
 

Receive

doi:10.5

 

Abstra

Assessm
teaching
unwelco
existenc
in scien
these ar
given t
confirm
assessm
central 
about o

Key wo

Per

 Te

T

ed: July 30, 

5296/ijssr.v

ct 

ment has an
g. While ta
omed neces
ce of institu
nce to deter
re put. The p
that recent 

med this bel
ment definit

to everythi
ur understa

ords: assess

rception

D

University

el: 44-191-5

M

Univers

Tel: 44-191

2013   A

v2i1.4065  

n ambiguou
aking the ro
ssity and th
utions and o
rmine their 
plausibility 
theoretical

lief indicat
tions and u
ing we do, 

andings of a

sment, defin

ns and

Definit

M

y of Sunderl

Sund

515-2910. E

Mark S. Da

sity of Sund

Sund

-515-2517. 

ccepted: No

    URL: 

s position in
ole of both t
e source of

oversees eve
understand
of finding 
models an

ing conside
uses must b

yet this st
ssessment a

nition, form

103

Realiti

tions an

 

Maddalena 

land, Facult

derland SR1

E-mail: mad

 

avies (Corre

derland, Fac

derland, SR1

E-mail: ma

ovember 22

http://dx.do

n education
the carrot a

f problems f
erything we

dings of def
rational and
nd discours
erable dispa
be one of t
tudy demon
and how and

mative, scien

In

es in A

nd Uses

Taras 

ty of Educat

1 3SD, UK

ddalena.tara

esponding au

culty of App

1 3SD, UK

ark.davies@

2, 2013   P

oi.org/10.52

n particularl
and the stick
for both tut
e do. We su
finitions of 
d coherent u
ses tend no
arity and in
the basic r

nstrates that
d why we u

nce, summat

nternational R

Assessm

s  

tion and Soc

s@sunderla

uthor) 

plied Scienc

@sunderland

Published: Ja

296/ijssr.v2i

ly with rega
k it has an 
ors and lear

urveyed 51 u
assessment 

understandin
ot to be al
nconsistenc
requirement
t we are fa
se it. 

tive, theory,

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

ment 

ciety 

and.ac.uk 

ces 

d.ac.uk  

anuary 12, 

i1.4065 

ards to learn
uneasy truc

arners. It rat
university l

t and uses t
ngs was qu
ligned. The
cies. Unders
ts of somet
ar from bein

, practice 

Education 
2327-5499 

2, No. 1 

rothink.org 

2014 

ning and 
ce as an 
tifies the 
lecturers 
to which 
estioned, 
e results 
standing 
thing so 
ng clear 



1. Intro

Assessm
determi
take jus
Student
also con
educatio
Therefo
lead to c
commu

With le
and tea
assessm
there is
assessm
a moot 
higher e

The edu
opposed
between
1998, 2
differen

The lite
post-com
and em
formativ
research
Hargrea

Here w
formativ
contextu
all disco
untangl
the opin
on logic
homoge
aware th
its unde

 

oduction  

ment proces
ining factor
st two exam
t Survey (U
ntrols tutors
on in increa
ore, given th
clarification

unity. 

arner and le
ching pract

ment theorie
s a long-st

ment (e.g. Co
point whet

education.  

ucation com
d to solely f
n summativ
2009). This
ntially (Tara

erature on a
mpulsory se

mpirical rese
ve and sum
h that exam
aves, 2005)

we focus on
ve assessm
ualisations 
ourses of lea
le different 
nions of sci
c and the cri
eneity acros
here has be
erstandings 

sses and pr
r impacting 
mples, the C

UK), testify (
s’, institutio

asingly subt
he centrality
n of our und

earning-cent
tices and em
es, practices
tanding tra
owan, 2006
ther student

mmunities’ w
focusing on
ve and forma
s has led 
as, 2009; Ta

assessment i
ectors conc

earch. Altho
mmative prin
mines and cl

. 

n university
ments (SA a

(Hargreave
arning, teac
understandi
ence lecture
itical evalua
ss responses
en little foc
of function

ractices incr
on percepti
Course Exp
(Yorke, 201
ons’ and go
le and perva
y of assessm

derstandings

tred discour
mpirical res

and researc
dition of w
; Smith & S
ts are really

wish to use 
functions o

ative assess
to definitio

aras & Davi

is extensive
erns a wide

ough there i
nciples, pro
arifies curre

y lecturers’ 
and FA), th
es, 2005; Sto
hing and as
ings. This r
ers: since sc
ation of evid
s to question
cus on this g
s and proce

 

104

reasingly co
ions and sa
perience Qu
13). In addi
overnment a
asive ways 
ment to edu
s of assessm

rse much pr
search. Less
ch with lear
work suppo
Sodano, 201
y a part of 

assessment
of accreditat
sment (Scriv
ons and us
ies, 2013).

e; the vast m
e range of c
is an on-go

ocesses, pra
ent understa

understand
he relationsh
obart, 2008
sessment, a

research aim
cience educ
dence, we p
ns asking fo
group, altho
esses of asse

In

ontrol educ
atisfactions o
uestionnaire
tion to the i
agencies’ ac
(Knight, 20

ucation at al
ment is of gre

ogress has b
s evident an
rning and te
orting and 
1; Lindblom
the assessm

 in the supp
tion and val
ven, 1967; S
ses of both

majority, bo
ontextually

oing set of t
actices and 
andings in p

ding of the 
hip between

8). SA and F
and yet very 
ms to addres
cation and tr
osited that t

or a theoreti
ough Taras a
essment. 

nternational R

cational fram
of learning 
e (Australia
impact on le
ctivities and
02; Broadfo
ll levels, an
eat importan

been made o
nd extensive
aching (Ru
researching

m-Ylänne et
ment commu

port of learn
lidation has
Sadler, 1989
h of these 

oth within t
different sc

theoretical 
functions th
practitioner

definition 
n them, and
FA have be
little resear

ss this gap. 
raining plac
there would
cal viewpoi
and Davies 

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

meworks an
and teachin

a) and the N
earners, ass
d understan
oot & Black
ny research 
nce to the a

on aligning 
e is the alig

ust, 2002). A
g student-in
t al., 2006), 
unity of pra

ning and tea
s led to a dic
9; Black & 

being und

the compuls
cenarios of 
discussions
here is a pa
rs (McLella

of summat
d related ta

ecome ubiqu
rch has been
Here we ca

ces strong e
d be a high d
int. As far a
(2013) inve

Education 
2327-5499 

2, No. 1 

rothink.org 

nd are a 
ng as, to 
National 
sessment 
dings of 

k, 2004). 
that can 
cademic 

learning 
gning of 

Although 
nclusive 
it is still 

actice in 

aching as 
chotomy 
Wiliam, 
derstood 

sory and 
practice 

s linking 
aucity of 
n, 2001; 

tive and 
asks and 
uitous in 
n done to 
anvassed 
mphasis 

degree of 
as we are 
estigated 



1.1 Asse

Despite
2005; W
baseline
work; t
assessm
taken p
during a

Another
case of 
Wiliam
assessm
either ex
point in
FA as st
assessm
althoug
put that
it is ast
relation

A furth
between
and self
drip-fed
be that
commu
and teac
picture 
are limi
this wil

2. Rese

A quest
science
1). It wa
it was i
academ
complet
back. T
question
asked th
Questio

essment of a

e the differe
Wiliam, 200
e. This theo
the necessi

ment to be u
place; and fo
assessment.

