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Abstract
Teachers who interact directly with people were evaluated one of risk groups of burnout
syndrome. The aim of this research was to determine work-related behaviors and experience
patterns of physical education teachers and to analyze them according to the individually
burnout factors. A total of 179 physical education teachers, 98 (54.7%) males and 81 (45.3%)
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females who worked during 2012-2013 academic year in İzmir participated in the study.
“Work-Related Behavior and Experience Patterns Scale” was used in this study. The data
collection was analyzed with reliability analysis, descriptive analysis, Independent Sample t
Test, and Pearson correlation. It was found that 10 (5.6%) were in “Type B” exhaustion group,
45 (25.1%) were “Type A” hyper devotion individuals, 33 (18.4%) were in “Type S” heedless
attitude group, and 91 (50.8%) were in “Type G” healthy group among the physical education
teachers. It was found that work-related behaviors and experience patterns of physical
education teachers vary significantly in terms of institution, gender, and marital status at
several dimensions. According to correlation analysis results, there was a significant
relationship between age, professional experience, and work-related behaviors and
experience patterns at several dimensions.
Keywords: Physical education teacher, AVEM, Burnout, Occupational health
1. Introduction
Countries are constantly striving to improve their education systems and schools in order to
reach higher values in line with their social and economic expectations. Teachers are at the
center of schools as the most important and most valuable resource. For this reason, countries
make the utmost effort to develop teachers’ knowledge and skills, to select and employ them,
and make this issue their top priority (OECD, 2005). However, in the last 30 years, teachers’
professional lives have become more and more complex and intense (Brante, 2009). Studies
both abroad (OECD, 2005) and in Turkey (Kiremitci & Gençer, 2014) reveal that teachers are
both professionally discredited and questioned and worn out individually.
Physical education teachers feel that the importance given to their profession by community
has decreased due to these developments. In addition to these, extra roles given to physical
education teachers such as disciplinary responsibility and branch coaching increase the
number of obstacles that consume physical education teachers’ energy (Fejgin, Ephraty, &
Ben-Sira, 1995). Teachers, who are employees of the education field, which is among the
areas that generate the most stress compared to other professions (Jepson & Forrest, 2006),
use all their knowledge and skills to overcome the obstacles they encounter (Kieschke &
Schaarschmidt, 2008). Many studies have evaluated teachers who interact directly with
people among risk groups of burnout syndrome (Brudnik, 2009; Grayson & Alvarez, 2008).
Although it has been revealed that participation in physical activities and sports contributes
positively to the cognitive, emotional and psychomotor development of both children and
young people (Demirhan, 2006), the importance given to physical education classes in
schools has been reduced and neglected due to the competitive environment created by
today’s conditions (Pirrie & Lodewyk, 2012). Pierre and Lodewyk (2012), describes today’s
conditions as a competitive school environment where academic success is possible with less
physical activity. Due to the constantly renewed educational policies (such as 4 + 4 + 4
Continuous Compulsory Education), teachers’ changing responsibilities also change the stress
they experience (Doğan, Demir, & Pınar, 2014). For this reason, researching how teachers are
affected by occupational burnout syndrome (Maslach, 1982) and later approaches
(Arbeitsbezogenes Verhaltens und Erlebensmuste—AVEM) (Schaarschmidt & Fischer, 1997)
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maintains its popularity. Because of its importance, there are studies that investigate
professional qualifications of physical education teachers (Sucuoglu & Atamturk, 2020) and
examine them with profession perspective (Alkan, Yildiz, & Bakir, 2011; Arıkan, 2020;
Jepson & Forrest, 2006; Kaya & Erdoğan, 2020; Kiremitçi, Gençer, & Demiray, 2014;
Koustelios & Tsigilis, 2005).
In this study, the AVEM theoretical approach is used to determine the behavior and life
models of a profession. This approach makes it possible to group members of that
occupational group under certain types, on the other hand, to comment in terms of the reasons
for their inclusion under those types (Schaarschmidt & Fischer, 2011). The aim of this study
is to determine the types of physical education teachers and to test the relationship between
gender, marital status, institution, age, and experience variables.
2. Method
2.1 Research Model
A descriptive survey model (Büyüköztürk, Çakmak, Akgün, Karadeniz, & Demirel, 2016)
was implemented in this study. Gender, marital status, and institution coded categorical
variables and age and experience in service coded continuous were independent variables.
2.2 The Universe and Sample of the Research
The universe of the research was physical education teachers who worked in public and
private schools during 2012-2013 academic year in İzmir Province. A total of 179 physical
education teachers, 98 (Χage = 37.38±9.20) males and 81 (Χage = 35.87±8.50) females
participated in the study. Demographic information of participants are presented in Table 1.

