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Abstract

This study aims to analyze the views of Erasmus+ Exchange students studying in the field of
sports in different countries regarding the programme. In the study, descriptive
phenomenology design, one of qualitative study designs, was used. In accordance with this
aim, five open ended questions answered by 14 foreign students participating in the
Erasmus+ exchange programme in different universities offering sports science programmes
in Portugal were analyzed through content analysis. The data obtained from the students were
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discussed under five themes, which are; reasons for participating in the programme,
contribution to the field, challenges faced, similarities and differences with their education
and suggestions. The views expressed by the students reveal that their reason for participating
in the programme is to experience different cultures; the contribution of the programme to
their field is the different course styles; the challenges they face are language and financial
challenges; the similarity with the education in their country is the course contents and the
difference is the teaching styles; and their suggestion is that the students shouldn’t be afraid
to participate in exchange programmes.

Keywords: Erasmus+ exchange programmes, Erasmus+ students, Sport, Students studying
sports

1. Introduction

As education is one of the factors that determine the degree of competition for a country, it is
of strategic importance and today education systems are rapidly globalized due to various
factors, and especially technological advances. The most basic indicator of this is the student
mobility, which is the change and increase of student population. With the globalization in
this area, education is gradually becoming international and especially the international flow
of students is gaining momentum in higher education (Sagirli, 2011). The internationalization
rate of higher education institutions both evaluates the quality of higher education and has
become an important indicator of quality ranking of institutions. In this regard, countries and
institutions are launching various exchange programmes in order to increase the quality of
higher education, promote internationalization and increase their competitive power globally.
These programmes lead to a rapid growth in international mobility of students and academic
and administrative staff. Erasmus+ programme, which is organized by the European Union, is
one of these programmes (Lu & Kangro, 2019). Erasmus is a programme which has
undergone constant change and improvement since its launch in 1987 (Vossensteyn et al.,
2010). All the programmes supported by European Commission were gathered under the
name Erasmus+ between years 2014-2020 (A¢ikgdz, Catikoglu, Hephep, & Karaca, 2020).
Erasmus+ is a grant programme of the EU in education, youth and sports, and it promotes
collaboration between institutions and youth activities based on studying, teaching, internship,
professional development and informal learning. European Solidarity Corps (ESC) provides
an opportunity for volunteering, solidarity and networking in projects that contribute to the
society (UA, 2021). In this regard, it has expanded its geographical boundaries and has
become a comprehensive programme which funds people of different ages and groups that
they wish to reach out to in the fields of education, youth and sports (Yagci, Ekinci, Burgaz,
Kelecioglu, & Ergene, 2007; Agikgdz, Catikoglu, Hephep, & Karaca, 2020). In addition,
reinforcement of European higher education through the realization of the European Union’s
decision on life-long learning and mobility, which is one of the union’s decisions related with
education for 2021-2030, has increased the importance and function of Erasmus+
programmes (AB, 2021).

A review of literature has revealed that there are studies on Erasmus exchange programmes in
different fields (Llurda, Gallego-Balsa, Barahona, & Martin-Rubi6, 2016; Klemencic,
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Znidarsig, Vavpeti¢, & Martinc, 2017; Cairns; 2017; Soares & Mosquera, 2020; Dolga,
Filipescu, Popescu-Mitroi, & Mazilescu, 2015; Bryla, 2015; Klimova, 2015; Acikgoz,
Catikoglu, Hephep, & Karaca, 2020; Cepni, Aydin, & Kiling, 2018; Yagci, Cetin, & Turhan,
2013).
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A review of studies in sports sciences has shown that even though there are many exchange
students studying in sports faculties, the number of scientific studies is limited. A review of
literature in this field shows that there are studies which evaluate the programmes (Jeras,
2020), which carry out or design projects for sports activities with various disadvantaged
groups (Ferreira & Morgulec-Adamowicz, 2011; Ozer & Aksoy, 2016; Valkova, 2009;
Capranica et al., 2021; PiSot, 2020; Marinela, Gabriel, & Ulla-Maija, 2013), also which
provide suggestions to use recreational activities as a tool for dissemination in Erasmus+
programme (Zerengok, Giizel, & Esentas, 2019) and which analyze the effect of free time on
social adaptation (Zerengok, Giizel, & Ozbey 2018). However, there are no studies which
obtain the views of sports students from different countries on the programme, which discuss
the challenges they face and provide solutions, which question the contributions of this
programme to the sports education, and the differences and similarities with the education in
their own country, and which give suggestions to the students that wish to participate in this
programme. Sports is a phenomenon which naturally involves many features. In addition, as
the students studying sports are individuals with an ability for theoretical and applied studies,
they stand out among students studying in other departments. Therefore, it is thought that
obtaining the views of sports students, who have the ability to make use of their different
characteristics, making up for the deficiencies of the programme and promoting the positive
qualities of it by taking the students’ suggestions into consideration, are of significant
importance.

In this regard, the aim of this study is to determine the Erasmus+ exchange students’ reasons
for participating in the programme, its contribution to the sports, their challenges and how
they deal with them, the differences and similarities of education compared to their countries,
as well as to give suggestions to the students who wish to participate in the exchange
programme in this field.