r author and
f Scriven, th

m, 2007, 200
ment and how
xplicitly or 

n time, whic
tated by Sad

ment and o
gh in recent w
t is importan
tonishing th
nship betwee

her consequ
n SA and FA
f-assessmen
d disparate a
t although 
unity, and di
ching, dispa
where pock

ited by the th
ll inevitably

earch Meth

tionnaire of
-related aca
as not possi
issued on a

mic team me
ted anonym

They were a
n. Six lectur
he meaning

onnaires we

and for Lea

ences across
07; Black &
ory focuses 
ty of using

understood a
or criteria t
. 

d his work o
he interpret
09; Black &
w all assess
implicitly t

ch if it produ
dler. Black &
n the irrec
work it is no
nt. Although
hat little rec
en central te

uence of the
A functions
nt (McLella
and fragme
many pock

issemination
arate unders
kets of belie
heoretical fr

y be reflecte

hod 

f 18 questio
ademic team
ible to distri
an opportun
et to discuss
mously and 
asked not t
rers were ob
g of ‘confla
ere collecte

arning 

s sectors, m
& Wiliam, 20

on three as
g self-asses
and for feed
o be a cons

on assessme
ation and r

& Wiliam, 2
sment uses p
o form a jud
uces feedba
& Wiliam, o
concilable s
o longer the
h assessmen
cent work h
erminologie

e lack of en
s and proces
an, 2001; Ha
nted discou
kets of go
n and take-u
standings of
efs replace a
frameworks 
d in our und

ons was dist
ms in a scien
ibute the qu

nistic basis 
s business. 
were instru
to confer b
bserved to s
ate’ which 
d immediat

105

much of the 
009) uses S
spects: the i
ssment by 
dback to be
stant point o

ent is also qu
reading of h
2009; Taras
parameters (
dgement. Th
ack that is u
on the other
separation 

e function bu
nt discourse
has focused
es. 

ngagement w
sses, and ho
argreaves, 2

urses which 
ood practice
up of these 
f assessment
a coherent a
available, i
derstanding

tributed to 5
nce faculty a
uestionnaire
over a peri
Lecturers w

ucted to ans
but told that
scan the enti
was roughl

ately on com

In

literature (e
adler’s (198
importance 
students in
 used and th
of discussio

uoted regul
his work is 
s, 2009). Ta
(that is, crit
his judgeme
sed to impr
r hand, main
of summat

ut the actual
es have exam
d on the pro

with the cla
ow these rel
2005), is th
remain frag

e would co
would help
ts would res
and complet
f these are l

gs. 

51 lecturers
at an English
 to all partic
od of 8 mo

were told th
swer the qu
t they coul
ire question
ly given as 
mpletion; n

nternational R

e.g. Nicol &
89) theory o
of using fe

n order for 
herefore to 
on as they a

arly, Scrive
not consist

aras focuses
eria, standar
ent is a summ
ove work in

ntain their fo
tive and fo
l use to whic
mined SA a
ocesses of a

arification o
late to feedb
at the educa
gmented an
ontinue acr

p sustain exc
sult in a flaw
te theoretica
imited, flaw

s in a variet
h university
cipants at th
onths on oc
hat the quest
uestions in o

d ask for c
nnaire before

‘carry out 
no participa

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

& Macfarlan
of FA as a c
eedback to 

the param
ensure that

are in const

en (1967), b
tent (Harlen
s on the pr

ards, outcom
mation at an
n learning, b
ocus on func
ormative fu
ch the asses
and FA exte
assessment 

of the relat
back, learni
ation comm

nd unrelated
ross the ed
cellence in 
wed and inc
al picture. S

wed and inco

ty of health 
y in 2010 (A
he same tim
ccasions wh
tionnaire w
order and n
clarification
re completin

at the sam
ant took mo

Education 
2327-5499 

2, No. 1 

rothink.org 

ne-Dick, 
common 
improve 

meters of 
t FA has 
tant flux 

but in the 
n, 2006; 
ocess of 

mes, etc.) 
ny given 
becomes 
ctions of 
unctions, 
sment is 

ensively, 
and the 

ionships 
ing, peer 

munity is 
d. It may 
ducation 
learning 

complete 
Since we 
omplete, 

and life 
Appendix 
me and so 
hen each 

was to be 
not to go 
n of any 
ng it. Six 

me time’. 
ore than 



fifteen m
earlier s

For ma
Howeve
asked f
exampl
summat
twice fo
thinking
for at th
and inte
interpre
the gen
classifie
learning

It was n
indicato
strictly 
between

One que
Therefo
section 
respond

3. Resu

It is wo
question
respons
indicate
the resp
like jarg
respons

3.1 Firs

3.1.1 Se

46% (2
addition
the end
“Forma
formal, 
(2/49) u

minutes to c
study (Tara

any question
er, some qu
for: a rough
e if summa
tive work; a
or definition
g. We have 
he end of th
erpretation 
etation or in
neral trends 
ed. In additi
g or both we

not possible
ors because

differentiat
n teams. 

estionnaire 
ore the total

are based 
dents was no

ults 

orth describi
ns asking fo
se to questio
ed in all cas
ponse was “
gon”. In ans
ses were bot

st Definition

emantic An

23/49) of re
n “end” or “

d of course 
al” was used

final grade
used the phr

complete th
s, 2008a). 

ns a yes/no
uestions wer
h definition 
ative and fo
and the fina
ns to exami
termed the 

he questionn
before quan

nterpretation
that appear

ion, where p
ere made: th

e to compar
e the sampl
ted by disc

was exclud
l number of

d on the nu
ot always th

ing the sing
or rough de
ons asking fo
es. When as

“can’t – don
swer to the f
th “can’t – d

n of Summa

nalysis 

espondents u
“final” were
work. How
d by 6% (3

ed work and
rase “assess

e questionn

o response 
re qualitativ
of firstly S

ormative tas
al questions 
ine the imp
initial defin
naire as ‘se
ntifying. K

n based on t
red from re
possible the
he latter wa

re results be
e sizes wer
cipline and 

ed from the 
f questionna
umber of r
he same the 

le case whe
finitions of 

for examples
sked for an 

n’t honestly 
final two qu
don’t know 

tive Assessm

used the wo
e words used
wever, only 

/49). Some 
d used word
sment for le

106

naire. This q

was requir
ve in that the
SA and then
sks are con
asked again

pact of com
nitions aske
econd defini

Key words w
the literal m
epetition of 
e distinction
as an additio

etween acad
re too smal

there was 

 sample due
aires used w
responses t
 denominat

ere there wa
f SA and FA
s. For quest
example of
know what

uestions aski
 what it is”.

ment  

ords “mark
d by 42% (2
10% (5/50
 replies, 16
s such as “i
arning” as a

In

questionnair

red and dat
ey required 
n FA; exam

nflated; how
n for definit

mpleting the 
ed for as ‘fir
itions’. The

were selecte
meaning of t

words and 
ns between a
onal analysi

demic teams
ll; in any c

long-term 

e to a lack of
was 50. The
to each qu
or may vary

as a lack of e
A, “not sure
tions asking
f conflated s
t formative 
ing again fo
. 

k”, “grade” 
21/49) of res
0) used both
6% (8/49), g
informal”, “
a definition 

nternational R

re had been 

ta were ana
a written co

mples of SA
w formative
tions of SA
questionna

rst definition
ese question
ed and analy
he word(s) 
ideas and t

assessment “
s over the 2

s or between
ase academ
movement 

f engagemen
fractions q

uestion. Sin
y. 

engagement
e” was writt

for a yes/no
summative a
and summa

or definition

or “score” 
spondents, l
h the ideas 
go against t
“no grade”, 

of SA. 