Table 1. Demographics of study sample

Gender

Marital Status

Institution

n

%

Male

98

54.7

Female

81

45.3

Married

103

57.5

Single

76

42.5

Public

68

38

Private

111

62

2.3 Data Collection Tools
2.3.1 Demographic Form
Gender, marital status, institution, age and experience in service were obtained as
376
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demographic data by self-reported. These variables are among the individual factors affecting
the burnout (Dalkılıç, 2014)
2.3.2 Work Related Behavior and Experience Pattern Scale
The scale developed by Schaarschmidt and Fischer (1997) was adopted to Turkish by Gençer
et al. (2010). The scale is based on resource-oriented theories to assess behavior and
experience in relation to work and occupational requirements.
The aim is to identify different lifestyle models in the way people deal with these
requirements. The scale has 66-item 5-point Likert-type scale (from “I don’t agree at all [1]”
to “I totally agree [5]”) explaining work related behaviors and experiences (Item 1: Work is
the most important element in my life). The scale consists of 11 dimensions “experience of
social support (ESS), satisfaction with life (SL), satisfaction with work (SW), balance and
mental stability (BMS), offensive coping with problems (OCP), resignation tendencies (RT),
emotional distancing (ED), striving for perfection (SP), tendency to exert (TE), professional
ambition (PA), and subjective significance of work (SSW)”. These dimensions all together
display four different work-related behaviors and experience lifestyle models. These are Type
B risk group (Burnout-Exhaustion), Type A risk group (Risiko i.der SelbstüberforderungHyper devotion), Type S (Schonung–Heedless Attitude), and Type G (Gesundheit-Beautiful
Health) lifestyle models. The four types described in Table 2 (Gençer et al., 2010;
Schaarschmidt & Fischer, 1997, 2011).

Table 2. The four work-related behavior and experience patterns described by the AVEM
Group
Risk Type B

Strong tendency towards resignation and reduced mental resilience.

(Exhaustion Group)

Extremely limited job satisfaction.

Risk Type A

Intense involvement and lack of dissociation from work-related problems.

(Hyper Devotion Group)

Have limited enjoyment of life and job satisfaction.

Type S
(Heedless Attitude Group)

Type G
(Healthy Group)

Not having very strong commitment to their profession. Lack of involvement
with work coupled with strong dissociation from problems dealing with the
work.
High but not excessive involvement with work, resilience with regard to
pressure and stress, positive attitudes towards their profession and life
(emotional health).

2.3.3 Data Collection Procedure
Following the ethical approval which was obtained by the Ethics Committee of Ege
University, the study was initiated. Data were collected by the same researcher using the
convenience sampling method (Büyüköztürk et al., 2016) in all data collection centers.
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The same researcher followed individual and group face-to-face survey method procedure
(Büyüköztürk et al., 2016) with physical education teachers who wanted to participate
voluntarily. In the process of data collection, the information related to the content of the
study, rights of the participants and information of the researchers were provided to the
participants and “Voluntary Consent Form” was taken.
2.3.4 Data Analysis
Data analysis was conducted from 179 surveys. Before the analysis, variables were examined
to meet the assumptions of parametric tests. The results showed that the skewness and
kurtosis values were between ±1 criterion intervals (Tabachnick & Fidell, 2013). Independent
sample t-tests were conducted to understand differences between “gender”, “marital status”,
and “institution” variables. In addition, Pearson correlation analysis was conducted to
understand the relation between age, experience in service, and scores of all dimensions.
In Gençer et al. (2010) study, confirmatory factor analyses were conducted to test validity of
the scale and it was validated with satisfactory scores. Cronbach’s alpha values were checked
for internal consistency and it was found that scores of sub-dimensions ranged from .56
(Experience of social support) to .78 (Tendency to exert) (Table 3). Cronbach Alpha values
showed that scale dimensions have high, medium, and low level internal consistency (Kalaycı,
2016).
IBM SPSS 22.0 (Chicago, IL) was used for analyses. The significance level was determined
to be .05.

Table 3. Cronbach’s alpha (α) coefficients
Dimensions

Cronbach’s alpha (α)

Work Related Behavior and Experience Patterns Scale

.87

Subjective Significance of Work

.72

Professional Ambition

.63

Tendency to Exert

.78

Striving for Perfection

.77

Emotional Distancing

.61

Resignation Tendencies

.71

Offensive Coping with Problems

.69

Balance and Mental Stability

.72

Satisfaction with Work

.64

Satisfaction with Life

.65

Experience of Social Support

.56
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3. Results
When the distributions of physical education teachers according to AVEM types was
examined; it was found that 50.8% were in Type G, 18.4% in Type S, 25.1% were Risk Type
A and 5.6% were in Risk Type B. Distributions of percentages and frequency of physical
education teachers’ four AVEM models and their institution, gender, and marital status were
given in Table 4.

