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Abstract

This study is a research conducted in the relational screening model aiming to examine the
intermediary role of gender and income in the relationship between ego functions and
resilience. The research was conducted with 251 participants who volunteered to participate
among fourth-graders attending different undergraduate programs of a umiversity. 49.8% of
the participants were female, and 50.2% were male; the mean age was 23.6 years. The
Resilience Scale for Adults and Ego Functions Assessment Scale were used as data collection
tools in the research. Descriptive statistics, Pearson Correlation Coefficient and Multiple
Regression Analysis were used in the analysis of data. Consequently, while resilience did not
differ significantly in terms of gender, evaluating the truth from ego functions were found
higher in men, and stimulant threshold and judgment were found to be higher in women.
While it was determined that ego functions predicted resilience at a significant level, the
intermediary role of gender and income level was not found in the relationship between ego
functions and resilience. Consequently, it may be useful to consider ego functions as a
variable in improving the resilience of young individuals.
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1. Introduction

Resilience is regarded as both a form of coping and enhanced functionality in the face of
difficulties in many areas (Masten & Cicchetti, 2012). Resilience is the ability to make sense
of things, to learn from even the most negative situations and to find the power to continue
without losing faith and perseverance (Southwick et al., 2014). Focusing on developmental
psychopathology and investigating resilience have become a necessity due to the importance
of maintaining the harmony of individuals despite the increasing life events and social
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conditions such as violence, poverty, stress, trauma, deprivation, and oppression (Gitterman,
1991). To maintain and strengthen the mental health of young people during the university
period, it is important to increase protective factors, reduce the impact of risk factors and
eliminate the problems experienced. In this context, the resilience of young people is one of
the characteristics that need to be improved.

2. Literature Review

2.1 Resilience

Resilience (Tugade & Fredrickson, 2002) or ego resilience (Block & Kremen, 1996) is an
individual’s ability to adapt successfully to ever-changing situations, desires and
environmental demands, and to adapt his behavior to various situational conditions (Block,
2002). Ego resilience is the highest personality component of the self and can, therefore, be
considered as a personality trait or as a relatively stable cognitive structure or diagram.
Therefore, ego resilience is a measure of the flexibility of psychological processes that take
shape over time and lead to durability (Philippe et al., 2009).

Resilience is defined as the ability to overcome distress and stress (Zautra, Hall, & Murray,
2010), which expresses inner and external good harmony when under difficult conditions
(Masten, 2001). Resilience is a phenomenon that arises as a result of the apparent interaction
of protective factors that contribute to a healthy adaptation with existing risk factors (Windle,
1999). It is indicated that resilient people are often not frustrated in the face of
stress-generating events, but can successfully maintain their interactions with the
environment; on the contrary, they can recover more quickly and even overcome adversity
and adverse environmental conditions each time by getting stronger (Henderson & Milstein,
1996). Resilience, considered as an important life skill, is seen as a protective mechanism that
encourages an individual to cling to life and learn to cope with difficulties (Masten, 2001).

One of the two main factors emphasized in the concept of resilience is the ability to quickly
balance and recover to get rid of these events in response to stressful life events and to return
to a healthy starting state. The second factor is sustainability, referred to as the ability to
continue to react sturdily in other stressful situations as a result of healthy responses to
stressful life events (Reich, 2006). Besides, risk factors and/or difficulties, adaptation and
coping, competencies and protective factors are important components in resilience; rather,
they describe a dynamic development process associated with maintaining positive harmony
under life-threatening conditions (Luthar, 2006). An individual’s strengths and virtues, level
of optimism, coping, social support, life goals, thought control skills are variables associated
with resilience (Seligman, 2011). Resilience is a structure containing protective factors
(competencies, abilities, and skills) included in the individual (individual-level factors),
family and friend network (social-level factors) and the entire school environment and society
(social-level factors) (Masten, 2001).

In a meta-analysis study conducted to determine important factors in the development of
resilience, it was found that the greatest impact on resilience was protective factors, moderate
effect included risk factors, and the smallest effect of the medium effect were demographic
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factors (Lee et al., 2013). People with high resilience, who have positive relationships, are
resourceful in solving problems and have motivated to improve themselves, are open to social
change and participate in activities, have faith and those who can extract meanings and
benefits from the difficulties, traumas, and sorrows in their lives. These people can also
return from difficulties by creating positive emotions on their own after a negative experience
(Masten & Cicchetti, 2012). In connection with positive youth development (Catalano et al.,
2004), to adapt very well despite the risk, young people can be assisted in adapting to live
stressful and risky life by increasing both internal and external protective factors (Spencer,
2006). Therefore, resilience can be used to improve many psychopathologies as well as to
protect and strengthen mental health (Masten & Cicchetti, 2012), and it is seen that resilience
can be focused on young people in the university period for similar purposes.