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

validated d

alysed acco
omment. Q

A and FA t
e work is re

A and FA. W
aire on parti
ns’ and tho

ns required 
lysed (a “se
in question
the respons
“of” learnin

2008a paper

en any demo
mic teams w
t of academ

nt in supply
quoted in th
nce the num

t. In respon
ten; “can’t” 
o response ‘
and formati
ative mean!

ns of SA and

to describe
linking the w
of grade an

the general 
and “learni

Education 
2327-5499 

2, No. 1 

rothink.org 

during an 

ordingly. 
uestions 
asks; an 
elated to 

We asked 
icipants’ 
se asked 
analysis 

emantic” 
n) to find 
ses were 
ng, “for” 
r. 

ographic 
were not 
mic staff 

ying data. 
e results 
mber of 

se to the 
was the 

‘no’ was 
ive tasks 
 Sounds 

d FA, the 

e SA. In 
words to 
nd final. 
trend of 
ng”: 4% 



3.1.2 “o

82 % (4
answer 
both. O
difficult

3.2 Seco

3.2.1 Se

42% (2
“final” 
word “
respons
were “a
process
before 
summat

3.2.2 “o

76% (38
both. O

3.3 Firs

3.3.1 Se

34% (1
students
“feedba
rigorou
for SA. 

3.3.2 “o

50% (2
answer 
both. O
Three d

3.4 Seco

3.4.1 Se

34% (17
to SA. 
product
one “to 

of” or “for” 

41/49) of re
classified a
f the remain
t to classify

ond Definit

emantic An

1/47) menti
or “end”, 1
formal” an

se had not ch
assesses pro
s”, “present

formative 
tive feedbac

of” or “for” 

8/47) gave a
One answer c

st Definition

emantic An

7/48) used t
s on their pe
ack” or “giv
s”. Two saw

of” or “for” 

5/48) of res
classified a

Of the 25 cla
did not prov

ond Definit

emantic An

7/47) menti
8% (4/48)

t used for le
provide a v

Learning 

espondents g
as “for” lear
nder, 2% (1/
y as the resp

tion of Summ

nalysis 

ioned the co
10% (5/51) 
nd one the 
hanged from
oduct and p
tation on an
assessment

ck to studen

Learning 

an answer cl
could not be

n of Format

nalysis  

the word “f
erformance

ving feedbac
w it as an op

Learning 

spondents g
as “of” learn
assified as a

vide a classif

tion of Form

nalysis 

ioned “feedb
 of respond

earning”, on
view on ove

gave an ans
rning, and 8
/49) were no

pondent stat

mative Asse

ontribution 
included th
phrase “co

m that given
process but 
n assigned 
t”, “assesse
nts (assesses

lassified as 
e classified 

tive Assessm

feedback” in
. A small pr

ck on a piece
pportunity to

gave an answ
ning, and 8
answering “
fiable respo

mative Asses

back”, and 
dents equat

ne “assesses 
erall teachin

107

swer classif
8 % (4/49) o
ot sure, 2% 
ted “Assessm

essment 

of marks to
he issuing o
ontinually t
n previously
included in
topic desig

es product
s learning)”

‘of learning
and was “a

ment  

n their answ
roportion (4
e of work”. 

o give feedb

wer classifie
8% (4/48) o
“for” learnin
onse.  

ssment 

6% (3/47) c
ted FA wit
 product an
ng and learn

In

fied as “of” 
of responden
(1/49) were
ment throug

o an overall 
of feedback
tests learnin
y to this que
n the final m
gned to ass

used for 
”. 

g’, 6% (3/47
assessing the

wer, referrin
4%, 2/48) o
One describ

back on draf

ed as “for” 
f responden
ng, only thr

clearly indic
th “feedbac

nd process”, 
ning”. One 

nternational R

learning, 1
nts’ answer
e “unclear” a
ghout the m

score, 40%
to students

ng”. Four i
estion. More
marks”, “as
ess student
validation”

7) ‘for learni
e learning p

ng to feedba
f responden
bed FA as s

fts of work to

learning, 38
nts’ answers
ree used tha

cated that FA
ck”. One re
one “assess
equated FA

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

0 % (5/49) 
rs were clas
and 2% (1/4

module”. 

% (20/47) me
s, and one u
indicated th
e unusual re
ssesses the 
ts’ knowled
” and “it p

ing’, and 10
process”. 

ack given by
nts equated 
summative “
to be later su

8% (19/48) 
s were clas
at phrase ex

A precedes 
esponded “
ses validatio

A with SA, “

Education 
2327-5499 

2, No. 1 

rothink.org 

gave an 
sified as 
49) were 

entioned 
used the 
hat their 
esponses 
learning 

dge base 
provides 

0% (5/47) 

y staff to 
FA with 
“but less 
ubmitted 

gave an 
sified as 
xplicitly. 

or leads 
assesses 
on”, and 
“but less 



rigorou

3.4.2 “o

44% (2
learning
both. 1
respons
answers

3.5 Con

In respo
gave an
“for” le
If we ex
these m
answers
moved 

Table 1
of SA 
respons
“of” lea
given 

Classified
question 
of 

for 

both 

of 

for 

of 

for 

both 

of 

for 

unscorab

of 

for 

blank 

not sure 

unscorab

 

s in setting”

of” or “for” 

22/47) of re
g”), 30% (1
0% (5/47) 

ses were un
s to new pro

nsistency of 

onse to the 
nswers consi
earning and 
xclude the c

might have a
s classified 
from “for” 

. The consis
(questions 

ses that were
arning (of), 

d response to 
1 or 3 

ble 

ble 

”. 

Learning 

sponses we
15/47) were
simply refe

nclassifiable
oblems”, an

f Definition R

two questio
istently clas
1/50 (2%) w
cases where
arisen from
differently 
learning to 

stency of cla
1 and 17) 
e classified 
 both, unsc

Classi
questi
of 

for 

both 

for 

of 

both 

both 

of 

unsco

unsco

of 

blank

blank

not su

not su

unsco

ere classifie
e classified 
ferred back 
e: “prepare 
nd “no exam

Responses (

ons that ask
ssified as “o
was consiste
e no respons

m an unwilli
between th
“of” learnin

assified resp
and FA (qu
according t

corable, “no

ified response
ion 17 or 18

orable 

orable 

k 

k 

ure 

ure 

orable 

108

ed as “for” 
as “of” lea
to the answ
for assessm

m”.  