Table 4. The distribution of AVEM types of the study sample
Type G

Type S

Type A

Type B

(Healthy

(Heedless

(Hyper

(Exhaustion

Group)

Attitude Group)

Devotion Group)

Group)

179

91(50.8%)

33(18.4%)

45(25.1%)

10(5.6%)

M

98

58(59.2%)

19(19.4%)

21(21.4%)

0(0%)

F

81

33(40.7%)

14(17.3%)

24(29.6%)

10(12.3%)

M

103

55(53.4%)

17(16.5%)

24(23.3%)

7(6.8%)

S

76

36(47.4%)

16(21.1%)

21(27.6%)

3(3.9%)

P1

68

28(41.2%)

15(22.1%)

21(30.9%)

4(5.9%)

P2

111

63(56.8%)

18(16.2%)

24(21.6%)

6(5.4%)

n

Total
Gender

Marital Status

Institution

Note. Gender (M = Male, F = Female); Marital Status (M = Married, S = Single); Institution
(P1 = Public, P2 = Private).
The independent samples t test revealed that average of male teachers (X = 6.74±1.48) was
significantly higher than the average of female teachers (X = 5.19±2.01) on balance and
mental stability (t177 = 5.78, p < .00) (Table 5).
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Table 5. Means, standard deviations and independent t-test results for gender
Work Related Behavior and Experience Patterns

Gender

t

Male (n = 98)

Female (n = 81)

Subjective Significance of Work

6.67±1.51

6.62±1.75

.23

Professional Ambition

6.17±1.71

6.01±1.72

.62

Tendency to Exert

5.77±1.86

5.52±1.91

.87

Striving for Perfection

5.81±1.95

5.95±1.92

-.49

Emotional Distancing

5.06±1.43

4.75±1.60

1.35

Resignation Tendencies

4.12±1.78

4.31±1.77

-.69

Offensive Coping with Problems

5.43±1.70

5.20±2.02

.82

Balance and Mental Stability

6.74±1.48

5.19±2.01

5.78***

Satisfaction with Work

5.40±1.67

5.59±1.87

-.73

Satisfaction with Life

5.72±1.55

5.38±1.80

1.35

Experience of Social Support

4.35±1.52

4.75±1.65

-1.70

Note. *** p < .0001; ** p < .001; * p < .05, p > .05.
Significance differences were found between married and single physical education teachers
in terms of their scores on balance and mental stability (t177 = -2.08, p < .05) and satisfaction
with life (t177 =2.40, p < .05) (Table 6).
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Table 6. Means, standard deviations and independent t-test results for marital status
Work Related Behavior and Experience Patterns

Marital Status

t

Married (n = 103)

Single (n = 76)

Subjective Significance of Work

6.50±1.69

6.86±1.50

-1.47

Professional Ambition

5.97±1.73

6.28±1.69

-1.17

Tendency to Exert

5.76±1.85

5.51±1.93

.85

Striving for Perfection

5.79±1.96

5.99±1.89

-.68

Emotional Distancing

4.88±1.45

4.97±1.60

-.39

Resignation Tendencies

4.43±1.86

3.91±1.61

1.94

Offensive Coping with Problems

5.31±1.91

5.34±1.78

-.11

Balance and Mental Stability

5.79±1.94

6.38±1.80

-2.08*

Satisfaction with Work

5.55±1.85

5.39±1.65

.59

Satisfaction with Life

5.83±1.57

5.22±1.76

2.40*

Experience of Social Support

4.65±1.68

4.37±1.45

1.17

Note. *** p < .0001; ** p < .001; * p<.05, p > .05.
There was a significant difference between physical education teachers working at public and
private schools on experience of social support (t177 = -2.16, p < .05) (Table 7).
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Table 7. Means, standard deviations and independent t-test results for institution
Work Related Behavior and Experience Patterns

Institution

t

Public (n = 68)

Private (n = 111)

Subjective Significance of Work

6.75±1.63

6.59±1.61

.65

Professional Ambition

5.91±1.85

6.22±1.63

-1.15

Tendency to Exert

5.71±1.86

5.62±1.90

.29

Striving for Perfection

5.49±1.85

6.11±1.95

-2.11

Emotional Distancing

4.99±1.64

4.88±1.43

.43

Resignation Tendencies

4.34±1.68

4.13±1.84

.77

Offensive Coping with Problems

5.34±1.92

5.32±1.81

.08

Balance and Mental Stability

6.13±1.76

5.98±1.99

.51

Satisfaction with Work

5.50±1.79

5.48±1.76

.08

Satisfaction with Life

5.44±1.53

5.65±1.76

-.80

Experience of Social Support

4.21±1.52

4.73±1.60

-2.16*

Note. *** p < .0001; ** p < .001; * p < .05, p > .05.
There was a significant correlation experience in service and tendency to exert (r = .15; p
< .05), emotional distancing (r = -.14; p < .05) and experience of social support (r = -.27; p
< .00).
There was a significant negative correlation between age and experience of social support
dimension (r = -.31; p < .00) (Table 8).
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Table 8. Correlations between AVEM, age and experience in service (n = 179)
AVEM