2.2 Ego Functions

While the ego reveals how the way a person perceives himself and the world has a huge
impact on developmental, environmental traumas and interactions between them (Fleischer &
Lee, 2013), it is the structure that facilitates self-regulation as the functioning self
(Auchincloss & Samberg, 2012). Freud used the word ego for the self; he proposed a
three-factor model to explain the mind: id, ego, and superego. Id is the primitive part of the
mind that wants desires and needs to be met immediately; ego is the rational part of the mind
and provides an individual’s adaptation to external environment, ego decides whether id’s
wishes can be met or under what conditions they can be realized, and superego tries to
provide control over ego similar to the control of the ego over id. Ego is a structure that
develops by differentiating from the structure of id. Freud suggests that the ego is one of the
specific functions of the spiritual apparatus, and the regulator of the ego spiritual structure,
the part of the balance and harmony (homeostatic). Ego is the basic structure that shapes all
our relations with the outside world and is the roof for our sense of identity (Freud, 1989).

Traditionally, ego-oriented evaluation offers a biopsychological perspective that examines
both an individual’s functionality and the internal and external forces affecting them
(Fleischer & Lee, 2013). Contemporary approaches, on the other hand, emphasize the
interactions between the elements shown to have a huge impact on how the individual
perceives himself and the world. The ego is also an organization of functions that share the
role of mediator between instincts and the outside world as a common point, and the ego is a
mediator between the lower self and the outside world. Ego functions help in clinically
defining emerging symptoms such as dissecting thought processes, sexual or aggressive
movements, withdrawal from society, inadequate judgment and reality testing, and ego
functions provide a sense of identity to a person (Tsarfati, 2017). Defensive functions of the
ego exist to help the self-understand contradictions, and these are mechanisms that protect the
individual from internal and external threats that can lead to anxiety (Goldstein, 1995).

According to Ericson, the ego is a very powerful and independent part of the personality. It
works towards the goals of establishing one’s identity and satisfying the need to establish
dominance over one’s environment. The first function of the ego is to create and maintain a
sense of identity. Ericson described identity as a complex intrinsic state, including feelings of
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individuality and uniqueness, as well as feelings of integrity and continuity with the past and
the future. The ego is the basic structure that ensures the integrity and continuity of one’s
identity. A strong ego structure is needed to adjust our relations with the outside world and
takes responsibility for our actions, to be aware of what we can and cannot do, and to accept
all of this (Jerry, 2006). It is indicated that the evaluation of the basic functions of the ego
helps identify the strong and weak characteristics of the self (Bellak & Meyers 1975).

Ego Psychology Theory, on the other hand, has been suggested from the beginning that ego is
a different structure from Id, and this theory distinguishes from classical psychoanalysis with
this hypothesis. In this theory, the ego is recognized for the first time as a structure that
regulates the whole sense of identity and has a portion independent of unconscious conflicts,
and the two main characteristics of the ego were discussed as “defense” and “harmony”.
According to the theory, the basic functions of the ego are listed as follows: Evaluating the
truth, being aware of the appropriateness and possible consequences of an intended behavior,
intuition of the world and self-truth, regulation and control of impulses and emotions,
regulation of relationships with people, ability of thought processes to direct thought and
ensure the continuity of thought, awareness of pre-conscious and unconscious content, and
increased creative thinking and adaptability, the use of defense mechanisms, the nature of the
response to stimuli at levels, perception, intuition, sensation, thinking, language, motor
development, insight, learning, intelligence, memory, habitual behavior, learned complex
skills, hobbies, and regulation of interests, the integration of attitudes, values, emotions,
behavior, and self-representations, the degree of existing interaction with the environment,
individual’s expectation of success (Freud, 1986).

1t is indicated that the evaluation of the basic functions of the ego helps identify the strong
and weak characteristics of the self. These functions are defined as follows (Bellak & Meyers,
1975):

Testing reality primarily refers to the primary autonomous functions of the ego, such as
memory and perception, and then the ego’s capacity to objectively evaluate and judge the
outside world. 4 sense of reality emerges simultaneously with the development of the ego, it
expresses the capacity to distinguish between own bodily sensations and then an external
reality. Judgment refers to the consequences of an individual’s actions, such as perceiving
danger, feeling impropriety or an objection from others, and avoiding physical harm. Control
and regulation of instinctive impulses are closely related to the development of the ego’s
capacity to test the truth and its regulatory role between id and the outside world, which
preserves the integrity of the individual. Object relationships are the ego’s capacity to build
mutually insatiable relationships. The ability to establish healthy relationships is an important
function as the capacity to establish a relationship with others. Thought processes are related
to thinking and communicating well, attention, concentration, language, and memory.
Regression in ego service also enables adaptation to new configurations and creative integrity.
The stimulus barrier includes the ability and adaptation of individuals to regulate stimuli.
Autonomy is a state of autonomy, conflict, acting independently of influences and impulses. It
explains the stimulation of obstructive defensive reactions by the ego. Competence, according
to its sources, relates to the capacity to dominate an individual’s environment and is also one
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aspect of regulating self-esteem. Therefore, it includes object relationships, a sense of reality
and reality test. Synthesis indicates the capacity to integrate various aspects of ego functions.
It includes the capacity of the ego to combine, organize and connect the different impulses,
tendencies, and functions of the ego in personality to enable the individual to think, feel, and
act in an organized and oriented manner. In short, the synthesis function is related to the
whole organization and functioning of ego within the self-system, and consequently, refers to
the cooperation of functions belonging to the ego or not in its functioning. While many
important functions of the ego are mentioned, it may be important to examine the ego
functions of young people in university and to determine the variables that are effective in
their relationship to resilience.