(Table 1) 

ked for a de
of” learning
ently classif
se was give
ingness to p

he first and 
ng and none

ponses to th
uestions 3 
to the schem
ot sure” and

e to F
d
3

In

learning, 4%
arning, and 
wer given 

ment”, “usin

efinition of 
, 3/50 (6%)

fied as both.
en (‘blank’ i
participate, 
second ask
e vice versa

he repeated q
and 18). N

me in column
d left blank)

Frequency for
definitions of 
34 

3 

1 

2 

4 

1 

1 

1 

2 

1 

1 

nternational R

% (2/47) us
14% (7/47)
for the firs
ng current k

SA, 34/50 
were consi
One was co

in Table 1) 
9/50 (18%

ing of the q
a. 

questions as
Numbers ref
ns 1 and 2 (“
). Only reco

r
SA 

F
d
1

2

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

sed the phr
) were class
st definition
knowledge 

(68%) resp
istently clas
onsistently n
on the grou

%) participan
question. 2/

sking for de
fer to frequ
“for” learni
orded perm

Frequency for
definitions of F
12 

20 

3 

2 

1 

2 

2 

1 

1 

1 

1 

2 

1 

1 

1 

Education 
2327-5499 

2, No. 1 

rothink.org 

rase “for 
sified as 
n. Three 
to form 

pondents 
sified as 
not sure. 

unds that 
nts gave 
/50 (4%) 

finitions 
uency of 
ng (for), 

mutations 

FA 



Similar
answers
“of” lea
and one
answers
moved 

3.6 Exa

3.6.1 Se

52% (2
word “e
12% (6/
also us
“questio

3.6.2 “o

48% (2
answer 
both. 6%
answer 

3.7 Exa

3.7.1 Se

22% (1
“essay”
“course
student 
multiple

3.7.2 “o

50% (2
answer 
both. S
General
assessm
or “exam

3.8 Con

For SA,
as “of” 
classifie
classifie

ly for the q
s consistent
arning and 3
e consisten
s classified 
from “of” l

amples of a S

emantic An

6/49) of res
exams”, 12%
/49) used th
sed, but us
ons”, “assig

of” or “for” 

24/49) of re
classified a
% (3/49) w
the questio

amples of a F

emantic An

1/44) menti
”, 12% (6/4
ework”, 4%

work” and
e choice qu

of” or “for” 

5/44) of res
classified a
even did no
lly, howeve

ment tool wa
m”, which w

nsistency of 

, 21/50 (42%
learning, 1

ed as both, 
ed as both, a

questions th
tly classified
3/50 (6%) w
ntly unscora

differently 
earning to “

Summative 

nalysis 

spondents u
% (6/49) us
he words “la
sually a m

gnment”, “p

Learning 

espondents g
as “for” learn
were left bla

n. 

Formative A

nalysis 

ioned “feedb
4) “present

% (2/44) “pra
d “self/peer

uestionnaire”

Learning 

spondents g
as “for” lear
ot provide 
er, the resp
as in the ma
were classif

f Examples (

%) of respon
18/50 (36%

3/50 (6%)
and 2/50 (4%

hat asked f
d as “for” l

were consiste
able. Again
between th

“for” learnin

Assessment

used the ide
ed the word
ab report” (

maximum o
presentation

gave an ans
ning and 44
ank and 2%

Assessment 

back”, 16%
tation”, 12%
actice” and
r assessmen
”, but these 

gave an answ
rning and 18
a classifiab
ponses wer
ain not supp
fied as “of” 

(Table 2) 

ndents gave
%) gave a de

 gave a de
%) gave a de

109

for a defini
learning, 12
ently classif
n excluding
he first and 
ng and one 

t Task 

ea of exam 
d “examinat
(1 used “rep
of once: “

n”. Sometim

swer classif
4% (22/49) o

% (1/49) des

t Task 

% (8/44) “exa
% (6/44) “m
d 4% (2/44)
nt of exam 
were the on

wer classifi
8% (9/44) o

ble response
re difficult 
plied, many 

learning. 

e both a defi
efinition cl
finition cla
efinition cla

In

ition of FA
2/50 (24%) 
fied as both
g blanks, 1
second ask
vice versa.

(more spec
tion” and 2%
port”), and i
coursework

mes more tha

fied as “of”
of responde
scribed teac

am” or “tim
multiple-cho
 “draft”. On
questions”

nly instance

ied as “of” l
of responden
e and often 

to interpre
answering s

inition and a
assified as 

assified as “
assified as b

nternational R

A, 20 (40%)
were consis
. One was c
1/50 (22%)
ing of the q

cifically, 38%
% (1/49) use
in addition, 
k”, “essay”
an one exam

” learning, 
ents’ answer
ching activi

me-constrain
oice questio
ne referred 

” and anoth
es of “peer”

learning, 20
nts’ answer
described a

et because 
simply “ess

an example 
“of” learnin

“for” learnin
both “for” an

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

) responden
stently clas

consistently 
) participan
question. 2/

% (19/49) u
ed the word
the followi

”, “peer m
mple was pr

2% (1/49) 
rs were clas
ities, which

ned test”, 14
onnaire”, 4%

to “peer re
her to “self
” or “self”. 

0% (10/44) 
rs were clas
a teaching 
the contex

say”, “prese

that were c
ing but an e
ng but a de
nd “of” lear

Education 
2327-5499 

2, No. 1 

rothink.org 

nts gave 
sified as 
not sure 

nts gave 
/50 (4%) 

used the 
d “test”). 
ing were 

marking”, 
ovided. 

gave an 
sified as 

h did not 

4% (7/44) 
% (2/44) 
eview of 
f-marked 

gave an 
sified as 
method. 
t of the 

entation” 

lassified 
example 
efinition 
rning but 



an exam
28/50 (
definitio

Table 2
exampl
classifie
both, un

Classified
question 

 

of 

for 

both 

of 

for 

of 

for 

both 

of 

for 

unscorab

both 

unscorab

not sure 

blank 

unscorab

For FA
gave a d
exampl
learning
gave a 
excludin

3.9 For

Almost 
it for ho

 

mple classif
56%) respo
on. 

2. The con
es given fo
ed accordin
nscorable, “

d response to 
1 or 3 

ble 

ble 

ble 

A, 16/50 (32
definition an
es classified
g, but an ex

definition 
ng blanks, 2

rmative Asse

all lecturer
omework. A

fied as “of”
ondents gav

nsistency of
or both SA 
ng to the sch
“not sure” an

Classifie
question 

 

of 

for 

both 

for 

of 

both 

both 

of 

unscorab

unscorab

of 

blank 

not sure 

not sure 

blank 

both 

2%) gave a 
nd an exam
d as both “

xample clas
classified 

22/50 (44%

essment Tas

rs used FA a
Approximate

” learning. 
e examples

f classified
and FA. N

heme in colu
nd left blan

ed response to 
2 or 4 

ble 

ble 

definition a
mple classifie

of” and “fo
sified as “fo
as “for” le

%) gave exam

sks Used wi

and almost a
ely half the 

 

110

Excluding 
s that were n

d responses
Numbers re
lumns 1 and
nk). Only rec

 Frequen
and exam

 

21 

 

 

 1 

 1 

18 

 3 

 2 

 1 

 1 

 

 

 

 1 

 1 

 1 

and an exam
ed “for” lea

or” learning
for” learning
earning and
mples incon

ith Students

all of those u
sample kep

In

the cases w
not classifie

comparing
efer to freq
d 2 (‘for lea
corded perm

cy for definiti
mple of SA 

mple classif
arning, and 2
g. One gave
g, and 7/50 
d an examp
nsistent with

s (Table 3)

used it in cl
pt formative 

nternational R

where no re
ed in the sa

g first defin
uency of re

arning’ (for)
mutations gi

ion Frequ
and e

 

16 

 9 

 2 

 1 

 7 

 

 7 

 1 

 2 

 2 

 1 

 1 

 1 

 1 

 

 

fied “of” le
2/50 (4%) g
a definition
(14%) vice

ple classifi
h their defin

ass, though 
and summa

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

esponse wa
ame categor

initions giv
esponses th
), ‘of learnin
iven. 

quency for def
example of FA

earning, 9/5
gave definiti
n classified
e versa. 7/5
ed as both

nition.  

h well over h
ative tasks s

Education 
2327-5499 

2, No. 1 

rothink.org 

as given, 
ry as the 

ven with 
hat were 
ng’ (of), 

finition 
A 

0 (18%) 
ions and 

d as “of” 
0 (14%) 

h. Again 

half used 
separate. 