1

2

3

4

5

1. SSW

1

.54***

.59***

.43***

1

.67***
1

2. PA
3. TE
4. SP
5. ED
6. RT

7

8

9

10

11

A

E

-.42*** .03

.40***

.05

.34***

.12

-.03

.00

-.01

.61***

-.41*** .02

.58***

.07

.41***

.10

-.03

-.09

-.07

.60***

-.56*** .15*

.55***

-.01

.36***

.17*

-.04

.12

.15*

1

-.30*** -.08

.62***

.16*

.51***

.23**

.08

-.09

-.06

-.16*

-.03

.00

-.06

-.14*

-.15*

-.44*** -.18*

-.12

-.15*

.01

.04

1

.30***

.52***

.26***

.06

.04

.02

1

.16*

.22**

.11

-.02

-.09

1

.36***

.08

.13

.13

1

.38***

.04

.05

1

-.31*** -.27***

1

6

-.31*** -.28*** .30***
1

7. OCP
8. BMS
9. SW
10. SL
11. ESS

1

A

.927***
1

E

Note. ***p < .0001; ** p < .001; *p < .05, p > .05.
AVEM = Work Related Behavior and Experience Patterns, SSW = Subjective Significance of
Work, PA = Professional Ambition, TE = Tendency to Exert, SP = Striving for Perfection, ED
= Emotional Distancing, RT = Resignation Tendencies, OCP = Offensive Coping with
Problems, BMS = Balance and Mental Stability (BMS), SW = Satisfaction with Work, SL =
Satisfaction with Life, ESS = Experience of Social Support, A = Age, E = Experience.
4. Discussion
The aim of this research was to determine work-related behaviors and experience patterns of
physical education teachers and to analyze them according to the individually burnout factors.
This and further results may inform future intervention strategies targeting teacher
individually factors of burnout experiences.
The risk level of physical education teachers (Type A and Type B) (30.7%) participating in
the study was lower than the research on teachers (41.7%) (Kiremitçi et al., 2014) and the
research on physical education teachers (44.8%) (Kiremitci & Gençer, 2014). In addition, the
low burnout levels (5.6%) occur on the participants showed similarities with previous studies
conducted in Turkey and abroad (Alkan et al., 2011; Fejgin et al., 1995; Koustelios & Tsigilis,
2005). The low levels of burnout syndrome observed along with the low risk group level may
be due to the teachers’ lack of knowledge and skills that serve to fulfill the requirements of
their profession or they do not know how to use their knowledge and skills.
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In the dimension of balance and mental stability, while male teachers have higher scores than
female teachers and single teachers also score higher than married teachers. Kiremitçi and
Gençer (2014) found the same results in their research. The reason behind the higher scores
of single teachers may be that they have increased their capacity to deal with difficulties
individually.
It was found that teachers working in private schools had higher striving for perfection and
experience of social support scores than teachers working in public schools. The reason for
the high scores seen in teachers working in private schools may be due to privatization. As a
result of the privatization processes (Evans & Davies, 2015), it has been observed that
teachers are as knowledge broker (Macdonald, 2015).
It was found that as the age and experience of teachers increased, their experience of social
support scores decreased. In addition, it was found that as teachers’ experience increased,
their tendency to exert and their emotional distancing decreased. It may be due to
expectations of loneliness rather than social support experience on high age and experienced
teachers (Kaya & Erdoğan, 2020). Another reason may be that students were more resistant to
high age and experienced teachers (Arıkan, 2020).
5. Conclusion and Recommendations
In conclusion, these low levels of burnout may be due to physical education teachers’
habituation of exercise (Kızıldağ, 2014; Koruç & Bayar, 2004) which is one of their
individual coping strategies. The results of marital status, gender, institution, age, and
experience in service which are classified as factors that affect burnout individually (Dalkılıç,
2014), it can be said that physical education teachers were similarly affected by professional
burdens and responsibilities.
Convenience sampling method was used in this research. This limitation can be overcome by
using one of the random sampling methods (Şenol, 2012) in further studies. In further studies,
work related behaviors and experience patterns can be examined with more than one
occupational group (Voltmer, Spahn, Schaarschmidt, & Kieschke, 2011) in terms of exercise
behavior including physical education teachers.
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