It has been observed that people with a positive worldview seek more support from their
environment when they experience stress or disaster, they can produce solutions to their
problems and have the capacity to see opportunities in difficult situations (Wang, 2009). It is
indicated that individuals with resilience have an energetic approach to life, are curious, open
to new experiences and have interpersonal insight; with a positive perception of the
environment, individuals’ ability to see opportunities in difficult situations and to find
solutions to problems also increases (Tugade & Frederickson, 2002). Today, the acceptance of
resilience as a stress-protecting and health-enhancing factor that contributes to quality of life
and well-being (Masten & Obradovic, 2006), university students’ resilience as a very
important variable predicting adaptation to university life (Yalim, 2007) are all significant for
the young people in terms of emphasizing its contribution to psychological growth and
development (Nolte et al., 2011). Therefore, examining other variables related to resilience
may contribute to future studies to be conducted on this subject.

In studies on resilience, positive emotional and cognitive factors (Karairmak, 2007),
perceived social support (Terzi, 2013); self-esteem, positive emotions and the focus of control
(Karairmak & Sivig-Cetinkaya, 2011), intrinsic protective factors (optimism, self-sufficiency,
problem solving-oriented coping strategy) (Terzi, 2008) were examined. Besides, Giirgan
(2006) examined the effect of the resilience group counseling program on resilience levels of
university students. In another study, life satisfaction and depressive symptoms of resilience
were examined through positive cognition about the self, the world and the future (Erarslan,
2014).

In resilience studies, gender and income variables were studied often and show different
results (Arastaman & Balci, 2013; Cift¢i Aridag & Unsal Seydoogullari, 2019; Giirgan, 2006;
Orthner, Jones-Sanpei & Williamson, 2004; Savi Cakar, 2018; Sun & Stewart, 2012). This
study aims to contribute gender and income role on ego functions and resilience levels of
young people directly and indirectly.

Accordingly, this study aimed to examine the role of gender and income level in the
relationship between ego functions and resilience in young people. For this purpose, the
following sub-problems were created:

(1) Do resilience and ego functions differ significantly in terms of gender?
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(2) Is there a significant correlation between resilience and ego functions?
(3) Do ego functions predict resilience at a significant level?

(4) Do gender and income levels have a role in the relationship between ego functions and
resilience in young people?

3. Method
3.1 Research Model

This study was patterned in the relational screening model, which aims to examine the role of
gender and income level in the relationship between ego functions and resilience in university
students. Relational screening models are research models that aim to determine the presence
and degree of change between two or more variables. Relationships found through scanning
cannot be interpreted as a true cause-and-effect relationship; however, by giving some clues
in that direction, it can give useful results in predicting the other if the situation in one
variable is known (Karasar, 2013).

3.2 Study Group

The research was conducted with 251 participants who volunteered to participate among
fourth-graders attending different undergraduate programs of a university. 49.8% of the
participants were female, and 50.2% were male; 29.2% of them stated that their family’s
monthly income level was low; 43.3% of them reported a moderate level of income, and 27.5%
of them reported high level of income. The mean age of the participants was 23.6 years. 93.2%
of the participants’ parents were alive; 5.2% of them had only their mothers, and 1.6% of
them had only fathers. Besides, it was determined that 80.9% of the participants had a nuclear
family, 13.9% of them had large families, and 5.2% of them had deteriorated family integrity
(divorce, death, etc.).

3.3 Data Collection Tools

The Personal Information Form was included consisting of information about participants’
gender, income levels, age, and parental life and information about their home family
structure.

Resilience Scale for Adults: developed by Friborg et al. (2003) (cited in Basim & Cetin, 2011),
the scale was revised in 2005, and it was adapted into Turkish by Basim & Cetin in 2011,
with reliable and validity studies applied. There were 33 items on the scale with incomplete
statements, each incomplete statement was requested to be completed with negative and
positive options. Between negative and positive judgments in the options, choices were
evaluated with 5-item Likert points. The scale consisted of 6 dimensions including
“self-perception, perception of the future, structural style, social competence, family harmony,
social resources”. In this study, the Cronbach Alpha coefficient of the scale was 0.84;
coefficients of sub-dimensions varied from 0.60 to 0.74 (Basim & Cetin, 2011).

Ego Functions Assessment Scale: There were 120 items on a scale developed by Bellak (1966)
and revised by Bellak et al. (1973) (cited in Cevik, 2011), and the scale was adapted to the
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Turkish language by Cevik (2013). Total score of the scale was not taken, and items grouped
under 12 dimensions (the ability to evaluate reality, judgment, thinking processes, creativity,
sense of reality, object relationships, control of instincts, functioning of defenses, autonomous
functions, stimulus threshold, synthesis ability, dominance/success) were collected separately.
Because items in sizes were different when calculating dimension points to understand which
ego function was higher, the total points of the item were divided by the number of items, and
scores were obtained in the range of 0 to 3. In this study, it was determined that Cronbach’s
Alpha coefficients of dimensions varied between 0.63 to 0.78.