Table 3

Response

Yes 

No 

“Sometim

Both 

“?” 

‘Sometim
‘Both’ m

3.10 An

Of the 3
(14/46) 
discrete
“laborat
mention
pass/fai
work w
SA prec
summat
summat
then a p
summat
others' f

3.11 Ho

Questio
“No”, th
how is 
replied 
“Somet
15. For 
work an

Of the 
evident 
learning
was exp
distinct
exampl
time”, “

. FA tasks u

e 5. FA
used 

94% 

 6% 

mes”  

 

 

mes’ and ‘?’ w
means that both

n Example If

38% (19/46)
gave an ex

e examples 
tory exercis
ned “feedba
il mark was

which would
ceded FA, b
tive: “get st
tive assignm
piece of su
tive mark”.
formative a

ow Is Forma

on 15 asked
hen logicall
it related?”
“No” to qu

times” to qu
question 16

nd 4% (2/50

36% (18/50
how FA an

g in some w
pressed as 
ion, 4% (2/5
e (i.e. 2% (1
“topic”, “co

used with st

A tasks 6.

(47/50) 92

(3/50)  8

 

 

 

were not in the
h ‘Yes’ and ‘N

If You Confl

) that indica
xample. On

(not confl
ses”, that co
ack” and in
s awarded o
d then be ret
but two addi
tudents to co
ment”, and 
ummative a
. In one ca

assessment t

ative Work 

d “Is format
ly there wo
” 28% (14/5
uestion 15;
uestion 15, a
6, 32% (14/
0) noted the

0) remainin
nd SA link 

way. 22% (1
a long list 
50) found th
1/50)) of the

oncepts” and

tudents (num

 In class 

2% (46/50) 

8% (4/50) 

e questionnaire
No’ were indic

late Summa

ated they con
ne response
lated) of SA
ould conflat
dicated that

on submissio
turned with 
itional respo
omplete par
“portfolio w
ssessment –
se peer ass
tasks”. 

Related to S

tive work r
uld be no a
50) did not
 4% (2/50)
and 6% (3/5
/50) respond
e contrary, th

ng there are 
to each oth

1/50) stated
of differen

he similarity
e following,
d finally “bo

111

mbers refer

7. For home

62% (31/48

34% (17/48

 

 

 

e, but they we
cated or the w

tive and Fo

nflated sum
e (2%) conc
A and FA
te FA and S
t a mark wa
on of work 
feedback, f

onses seeme
rt of an assig
work – two 
– together i
sessment w

Summative 

related to su
answer requ
t answer qu
) were blan
50) left que
ded that for
hat summat

some iden
her. 8% (4/5
d that FA an
nt things! 4%
y in tasks, a
, “broad ver
oth are asse

In

to question

ework 8. F
sepa

) 48%

) 34%

10%

 2%

 2%

ere added by r
word “both” wr

ormative Tas

mmative and
cerned FA 
. Three list

SA and five 
as awarded
in order to 

fulfilling a f
ed to be indi
gnment whi
pieces of fo

it makes a 
as indicated

Work? 

ummative w
uired for que
uestion 16, 
nk for both
estion 16 bla
rmatively as
tive work le

ntifiable them
50) linked (

nd SA are sim
% (2/50) m

and all the ot
rsus specific
essment”. 

nternational R

n numbers). 

A and SA 
arate 

% (24/48) 

% (17/48) 

% (5/48) 

% (1/48) 

% (1/48) 

espondents. 
ritten. 

sks 

d assessment
only, and o
ted types o
gave explic
. One of the
encourage 

formative p
icating that 
ch they can 

formative as
portfolio w
d: “students

work?”, and
estion 16 wh
and of thos
questions, 

ank but said
ssessed wor
ed to FA.  

mes, althou
(presumably
milar in som

made a form
ther ‘similar
c”, “skills”, 

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

9. FA and
conflated 

38% (19/4

52% (26/4

 2% (1/46

 

 

t tasks (Tab
one (2%) g
of assessme
cit examples
ese indicate
students to

purpose. In t
formative p

n then develo
ssessment a
which goes 
s assess/ma

d if the answ
which asked,

se only 16%
 2% (1/50)
d “Yes” to q
rk led to sum

ugh it is not
y the use of
me way, tho
mal versus i
arities’ provi

“own time”

Education 
2327-5499 

2, No. 1 

rothink.org 

d SA 

46) 

46) 

6) 

ble 3), 28% 
gave two 
ent, e.g. 
s that all 
ed that a 
 hand in 
this case 
preceded 
op into a 

are given 
towards 

ark each 

wer was 
 “If yes, 

% (8/50) 
) replied 
question 
mmative 

t always 
f FA) to 

ough that 
informal 
ided one 
”, “same 



3.12 Inf

78% of 
formativ
related 

Table 4

Response

Yes 

No 

“Sometim

Both 

4. Discu

In defin
althoug
2008b).
to signa
lecturer

Althoug
Taras, 2
one-thir
going a
meanin

Comple
lecturer
might a
definitio
a flawed
and for 
to “of” 
the que
individu

In givin
idea of 
gave as
this giv
but is n
Only ab

formation G

f lecturers in
ve. More le
to the SA ta

4. Informatio

e 11. Te
studen
is FA 

78% (3

18% (9

mes”  2% (1

 

ussion 

ning SA, m
gh in the lite
. Most lectu
al that the 
rs’ understan

gh feedback
2009; Black
rd of scienc
against all d
g, the link t

eting the qu
rs were cons
at least demo
ons are fitte
d framewor
these it app
for SA and 
stionnaire h
ual shifted f

ng an examp
exam as use

s an exampl
es a much h

nonetheless 
bout half of 

Given to Stu

nform stude
ecturers ma
asks. 

on given to 

ell 
nts task 

12
ho
FA

39/49) 74

9/49) 22

1/49)  

 

more than ha
erature both
urers recogn
discourse d
nding. 

k is the cen
k & Wiliam
ce lecturers.
discourses a
to feedback 

uestionnaire 
sistent betw
onstrate the

ed, though 1
rk. Neverthe
pears that a f

another two
has stimulat
from “for” t

ple of a SA 
ed the idea 
e “lab repor

higher total t
much small

f the science

udents on Fo

ents that the
ark the work

students on

. Explain 
w task is 

A 

% (37/48) 

% (11/48) 

alf the scie
h grade and
nised SA as 
differentiatin

ntral compon
, 2009), this
 That about
and the lite
and to the c

had little im
ween the firs
e presence o
2 lecturers c
eless, across
framework d
o from “of”
ed and perh
to “of” for F

task, a simi
of grade in 
rt”, which i
than those w
ler than resp
e responden

112

ormative As

e task is FA
k than grad

n FA tasks (

13. Is format
work marked

66% (33/49)

32% (16/49)

 

  

ence lecture
d final are o

linked to th
ng “of” and

nent of the 
s notion app
t the same n
erature, ind
concept “of

mpact on un
st and secon
of some form
consistently
s SA and FA
does not exi
” to “for” fo
haps consoli
FA merely i

ilar proport
the SA defi
s specific to
who gave th
pondents fr

nts followed

In

ssessment T

A and almos
de it, and m

(numbers re

tive 
d? 

