within the shortly
media experience, positively affected by feedback and intrinsic motivation (Benitez-Galbraith
& Galbraith, 2021; Kamenicka 2021; Kirk et al., 2021; Lee, 2020) For instance, aiming to
investigate the impacts of learner factors (e.g., clear goal and resilience) and contextual
factors(e.g., playability and feedback)on learners’ enjoyment, a survey was conducted to
examine participants’ flow experience when using Baicizhan, a digital game-based
vocabulary learning app. Results demonstrated that playability provided by Baicizhan has a
positive effect on enjoyment which, in turn, enhanced perceived learning and motivation. (C.
Lietal., 2018b; R. Li et al., 2021)

With regard to studies of FLE in online language education during the pandemic, researchers
have examined the influence of FLE on both individual-related and social-culturally-related
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factors, such as learning styles (Lee et al.,, 2021; Yoshida, 2020; Zhang et al., 2021),
cognition (Hwang et al., 2019), learning experiences (Fraschini & Tao, 2021) cultural context
(M. Liu & Hong, 2021; L. Zhang & Tsung, 2021) in online language learning. Besides the
correlation of FLE with positive emotions as well as its dynamic features verified in normal
times, new findings indicated that blended use of information and communication
technologies in online learning environment may reduce loneliness triggered by social
distance and maintain friendly sustainable online learning atmosphere. Maican & Cocorada
(2021) For instance, Hwang et al., (2019) adopted a quasi-experiment to compare the effects
of three versions of captions related to FLE in mobile-assisted language learning interfaces.
Results showed that full English caption contributed to significantly highest level of
motivation and FLE. In terms of triggers of FLE of online collaborative language learning, by
analyzing seven-week self-reports of text chats with native Japanese speakers, Yoshida (2020)
found that chat partners and discussion of hobbies, similar interests are triggers of FLE
during online collaborative writing.

4. Conclusions and Pedagogical Implications

In this review, we sketched FLE and its main tenets, its correlation with both internal and
external factors as well as its dynamic feature. In this section, we will illustrate how FLE
pedagogically contributes to foreign language learning as it potentially enlightens the
functioning of different stakeholders in this domain.

Good pedagogical practices are crucial to boost students’ FLE, motivation and achievement,
for which teachers are playing the central role. To maintain a friendly and enlightening
learning environment, teachers should use non-threatening techniques to create a positive FL
learning experience. Moreover, promoting group solidarity by designing interactive activities
is also encouraged to create an emotionally safe classroom environment.

Due to the mixing emotions occurring in the process of learning, teachers who pay attention
to creating joyful learning environment where something is at stake, have to accept that some
anxiety may come along for the enjoyment, especially for the female learners. (Dewaele et al,
2016) In terms of this, teachers are suggested to stimulate positive emotions and increase
students’ resilience to anxiety in learning situations. With regard to dynamic existence of FLE,
teachers are advised not only to concentrate on students’ language knowledge, such as
grammar and vocabulary, but also to focus on students’ emotional experiences and to make
constant effort to maintain students’ enjoyment. (Zhang, Liu and Lee, 2020)

To create an enjoyable and active online learning environment in the pandemic era, teachers
are encouraged to introduce technologies such as video-conferences, online lectures and
e-learning platforms into their teaching to reduce students’ feeling of isolation and distress
when social distance is a requirement in pandemic era. (Maican and Cocorada, 2021)

5. Limitations and Directions for Future Research

It should be acknowledged that there are some limitations in the studies conducted in the
domain of FLE. Firstly, not all the factors of FLE are equally explored. (Tahmouresi & Papi,
2021)While the fluctuation of FLE has been extensively investigated, other factors such as
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the institutional variables of FLE, have been underrepresented. (Talebzadeh et al., 2020)
Future studies may give an in-depth review on studies of FLE as well as studies on FLE of
online environments.

Due to the fact that individual and institutional variables contribute to the flourishment of
FLE, it is incumbent for researchers to study these factors across culture, educational context,
teachers’ instructional experiences to understand how they interact with FLE to affect
learners’ academic achievement. In addition, empirical studies of FLE have been mainly
quantitative, using self-report surveys and questionnaires to examine participants’ perceptions.
Nevertheless, due to some limitations inherent to this type of data, such as participants bias,
and lack of real-time data, researchers are advised to employ more qualitative and
mixed-methods research to give more in-depth researches of FLE. (Wang et al., 2021) Future
research may use more sophisticated statistical tools, such as discriminant function analysis,
structural equation modelling, or response surface modelling. And a more dynamic approach
regarding moment-to-moment changes in FLE may provide nuance to the overall effect size.
(Botes et al., 2020) Moreover, research of FLE of online education are mainly conducted in
university settings so more studies are needed to examine online FLE in high school and
primary school settings. In terms of measurement, future research could manipulate
physiological measures such as eye movement, EEG and fMRI to identify learners’ emotions.
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