3.4 Data Analysis

In the analysis of the data, it was determined that the scores showed normal distribution since
the skewness coefficient remained within £1 limit in the normality test of scale scores. The
t-test for Independent Samples was used to determine whether resilience and ego functions in
young people varied in terms of gender. Pearson Correlation Coefficient was used in
correlation tests between scale scores; progressive multiple regression analysis was used to
determine the effect of ego functions on adult resilience) and the role of gender and income
level in this effect. In Regression Analysis, the gender variable was encoded as female 0 and
male 1. In the first stage of regression analysis, independent variables were included in the
model in blocks, and their contribution to the variance of the dependent variable was
examined. In the second stage, gender and level were included in the model, and the change
in variance was examined. Whether gender and income level have a significant effect on the
relationship between independent and dependent variable according to the variance difference
in the first model and the second model was evaluated by the level of statistical significance
in the variance change. In this study, multiple regression analysis-hierarchical regression
analysis was used to examine the role of gender and level of gender in the relationship
between ego function and resilience in university students. Multiple regression analysis is a
type of analysis for estimating the dependent variable based on two or more arguments
associated with the dependent variable. The hierarchical method in multiple regression
analysis refers to analyzing the predictive variables in the order previously determined by the
researcher and to evaluate each predictive variable in terms of the variance contributions to
the dependent variable (Biiyilikoztiirk et al., 2012). Confidence interval in analyses was
determined as 95% (significance level 0.05; p < 0.05).

4. Results

The findings of the study include descriptive statistics regarding scale and lower dimension
scores first, and then findings on sub-problems.
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4.1 Descriptive Statistics

Table 1. Descriptive statistics

Scale and Sub-dimensions Min. Max. X SS Skewness
Self-Perception 1.00 5.00 2.36 0.87 0.29
Perception of the Future 1.00 5.00 2.25 0.95 0.50
Structural Style 1.00 5.00 2.51 1.01 0.40
Social Competence 1.00 5.00 2.44 0.88 0.27
Family Harmony 1.00 5.00 2.06 0.91 0.73
Social Resources 1.00 5.00 1.97 0.71 0.54
Resilience 1.00 5.00 2.26 0.60 0.29
Ability to Evaluate The Truth 0.00 3.00 0.74 0.47 0.81
Judging 0.00 3.00 1.05 0.42 0.74
Thinking Processes 0.00 3.00 1.14 0.48 0.50
Creativity 0.00 3.00 1.59 0.47 0.07
Sense of Reality 0.00 3.00 0.91 0.52 0.73
Object Relationships 0.00 3.00 1.09 0.43 0.63
Control of Instincts 0.00 3.00 1.04 0.50 0.78
Functioning of Defenses 0.00 3.00 1.10 0.51 0.68
Autonomous Functions 0.00 3.00 1.13 0.49 0.82
Stimulant Threshold 0.00 3.00 1.35 0.45 0.23
Synthesis Ability 0.00 3.00 1.63 0.44 -0.33
Dominance/Success 0.00 3.00 1.69 0.48 0.09

As shown in Table 1, the mean score from the adult resilience scale was found as 2.26+0.60.
Considering the lowest (1) and highest (5) scores that can be obtained from the scale, it can be
suggested that the resilience of the students participating in the study was “low”. When the
sub-dimensions were examined, it was determined that the highest level of resilience of the
students was “structural style” and “social competence”.

The highest levels of ego functions in university students were found to be dominance/success
(1.69+0.48), synthesis ability (1.63+0.44) and creativity (1.59+0.47), respectively. It was
determined that the lowest levels of ego functions observed were the ability to evaluate the
truth (0.74+0.47) and sense of reality (0.91+0.52).

4.2 Findings on Demographic Variables of the Study

Results of t-test for independent samples applied to determine whether resilience and ego
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functions in young people varied in terms of gender are presented in Table 2.

Table 2. Differentiation of resilience and ego functions according to gender

Variable Gender | N Mean Sd SE t P
F 131 | 93.476 11.95 | 91
Resiliencies -1.556 | .122
M 120 | 96.0909 | 12.38 | 1.41
F 131 | 10.139 5.01 38
Truth Eva. -2.036 | .043
M 120 | 10.6104 | 4.86 .55
F 131 | 11.6163 | 5.60 42
Judging -2.289 | .023
M 120 | 10.3506 | 4.52 S1
F 131 | 11.8663 | 5.54 42
Thinking Process -1.249 | 213
M 120 | 10.4026 | 4.34 49
F 131 | 14.197 5.27 40
Creativity 297 767
M 120 | 12.7013 | 4.32 49
F 131 | 16.401 4.42 33
Reality Sense -1.668 | .097
M 121 | 16.4286 | 4.87 .55
) F 130 | 17.296 5.62 42
2 | Object Relations -.883 379
S M 121 | 16.9221 | 4.94 .56
g F 130 |7.3023 |7.72 | .58
S | Instincts Control -.699 485
Z M 121 | 8.9091 4.60 52
F 130 | 10.465 431 32
Defenses Unctioning 1.89 .060
M 121 | 11.8052 | 4.24 A48
F 130 | 11.1686 | 4.75 .36
Autonomy 2.24 026
M 121 | 11.9481 | 4.45 .50
F 130 | 15.936 4.45 33
Stimulant Threshold 2.35 .020
M 121 | 15.7273 | 5.40 .61
F 130 |9.0291 5.36 40
Synthesis -.042 966
M 121 | 10.2338 | 5.22 .59
F 130 | 10.924 4.53 34
Dominance 529 .597
M 121 | 11.5714 | 5.66 .64

Note.p> .05 (p>.01), N=251.