14. Is f
work g

) 48% (2

) 48% (2

 

 2% (1

ers did not l
often interlin
he assessme
d “for” lear

accepted d
pears to hav
number asso
icates an an

f” learning.

nderstanding
nd definition
m of theoret
y classified 
A about one
ist. That two
r FA might 
idated think
indicates co

ion of respo
finition. How
o science an
he concept o
om educatio

d the literatu

nternational R

Tasks (Table

st all of thos
most (70%) 

fer to quest

formative 
graded? 

1
r
w

24/49) 7

24/49) 1

 

1/49)  

link to the 
nked (Harg
ent “of” lear
rning has fi

definition of
ve been acce
ociated FA 
nomaly bet

g since in ge
ns of both S
tical framew
FA as “of” l
e-fifth chang
o responden
suggest tha

king about a
onfusion. 

ondents – ab
wever, if we
nd is also a 
of grade in th
on who use
ure, which a

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

e 4) 

se explain h
thought tha

tion number

15. Is formativ
related to sum
work? 

70% (35/48) 

18% (9/48) 

6% (3/48) 

2% (1/48) 

semantic m
greaves 200
arning, whic
filtered into 

f FA (Sadle
epted by on
with “of” l

tween the s

general scien
SA and FA. 
work into w
learning sug

nged their op
nts shifted fr
at the compl
assessment. 

bout half – 
e include th
graded asse
he definitio

ed the idea o
associates “

Education 
2327-5499 

2, No. 1 

rothink.org 

how it is 
at FA is 

rs) 

ve work 
mmative 

meaning, 
5; Taras 

ch seems 
science 

er, 1989; 
nly about 
learning, 
semantic 

nce 
This 

which 
ggesting 
pinion 
rom “for” 
letion of 
That an 

used the 
ose who 
essment, 
n of SA, 
of exam. 
of” with 



SA (and
science 
(2008b)
than the

In givin
feedbac
reported
inappro
“course
althoug
2009) a
definitio
classifie
thinking
would b
which l
2009). 

An exam
comfort
For bot
exampl
theory a
unable t

Althoug
arises a
and und
perhaps
support
be is pe
effort a
2013). 

The exa
consiste
differen
evidenc
consiste
parts of
found in
2009). 

The res
based o

d “for” with
lecturers t

) argument 
e compulsor

ng an exam
ck is inform
d notions o

opriate to t
ework”, “pr
gh technicall
and in total t
on of FA w
ed as “of” l
g and unde
be expected
links FA to 

mination of
table with n
th SA and 
e. This is p
and practice
to translate 

gh almost a
s to what th
derstanding
s represents
t their stude
erhaps unfo
and not taki

amples of c
ency of thin
nces. The li
ces different
ency in the 
f learning or
n the defini

search litera
on the proce

h FA) (Stoba
thought SA
that HE ha
ry sector. 

mple of a FA
mation – or i
of exam, no
the questio

ractice” and
ly the first f
they constit
which class
learning, an
erstanding o
d, science le

classroom 

f the consist
notions of S
FA about h

particularly 
e: these lec
it into prac

all lecturers
he figures on
gs of FA tas
s is science 
ents’ learnin
ortunate. Sep
ing FA task

conflated su
nking and t
iterature, as
t views on 
study of ed

r feedback w
ition of FA 

ature is divi
esses and so

art, 2008; W
tasks coul

s a tradition

A task, abou
its provision
ormally ass
on. “essay”
d “draft” ar
four are also
tute 50% of 
ified it as “

nd this again
of their view
ecturers seem

processes (

tency of exa
SA, and that
half of the 
worrying si
turers migh
tice. 

 used FA a
n how FA is
sks seem to
lecturers’ w

ng. That the
parating SA
ks seriously

ummative a
the number
s noted in 
the relation

ducation lec
which contr
in the com

ided on the
ome on the 

113

Wiliam, 2007
ld be used 
n of using a

ut one-fifth
n – and not
sociated wi
”, “present
re all norma
o examples 
f responses. 
“for” learni
n would see
ws on asse
m unaware 
(Black et al

amples give
t FA is asso
respondent

ince it indic
ht be aware 

and almost 
s used actua
o be subject
willingness 

ey are not al
A and FA co
y, particular

and formativ
rs are too sm
the ‘Asses

nships betw
cturers (Tar
ribute to the

mpulsory sec

e relationshi
functions o

In

7, 2009). W
for both. T

assessments

h of respond
t an assessm
th SA, hen
ation”, “m
ally associa
of SA tasks
This 50% c

ing. But ma
em to indica
ssment and
of the disco
l., 2003; Bl

en suggests 
ociated with
ts gave a d
cates a disju
of a theore

all of those
ally mean or
t to idiosyn
to carry ou

ltogether cle
ould have t
rly in HE (

ve tasks did
mall for an
sment of a

ween SA and
as, 2008a) w

e whole, wh
ctor (Black 

ip between 
of assessme

nternational R

hat is intere
This may be
 for both SA

dents menti
ment task. A
nce many r
ultiple-choi

ated with FA
s (Stobart, 2
compares di
any of the r
ate a lack of
d its differen
ourse of the
ack & Wili

that science
h confusion 
definition in
unction betw
etical frame

e used it in 
r represent w
ncratic inter
ut a process
ear on what
he disadvan
Taras, 2009

d not revea
ny rationale 
nd for Lea
d FA. There
where most
ich is SA, c
et al., 2003

SA and FA
nt. It is littl

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

esting is that
e linked to 
A and FA, 

ioned feedb
A similar pro
replies wou
ice questio

FA in the li
2008; Wiliam
irectly with 
responses c
f alignment

ent compone
e compulsor
iam, 2006; 

e lecturers a
to a greater

nconsistent 
ween know
ework but m

class, the p
when the de
rpretations. 
s that is cla
t this proces
ntage of dis
9, Taras & 

al any conse
to be attrib

arning’ sect
e was much
t represente
continuing t
3; Black & 

A, some de
le wonder th

Education 
2327-5499 

2, No. 1 

rothink.org 

t 44% of 
Taras’s 

more so 

back, but 
oportion 

uld seem 
onnaire”, 
terature, 
m, 2007, 
the first 

could be 
t in their 
ents. As 
ry sector 
Wiliam, 

are more 
r degree. 
with an 
ledge of 

many are 

problem 
finitions 
What it 

aimed to 
ss might 
ssipating 

Davies, 

ensus or 
buted to 
ion also 

h greater 
ed FA as 
the trend 
Wiliam, 

finitions 
herefore 



that scie
science 

Concern
general
as one 
process
are sim
assessm
FA and 
of Sadle
and und

The kno
the que
with ed
main pr
compul
have fa
question
exclude
unexpec
framew
on thes
within-i

Our sam
research
factors 
respons
differen
address
and def

Most de
with th
shown 
underst
underst
about. A
possible
this par
preserv

This res
in unde

ence lecture
lecturers th

ning inform
, in concord
would exp

ses. The num
milar but fa
ment literatu
d excluding g
er (1989, 19
derstanding 

owledge sho
estion of wh
ducational th
robably com
lsorily atten
ailed to eng
nnaire was 
ed from the
cted that we

works of asse
se framewo
institution l

mple size im
h would fill
and we ha

ses are cont
nt times and
s these limit
finitions of a

evelopment
he implicit a

that such 
andings. It
anding and 
Are there p
e that, despi
rticular disc
e of special

search adds 
erstandings 

ers are confu
hought func

mation given
dance: far fr
pect educat
mbers of sc
ar fewer ed
ure where th
grading from

998, 2010; S
of level and

own by scie
here this kn
heory in gen
mes from tw
nded, and th
gage with 
asking. Per

e analysis. G
e see variety
essment and
orks by di
level. 