As shown in Table 2, it was found that the difference in gender was significant on evaluating
the truth, judging, autonomy and stimulant threshold which were among ego functions; while
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the evaluation of reality and autonomy were higher in men; stimulant threshold and judgment
were found higher in women (p > .01).

Table 3 contains the results of correlation analysis on the relationship between independent
and dependent variables.

Table 3. Correlation Analysis Results on the relationship between variables

Resilience Dimensions

Ego Functions | The Future | Structural | Social Family | Social .

Self-Perception . Resilience

Perception | Style Competence | Harmony | Resources

Ability to

0.04 0.08 0.14* 0.19%** 0.19%* | 0.23** 0.21%*
Evalaute Truth
Judging 0.00 0.04 0.11 0.04 0.13* 0.18** 0.12
Thinking Processes |0.21** 0.11 0.20**  10.12 0.23** | 0.16* 0.25%*
Creativity 0.13* 0.16* 0.14* 0.21** 0.07 0.14* 0.21%*
Sense of Reality 0.16* 0.11 0.14* 0.14* 0.26** | 0.24** 0.26**
Object Relationships |0.18** 0.13* 0.08 0.14* 0.15* 0.22%* 0.22%*
Control of Instincts |0.13* 0.07 0.11 0.05 0.18** | 0.19** 0.18%*
Functioning of

0.32%* 0.23** 0.23**  10.16* 0.21** | 0.15% 0.32%*
Defenses
Autonomous

. 0.33** 0.25%* 0.30**  10.14%* 0.22%* | 0.15% 0.35%*

Functions
Stimulant Threshold |0.14* 0.05 0.01 0.14* 0.13* 0.06 0.13*
Synthesis Ability 0.39** 0.39** 041** 10.11 0.24** | 0.23** 0.45%*
Dominance/

0.41%* 0.38** 041** 10.16* 0.24** | 0.20%* 0.46**
Success

Note. *p < 0.05.

As shown in Table 3, the relationship between ego functions and resilience is as follows
according to the sub-dimensions:

(1) Positive and significant relationship was determined between the ability to evaluate the
truth scores and scores from structural style (r = 0.14), social competence (r = 0.19), family
harmony (r = 0.19), social resources (r = 0.23) and resilience (r = 0.21). Accordingly, students
with a high ability to evaluate the truth have high scores of structural style, social competence,
family harmony, social resources, and resilience.
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(2) Positive and significant relationship was determined between judgment scores and scores
from family harmony (r = 0.13) and social resources (r = 0.18). Students with high levels of
judgment have also a high level of family harmony and social resources.

(3) Positive and significant relationship was determined between thinking processes scores and
scores from self-perception (r = 0.21), structural style (r = 0.20), family harmony (r = 0.23),
social resources (r = 0.16) and resilience (r = 0.25; p < 0.05). Students with high thinking
processes have high scores from self-perception, structural style, family harmony, social
resources, and resilience.

(4) Positive and significant relationship was determined between creativity scores and scores
from self-perception (r = 0.13), perception of future (r = 0.16), structural style (r = 0.14), social
competence (r = 0.21), social resources (r = 0.14) and resilience (r = 0.21). Students with high
levels of creativity also have higher scores in self-perception, future perception, structural style,
social competence, social resources, and resilience.

(5) Positive and significant relationship was determined between sense of reality scores and
scores from self-perception (r = 0.16), structural style (r = 0.14), social competence (r=0.14),
family harmony (r = 0.26), social resources (r = 0.24) and resilience (r = 0.26). Students with a
high level of sense of reality have high scores from self-perception, structural style, social
competence, family harmony, social resources, and resilience.

(6) Positive and significant relationship was determined between object relationship scores and
scores from self-perception (r = 0.18), structural style (r = 0.13), social competence (r = 0.14),
family harmony (r = 0.15), social resources (r = 0.22) and resilience (r = 0.22). Students with
high object relationships have high scores from self-perception, structural style, social
competence, family harmony, social resources, and resilience.

(7) Positive and significant relationship was determined between control of instincts scores and
scores from self-perception (r = 0.135), family harmony (r = 0.18), social resources (r = 0.19)
and resilience (r = 0.18). Students with high control of instincts have high scores from
self-perception, family harmony, social resources, and resilience.

(8) Positive and significant relationship was determined between functioning of defenses
scores and scores from self-perception (r = 0.32), perception of the future (r = 0.23), structural
style (r = 0.23), social competence (r = 0.16), family harmony (r = 0.21), social resources (r =
0.15) and resilience (r = 0.32). Students with high functioning of defenses have high scores
from self-perception, perception of the future, structural style, social competence, family
harmony, social resources, and resilience.

(9) Positive and significant relationship was determined between autonomous functions scores
and scores from self-perception (r = 0.33), perception of the future (r = 0.25), structural style (r
=0.30), social competence (r = 0.14), family harmony (r = 0.22), social resources (r = 0.15) and
resilience (r = 0.35). Students with high autonomous functions have high scores from
self-perception, perception of the future, structural style, social competence, family harmony,
social resources, and resilience.
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(10) Positive and significant relationship was determined between stimulant threshold scores
and scores from self-perception (r = 0.14), social competence (r = 0.14), family harmony (r =
0.13) and resilience (r = 0.13). Students with high stimulant thresholds have high scores from
self-perception, social competence, family harmony, and resilience.

(11) Positive and significant relationship was determined between synthesis ability scores and
scores from self-perception (r = 0.39), perception of the future (r = 0.39), structural style (r =
0.41), family harmony (r = 0.24), social resources (r = 0.23) and resilience (r = 0.45). Students
with high levels of synthesis ability also have higher scores in self-perception, future
perception, structural style, social competence, social resources, and resilience.

(12) Positive and significant relationship was determined between dominance/success scores
and scores from self-perception (r = 0.41), perception of the future (r = 0.38), structural style (r
=0.41), social competence (r = 0.16), family harmony (r = 0.24), social resources (r = 0.20) and
resilience (r = 0.46). Students with high levels of dominance/success also have higher scores in
self-perception, future perception, structural style, social competence, social resources and
resilience (p < 0.05).

Table 4 contains the results of the effect of ego functions on resilience and the role of gender
and income level in this relationship.
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Table 4. Relationship between ego functions and resilience and the role of gender and income

level variables in this relationship

Independent Variables B SHgp B t p
Constant 0.104 0.281 0.372 0.710
Ability to Evaluate Truth 0.159 0.116 0.126 1.370 0.172
Judging 0.078 0.109 0.054 0.714 0.476
Thinking Processes 0.124 0.114 0.099 1.092 0.276
Creativity 0.091 0.089 0.072 1.018 0.310
Sense of Reality 0.206 0.114 0.179 1.800 0.073
::; Object Relationships 0.223 0.113 0.160 1.970 0.050
E Control of Instincts 0.132 0.111 0.109 1.180 0.239
Functioning of Defenses 0.024 0.123 0.020 0.192 0.848
Autonomous Functions 0.246 0.102 0.200 2.397 0.017
Stimulant Threshold 0.020 0.091 0.015 0.217 0.829
Synthesis Ability 0.426 0.113 0.313 3.769 0.000
Dominance/Success 0.180 0.110 0.145 1.633 0.104
R=10.592; R2=0.350; Durbin Watson: 2.077; F 2235 =10.681; p = 0.000
Constant 0.156 0.322 0.484 0.629
Ability to Evaluate Truth 0.167 0.119 0.132 1.396 0.164
Judging 0.091 0.112 0.064 0.815 0416
Thinking Processes 0.115 0.114 0.092 1.006 0.315
Creativity 0.095 0.090 0.075 1.064 0.289
Sense of Reality 0.207 0.115 0.180 1.808 0.072
Object Relationships 0.212 0.115 0.153 1.853 0.065
S Control of Instincts 0.126 0.112 0.104 1.122 0.263
<§D Functioning of Defenses 0.039 0.126 0.033 0.313 0.754
o Autonomous Functions 0.253 0.104 0.206 2.440 0.015
Stimulant Threshold 0.008 0.093 0.006 0.087 0.931
Synthesis Ability 0.425 0.114 0.311 3.715 0.000
Dominance/Success 0.174 0.111 0.140 1.566 0.119
Gender 0.041 0.076 0.032 0.539 0.590
Income level 0.051 0.063 0.043 0.802 0.423
R = 0.594; R’ = 0.350; Durbin Watson: 2.077;
F14; 236 = 9.175; p = 0.000; F Change ;235 = 0.399; p = 0.646

Note. Dependent variable: Resilience.
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As shown in Table 4, the first step of hierarchical regression analysis examines the effect of
the independent variables of the study (ego functions) on the dependent variable, resilience.
Accordingly, it can be seen that the first model installed is appropriate (F(12.238) = 10.68; p <
0.05); there are no autocorrelation and multiple connections between dependent variables
(Durbin Watson < 2.50; Tolerance > 0.20; VIF < 10). Ego functions describe approximately
35% (R2 = 0.350) of the change in resilience. According to significance of standardized
regression coefficients (B) and coefficients in the first model, it was determined that
autonomous functions (B = 0.20; t = 2.40; p < 0.05) and synthesis ability (B =0.31; t=3.77; p
< 0.05) variables had a positive and significant effect on resilience; other ego functions did
not have significant effect on resilience (p > 0.05).