mpedes gen
l this gap. Q
ave assume
tradictory. A
d this could
ations. Non
assessment 

s in assessm
assumption
separation 

t may tha
that their o

pockets of 
ite their perh
cipline may
lists and the

to an increa
of assessm

used about t
tion paramo

n to students
om all infor
tionalists to
ience and e
ducationalis
he work of B
m FA work

Scriven, 196
d standards,

ence lecture
nowledge co
neral and as
wo sources: 
hrough inter

either and 
rhaps the m
Given such
y in understa
d so it is nat
ifferent sta

neralizabilit
Questionnai
ed that resp
Also the qu
d have influ
netheless, ex
when theor

ment in the p
that we ar
of practic

at staff op
opinion is th
beliefs in 

haps varying
y perceive 

e specialist l

asing body o
ment. The s

114

the relation
ount, i.e. tha

s on FA tas
rm students 
o be more 
education le
sts grade it
Black and W

k (Black et a
67) who dem
, which is o

ers of defini
omes from. 
sessment th
 staff devel

raction with
may have 

most honest a
h variety in
anding. We 
tural that th

aff develop

ty, although
ire response
pondents w
uestionnaire
uenced the 
xpecting sta
retical frame

past decade 
re conversa
ce from th
perate with
hat assessm
small com
g exposures
assessment

literature. 

of work tha
sphere of ‘

In

ship betwee
at that FA l

sks, science 
that tasks a
meticulous

ecturers mar
t. These di

Wiliam reco
al., 2003). T
monstrated i
of critical im

itions and u
Non-educa

heory in part
lopment ses

h colleagues
been at a 

answers we
n sources of

have alread
here will be 
pers, perhap

h continued
es are influe

were honest
es were issu
results. Fur

aff to unders
eworks are 

have focuse
ant with the
heory can h
hin their o
ment is a sim
mmunities of

s to framew
t, at least 

at highlights
‘education’ 

nternational R

en SA and F
eads to SA.

and educati
are formativ
s about exp
rking (i.e. co
ifferences a

ommends se
The latter is 
important lin

mportance to

ses is patch
ationalists te
ticular. The
ssions they 

(in a broad
loss to un

ere given by
f knowledg
dy noted a v
variety in th
ps and eve

d comparabl
enced by a 
, even thou
ued in diffe
rther invest
stand the int
unclear is p

ed on develo
eory. Howe
have conse
own, locali
mple notion
f scholars? 
orks of asse
its theoretic

inconsisten
in general

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

FA. About a
. 

tion lecturer
ve. This is su
plaining pe
orrecting) t
again point

eparation of
counter to t

inks between
o students. 

hy at best. T
end to enga

eir knowledg
have volun

d sense). So
nderstand w
y the partici
ge it is perh
variety in the
the emphasi
en probabl

le and com
range of su
ugh many 

ferent place
tigation can
tricate relat

perhaps unre

oping good 
ever, this w
equences fo
ised and p

n that they k
 Contrariw

essment, lec
cal aspects

ncies and an
l should en

Education 
2327-5499 

2, No. 1 

rothink.org 

a third of 

rs are, in 
urprising 
edagogic 
the work 
t to the 
f SA and 
the work 
n grades 

This begs 
age little 
ge in the 

ntarily or 
ome may 
what the 
ipant we 
haps not 
eoretical 
is placed 
ly, at a 

mparative 
ubjective 

of their 
s and at 

n help to 
ionships 
ealistic. 

practice, 
work has 
or basic 
personal 
know all 

wise it is 
cturers in 
, as the 

nomalies 
ngage in 



meanin
some co
i.e. a f
learning
critical 
materia
to unde
that the
be expe

Referen

Black, P
Putting 

Black, P
(Ed.), A

Black, P
Assessm
http://dx

Broadfo
Educati
http://dx

Falchik
Boud, &
longer t

Hargrea
Journal

Harlen,
Purpose

Knight,
in High

Lindblo
teacher-
http://dx

Maclell
Assessm
http://dx

Nicol, D
A mode

gful and fru
onsensus on
flexible fram
g and teach
for an und

als that are r
erstand asses
re cannot b

ected to eng

nces 

P., Harrison
g it into prac

P., & Wilia
Assessment a

P., & Wilia
ment 
x.doi.org/10

oot, P., & B
ion. Assess
x.doi.org/10

kov, N., & B
& N. Falch
term (pp. 14

aves, E. (20
l of Educati

 W. (2006)
es. In J. Gar

, P. (2002). 
her Educatio

om-Ylänne, 
-assessment
x.doi.org/10

lan, E. (200
ment an
x.doi.org/10

D. J., & Mac
el and seven

uitful discus
n the proces
mework fo

hing issues 
derstanding 
readily acce
ssment whe
e debate, bu

gage? 

n, C., Lee, C
ctice. Maide

am, D. (200
and learnin

am, D. (200
Evaluation

0.1007/s110

lack, P. (20
sment in 
0.1080/0969

Boud, D. (20
hikov (Eds)
44-155). Ab

05). Assess
ion, 35(2), 2

. On the Re
rdner (Ed.), 

Summative
on, 27, 275-

S., Pihl
t of studen
0.1177/1469

1). Assessm
nd Evalu
0.1080/0260

cfarlane-Di
n principles

ssions of ass
sses, protoc

or understan
and relegat
of learning

essible to hig
en the way i
ut until the g

C., Marshal
enhead: Ope

06). Develop
g (pp. 81-1

9). Develop
n an
092-008-906

04). Redefi
Education,

9594042000

007). Assess
, Rethinkin

bingdon: Ro

sment for lea
213-224. htt

elationship 
Assessmen

e Assessmen
-286. http://

lajamäki, H
nt essays. A
978740606

ment for lear
uation i
0293012006

ck, D. (200
s of good fe

115

sessment iss
cols and wor
nding. Mos
ted to speci
g and teach
gher educat
it is present
ground-rule

ll, B., & W
en Universi

ping a theor
00). London

ping the the
nd A
68-5 

ining assessm
 Principle
0208976 

sment and e
ng assessme
outledge. 

arning? Thi
tp://dx.doi.o

Between A
t and learni

nt in Highe
/dx.doi.org/

H., & K
Active Lear
1148 

rning, the di
in High
63466 

5). Formati
eedback prac

In

sues with ge
rking defini
st assessme
ialist journa
ing, which 
tion practiti
ted to them 
es are agreed

iliam, D. (2
ity Press. 

ry of forma
n: Sage. 

eory of form
Accountabili

ment? The f
es Policy 

motion, the
ent in highe

inking outsi
org/10.1080

Assessment 
ing (pp. 103

er Education
10.1080/03

Kotkas, T. 
rning in Hi

iffering perc
her Edu

ve assessme
ctice. Studie

nternational R

eneral goals
itions within

ent issues a
als, even tho

are more f
oners. Can 
is not clear

d, how can n

2003). Asses

ative assessm

mative assess
ity, 2

first ten yea
and Pract

 impact of b
er educatio

ide the (blac
0/030576405

for Formati
3-118). Lon

n, practices 
075070220

(2006). 
igher Educ

ceptions of 
ucation,

ent and self-
es in Highe

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

s of at least r
in specific c
are separate
ough assess
fully repres
we expect l
r? This is no
non-educat

ssment for l

ment. In J. 

sment. Edu
21(1), 

ars of Assess
tice, 11(1)

being assess
on, learning

ck) box. Ca
500146880

ive and Sum
ndon: Sage. 

in disarray.
0000662 

Self-, pee
cation, 7(1)

tutors and s
26(4), 

f-regulated l
er Education

Education 
2327-5499 

2, No. 1 

rothink.org 

reaching 
contexts, 
ed from 
sment is 
ented in 
lecturers 
ot to say 
ionalists 

learning 

Gardner 

cational 
5-31. 

sment in 
), 7-27. 

sed. In D. 
g for the 

mbridge 
 

mmative 

. Studies 

er- and 
, 51-62. 

students. 
307-18. 

learning, 
n, 31(2), 



199-218

Rust, C
practica
learner-
http://dx

Sadler, 
Instruct

Sadler, 
Princip

Sadler, 
Assessm
http://dx

Scriven
(Eds), P

Smith, 
improve
Educati

Stobart,
Routled

Taras, M
Learnin

Taras, M
Journal
http://dx

Taras, 
Journal
http://dx

Taras, M
assessm
http://dx

Wiliam
learning
1053-10

Wiliam
Educati

Yorke, 

8. http://dx.