It can be seen that the second model, in which gender and income level were are included, is
appropriate (F24.236) = 9.17; p < 0.05); there are no autocorrelation and multiple connections
between dependent variables (Durbin Watson < 2.50; Tolerance > 0.20; VIF < 10). With the
inclusion of gender and income level in the model, the rate of explanation for the variance in
resilience was determined as 35% (R* = 0.352). In the second model, it was determined that
the variance difference described by the addition of gender and income level to the model
was 0.002 (1.R* — 2.R* = 0.002) and that this difference was not statistically significant (F
change; 236) = 0.44; p > 0.05). In other words, gender and income level have no role in the
relationship between ego functions and psychological endurance.

5. Discussion

This research was conducted to examine the role of gender and income in the relationship
between ego function and Resilience in young people. The findings obtained as a result of the
analysis were discussed in the light of the literature in the order given in the sub-problems of
the research.

Concerning the initial sub-problem of the study, it was examined whether there was a
significant difference in resilience and ego functions according to gender, and consequently, it
was determined that resilience did not vary significantly according to gender. While this
finding appears to be similar to the results of some studies in the literature (Olsson & Hwang,
2008; Sojo & Guarino, 2011), on the other hand, there are also other studies with different
results in favor of women (Friborg et al., 2003; Olsson et al., 2008). In another finding of the
research concerning gender, it was found that the difference in gender was significant on
evaluating the truth, judging, autonomy and stimulant threshold which were among ego
functions; while the evaluation of reality and autonomy were higher in men; stimulant
threshold and judgment were found higher in women. There was no gender difference in
other sub-functions. It is seen that this finding may be important in explaining the variables
affecting the development of the self. There are studies available in the literature in which
variables for differentiation of ego functions are emphasized such as socio-economic level,
socio-cultural factors (Giingor, 1998) and gender (Gander & Gardiner, 2001). In this study, it
is thought that gender differences in ego functions are significant in terms of the effect of
gender roles. Indeed, the self is effective in the development process; one of the most
important factors playing a role in the interpretation of self-knowledge and the establishment
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of the self is culture, and the self-concept also includes socio-cultural functions and values.
Therefore, men and women participate in the same cultural life in different ways;
gender-specific social roles that reflect cultural norms are effective in acquiring different
skills and abilities. As in many cultures, women are more likely to raise children than men,
care for family members and work in service-oriented specialist jobs, to provide social
support to others and to maintain social relations in Turkey as in many cultures with
dominant culture (Crossley, 2000; Gezici & Giiveng, 2003). Therefore, the gender difference
in ego functions seems to be descriptive in terms of gender.

In the second sub-problem of the study, it was examined whether there was a significant
correlation between resilience and ego functions, and positive significant correlation was
found between resilience, its sub-dimensions and assessing the truth, level of judgment,
thinking processes, creativity, sense of reality, object relationships, harmony of instincts,
functioning of defenses, autonomous functions, stimulant threshold, and synthesis ability.
Accordingly, students with a high ability to evaluate the truth have high levels of structural
style, social competence, family harmony, social resources, and resilience. Students with high
levels of judgment have also a high level of family harmony and social resources. Students
with high thinking processes have high levels of self-perception, structural style, family
harmony, social resources, and resilience. Students with high levels of creativity also have
higher levels of self-perception, future perception, structural style, social competence, social
resources, and resilience. Students with a high level of sense of reality have high levels of
self-perception, structural style, social competence, family harmony, social resources, and
resilience. Students with high object relationships have high levels of self-perception,
structural style, social competence, family harmony, social resources, and resilience. Students
with a high harmony of instincts have high levels of self-perception, structural style, family
harmony, social resources, and resilience. Students with high functioning of defenses have
high levels of self-perception, perception of the future, structural style, social competence,
family harmony, social resources, and resilience. Students with high autonomous functions
have high levels of self-perception, perception of the future, structural style, social
competence, family harmony, social resources, and resilience. Students with high stimulant
thresholds have high levels of self-perception, social competence, family harmony, and
resilience. Students with high synthesis ability have higher levels of self-perception, future
perception, structural style, social competence, social resources, and resilience. Students with
high dominance/success have higher levels of self-perception, future perception, structural
style, social competence, social resources, and resilience. This finding shows that, as young
people’s ego functions increase positively, resilience also increases. Goldstein (1995)
emphasized that ego functions are important for the adaptation of the individual to the outside
world; he also indicates that ego functions and strengths and weaknesses of the individual,
motivation and problem-solving capacity and his possibilities can be utilized. Ego functions
give the person a sense of integrity and support the individual (Oztiirk, 2001). The ego
facilitates self-regulation and adaptation of conflicts between internal motivations and
internal-external demands and integrates mental processes and experiences into a fully
functional self (Auchincloss & Samberg, 2012; Goldstein, 1995). It is considered important
that the basic functions of the ego always serve the capacity to maintain a relationship with the
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outside world (Freud, 1974). In this context, it is seen that ego functions can contribute to
indomitable as a positive adaptation process despite difficulties. It is apparent that
psychological robustness, as a feature of high adaptation despite exposure or distress (Luthar,
2003), has a protective role, especially in the form of academic performance and mental health,
in problems faced by university students either in their own lives or in their university lives,
and resilience enables young people to get over negative situations by getting stronger; that is
why this finding is important in terms of revealing the role of ego functions in this process.

In the finding of the third sub-problem of the study; ego functions explain about 35% of the
change in resilience. Accordingly, ego functions significantly predict resilience. Freud
explained ego functions in general as the ability of the self to protect the id and superego
from internal and external dangers; this structure seems to have an effect on resilience as a
structure that supports adaptation and emphasizes its capacity to cope under stress (Oztiirk,
2001). Ego, in ego psychology, is focused in terms of development, level of functionality and
treatment (Fleischer & Lee, 2013), and the ego is defined by mental functions that determine
how a person adapts to the world and handles internal conflicts. The defense function of the
ego functions as a movement to try to reconcile one’s instinctive demands with the demands
of external reality. This shows that ego functions play an important role in terms of resilience,
which is defined as a capacity for an individual to adapt to ever-changing environmental
demands. Resilience is a structure that describes active interaction with the world, the
repertoire of problem-solving strategies and integrated performance under stress (Farkas &
Orosz, 2015). Resilience refers to behaviorally positive, resilient and stressful situations
(Luthar & Zigler, 1991) with features that emphasize flexibility and general harmony of
personality against ever-changing situations (Garmezy, 1990). In this respect, it is seen that
ego functions and resilience can be treated as structures that support and strengthen the
mental health of young people concerning each other.

Another finding of the study was that autonomy and synthesis capability variables from ego
functions significantly predicted psychological soundness; it was determined that other ego
functions did predict resilience at a significant level. In other words, autonomic functions and
synthesis ability were found to have a positive and significant effect on resilience. Conflict in
the autonomy function of the ego is described as the state of acting independently of effects
and impulses. While emphasizing that autonomy is the “conflict-free” field of ego
functioning; perception, intuition, comprehension, thinking, language, certain stages of motor
development, learning and intelligence are in a circle free from this conflict. Each of these
functions can only take place in a secondary conflict during development. Autonomy is
closely related and even overlapping with the regulation and control of impulses, motives and
reactions, and the ego coping with the impacts that hit it and performing its defensive
function. While the synthesis function involves the ability and adaptation of individuals to
regulate stimuli, it refers to the capacity to integrate various aspects of the functions of the
ego and the cooperation of functions that belong to and do not belong to the ego. This
function can also combine options to be the best solution for the individual in a specific
situation, at a given time, or in a time frame. In addition to the capacity of this function to
integrate into different experiences towards behavioral, psychological and action, it is
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emphasized that it is ready for human thoughts and movements with the ability to integrate
these experiences physically and behaviorally (Bellak & Meyers, 1975; Oztiirk, 2001). Based
on all these explanations, it may be useful to focus on the role of these ego functions in
explaining resilience in young people, based on the finding that autonomy and synthesis
functions positively affect resilience in young people.

In the other finding of the study, the role of gender and income level in the relationship between
ego function and resilience in young people was examined, and the intermediary role of gender
and income level was not found in the relationship between ego functions and resilience.
Accordingly, it should be noted that the relationship between ego functions and resilience is a
direct relationship, although gender and income level are not seen to have an intermediary
effect in this relationship, this relationship is not a cause and effect relationship. In the literature,
analyzing the studies discussing resilience according to gender and level; some studies
demonstrate the effect of gender (Sezer & Kezer, 2017; Terzi, 2008) and that have different
findings (Campbell-Sills et al., 2009; Olsson et al., 2008). Furthermore, although income level
does not have an intermediary role in the relationship between ego functions and resilience;
there are studies in the literature suggesting that, as income and education levels increase,
resilience also increases (Campbell-Sills et al., 2009). Besides, poverty is considered as a risk
factor in terms of resilience (Gizir, 2004). In some studies, it was determined that income and
education did not affect resilience (Olsson & Hwang, 2008).

6. Conclusion and Recommendations

Consequently, when the findings of the study are evaluated in general, it may be useful to
consider the ego functions obtained in the study as a variable in the development of effective
intervention methods and increasing young individuals’ resilience and thus their general well-
being. That is because individuals with high resilience develop more positive influence, trust
and psychological harmony (Block & Kremen, 1996), at the same time, they can resist life
difficulties and gain strength through supporting and maintaining positive mental
development and positive life choices (Weissberg et al., 2003). Like everyone else in life,
resilience (Masten, 2001) is crucial in creating social and emotional stability in young people
who are facing or likely to face a period of catastrophe with the aim of complete academic
success, psychosocial and professional development. Thus, it will be important to identify
and develop factors responsible for individual capacities, such as resilience in regaining
emotional balance to develop a better life in young people (Bernhard & Pires, 20006).

The inclusion of young individuals in university senior grade and graduate status in this study
creates a limitation in terms of generalizing the findings to other young individuals. For this
reason, different sample groups can be studied in further studies. Especially, it may be good
to do research with individuals who have income. On the other hand, the fact that the findings
of this study are relational in their nature and they did not reveal cause and effect
relationships can be considered as another limitation of this research. Therefore, it will be
useful to carry out different experimental studies aimed at increasing resilience.
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