C. (2002). Th
ally help t
-centred ass
x.doi.org/10

D. R. (1
tional Scien

D. R. (1998
ples Policy a

D. R. (201
ment an
x.doi.org/10

n, M. (1967
Perspectives

C. M., & S
e student p
ion, 12(3), 1

, G. (2008)
dge. 

M. (2008a)
ng in Higher

M. (2008b).
l of 
x.doi.org/10

M. (2009).
l of 
x.doi.org/10

M., & Davie
ment. A
x.doi.org/10

m, D. (2007)
g. In F. K. 
058). Green

m, D. (2009
ion, Univers

M. (2013). 

doi.org/10.

he impact o
o inform t
sessment pr
0.1177/1469

989). Form
nce, 18, 145

8). Formativ
and Practice

10). Beyond
d Evalu
0.1080/0260

7). The Met
s on Curric

Sodano, T. 
presentation
151-162. htt

). Testing t

. Summativ
r Education

. Assessmen
Further 

0.1080/0309

. Summativ
Further 

0.1080/0309

es, M. S. (2
ctive L
0.1177/1469

). Keeping 
Lester (Ed.

nwich CT: I

9). Assessm
sity of Lond

Surveys of 

1080/03075

f assessmen
the develop
ractices? Ac
9787402003

mative asse
-165. http:/

ve Assessm
e, 5(1), 77-8

d feedback, 
uation in
0293090354

thodology o
ulum Evalu

M. (2011). 
n skills thr
tp://dx.doi.o

times, the u

ve and Form
n, 9(2), 172-

nt for learni
and 

9877080239

ve Assessm
and 

9877080263

2013). Perce
Learning 
9787412467

learning on
), Second h
nformation 

ent for Lea
don. 

‘the student

116

5070600572

nt on studen
pment of 
ctive Learn
3002004 

essment an
//dx.doi.org/

ment, revisiti
85. http://dx

developing
n Highe
41015 

of Evaluatio
uation (pp. 3

Integrating
rough self-
org/10.1177

uses and ab

mative Asse
-192. http://

ing, sectaria
Higher 

95892 

ment, the M
Higher

38671 

eptions and 
in H

7128 

n track, cla
handbook of
n Age Publis

arning, Wh

t experience

In

2090 

nt learning, 
department

ning in High

nd the desi
/10.1007/BF

ing the territ
x.doi.org/10

g student ca
er Educ

on. In R. Ty
39-83). Chic

g lecture cap
assessment
7/14697874

buses of ass

essment, pe
/dx.doi.org/

an divisions
Educat

Missing Lin
r Educ

realities in 
Higher E

ssroom ass
f mathemat
shing. 

hy What an

e’ and the po

nternational R

how can the
tal assessm
her Educati

ign of inst
F00117714 

tory. Assess
0.1080/0969

apability in 
cation, 3

yler, R. Ga
cago: R & M

pture as a t
. Active Le
11415082 

sessment. N

erceptions a
/10.1177/14

s of termino
tion, 32

k for Form
cation,

the function
Education, 

essment an
ics teaching

nd How. Lo

olitics of fee

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

e research l
ment strateg
tion, 3(2), 1

tructional s
 

sment in Ed
9595980050

complex ap
35(5), 5

agne, & M. 
McNally an

teaching str
earning in 

New York/L

and realities
4697874080

ology and c
2(4), 3

mative Asse
33(1), 

ns and proc
14, 

nd the regul
g and learn

ondon: Inst

edback. In S

Education 
2327-5499 

2, No. 1 

rothink.org 

iterature 
gies and 
145-158. 

systems. 

ducation, 
0104 

ppraisal. 
535-550. 

Scriven 
nd Co. 

rategy to 
Higher 

London: 

s. Active 
091655 

oncepts. 
389-397. 

essment. 
57-69. 

cesses of 
51-61. 

lation of 
ning (pp. 

titute of 

S. Merry, 



M. Pric
London

 
Append

Append

Where “

1. Give 

2. Give 

3. Give 

4. Give 

5. Do y

6. Do y

7. Do y

8. Do y

9. Do y

10. If ye

 

If you u

11. Do 

12. Do 

13. Is fo

14. Is fo

15. Is fo

16. If ye

17. Wit

18. Wit

 

Thank y

 

Copyri

Copyrig

This ar
Creativ

ce, D. Carle
n and New Y

dix 

dix 1. Quest

“YES -- NO

a rough de

an example

a rough de

an example

you use form

you use form

you use form

you keep sum

you conflate

es, give an 

use formati

you tell the

you explain

ormative wo

ormative wo

ormative wo

es, how is it

thout lookin

thout lookin

you very mu

ight Disclai

ght reserved

rticle is an
e Commons

ess & M. T
York: Routl

tionnaire on

O” is presen

finition of s

e of a summ

finition of f

e of a forma

mative asses

mative asses

mative asses

mmative an

 summative

example. 

ive assessm

em it will be

n how it wil

ork marked

ork graded?

ork related t

t related? 

ng back, giv

ng back, giv

uch for you

imer 

d by the auth

n open-acce
s Attribution

Taras (Eds),
ledge. 

n Summativ

nted, please 

summative a

mative asses

formative as

ative assessm

ssment tasks

ssment tasks

ssment tasks

nd formative

e and forma

ment with y

e a formativ

ll be a forma

?  YES -

?  YES -

to summativ

ve a definitio

ve a definitio

ur time and b

hors. 

ess article d
n license (h

117

, Reconcept

ve and Form

circle your 

assessment.

ssment task.

ssessment.

ment task.

s with your 

s in class? 

s for homew

e tasks separ

ative tasks? 

our studen

ve assessmen

ative assess

-- NO 

-- NO 

ve work? 

on of summ

on of forma

brain power

distributed 
http://creativ

In

tualising Fe

mative Asses

choice. 

. 

. 

students?

 YES --

work? YE

rate?  YE

 YES --

nts -  

nt?  YES --

sment? YES

YES -- NO

mative assess

ative assessm

r. 

under the 
vecommons

nternational R

eedback in 

ssment 

YES -- N

- NO 

ES -- NO 

ES -- NO 

- NO 

- NO 

S -- NO 

O 

sment. 

ment. 

terms and 
s.org/license

Research in E
ISSN 2

2014, Vol. 

http://ire.macr

Higher Ed

NO 

d conditions
es/by/3.0/). 

Education 
2327-5499 

2, No. 1 

rothink.org 

ducation. 

s of the 