2. Method

2.1 Research Model

Qualitative research method and phenomenology design were used in the research.
2.2 Sample of the Research

It consists of a total of 14 Erasmus exchange students studying sports in Portugal in
2021-2022 academic year, who voluntarily participated in this study. There are a total of 8
male and 6 female participants in this study. Criterion sampling method, which is one of the
purposive sampling methods, has been used. The criterion for the participants is that they are
studying sports in different countries and that they have been a part of Erasmus exchange
programme, which is the phenomenon of the study, for at least one month.
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Table 1. Demographic information of participants

The duration
Participation
of studying as
. The university in a different
Participant | Sex Age | Country Department an exchange
they come from exchange
student in
programme
this country
R1 Male 20 Romania Aurel Vlaicu Arad Physical Education and Sport | 1 month No
Masaryk University,
C1 Female | 22 The Czech Republic Physical Education and Sport | 2 months No
Faculty of Sports Studies
Akademia Wychowania Sport Sciences and
P1 Female | 21 Poland 1 year No
Fizycznego we Wroclawiu | Physical Education
Akademia Wychowania
P2 Female | 23 Poland Fizycznego im. Eugeniusza | Physical Culture Sciences 2 months Yes
Piaseckiego
Akademia Wychowania
P3 Male 24 | Poland Fizycznego im. Eugeniusza | Physical Culture Sciences 2 months Yes
Piaseckiego
Ucam Universidad Physical Activity and
S1 Male 20 Spain 1 year No
Catoélica de Murcia Sport Sciences
Physical Activity and Sport
S2 Female | 22 Spain UGR Campus de Melilla 2 months No
Sciences +Primary Education
Ucam Universidad Physical Activity and
S3 Male 23 Spain 1 year No
Catolica de Murcia Sport Sciences
Ucam Universidad Physical Activity and
S4 Male 21 Spain 10 months No
Catoélica de Murcia Sport Sciences
T1 Male 20 | Turkey Hacettepe University Physical Education and Sport | 2 months No
Manisa Celal
T2 Male 23 Turkey Sports Management 2 months No
Bayar University
Canakkale Onsekiz
T3 Female | 26 Turkey Coaching 2 months Yes
Mart University
T4 Male 22 Turkey Kastamonu University Physical Education and Sport | 2 months Yes
Manisa Celal
T5 Female | 23 Turkey Sports Management 2 months No
Bayar University

Note. * Participants have been given a code according to the first letter of their countries.

It can be seen from Table 1 that the participants’ ages vary between 20 and 26, and that they
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are from Turkey, Spain, Poland, Romania and the Czech Republic. In addition, it can be
observed that the duration of studying is between 1 month and 1 year, and that while 4 of the
students have participated in other exchange programmes, 10 of them have never participated
in an exchange programme.

2.3 Data Collection Tools

In the research, interview method, which is one of the qualitative research methods, has been
used. The questions were prepared as a semi-structured interview. Accordingly, questions
were asked to participants in two parts. In the first part, there are questions about personal
information. In the second part, there are five semi-structured questions in order to obtain
views of the exchange students studying in sports on Erasmus exchange programme.

Research Questions:
(1) What are your reasons for participating in Erasmus exchange programme?
(2) What contributions does Erasmus exchange programme make to your field of study?

(3) What challenges do you face regarding the education you receive in your field? How
do you cope with these challenges?

(4) What are the differences and similarities between the education you receive within
the scope of Erasmus exchange programme and the education you received in the
country you come from?

(5) What would you suggest to the sport students who wish to participate in this
programme?

Before the interview questions used in the research were prepared, a literature review was
carried out (Acikgoz, Catikoglu, Hephep, & Karaca, 2020; Bakioglu & Certel, 2010; Boyaci,
2011; Cepni, Aydin, & Kiling, 2018; Dinger, Aslan, & Bayraktar, 2017; Duman, 2020;
Kiiciikcene & Akbasli, 2021; Ozdem, 2013; Tas, 2013). After reviewing the studies done on
the subject, a question pool was created with specialists in the field. The questions were
translated into English by linguists. After the translation process, in order to confirm that the
questions are understandable, and to validate the use of language, a pilot study was carried
out with two students. The interview questions were finalized according to the results of the
pilot study.

2.4 Data Collection

Before the data collection, preliminary meetings were held with the participants and the
participants were given information about the study. The students, who accepted to
voluntarily participate in the study, were asked the questions in a manner they preferred.
Accordingly, the interviews with the students were carried out face-to-face, via phone call or
e-mail as an interview form and recorded. In addition, the participants were reminded to
answer the interview questions as they wished.
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2.5 Validity and Reliability
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To ensure the validity of the study, an attention was paid to the consistency and significancy
of the findings. Moreover, criterion sampling method was used while determining the sample
of the research, categories created during data analysis were checked with specialists and
validity and reliability was ensured by including participants’ views in the findings section
(Merriam, 2013). In addition, consensus coding was conducted in data coding. Data were
separately coded by the researchers and the themes were determined after reaching consensus.
After determining the themes, codes were grouped under themes by each researcher. Then the
formula [Reliability = (Consensus/Consensus + Disagreement) x 100] was used (Miles &
Huberman, 1994) and 85% consensus rate was reached.

2.6 Data Analysis

Content analysis method was used in data analysis in this study. First, the answers of
interviewees were organized as a table and the main themes and subthemes were given as
figures. Each sub-dimension was coded and tables were created. Participants’ views were
added and discussed below the tables.

3. Findings

This section of the study presents the views of foreign students studying sports in different
countries regarding the Erasmus exchange programme as tables and figures.

Reasons for
participating
in the
programme

Contribution
Views ol Students lv the field
Stndying Sports
Regarding the
Erasmus Exchange
Programme

Suggestions

Similarities

and Chellenges
differences faced
of education

Figure 1. General theme and sub-dimensions
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3.1 Reasons for Participating in the Programme

Table 2. Findings regarding the participants’ reasons for participating in Erasmus exchange
programme

Category Participants Category Participants

New experiences RI1, S1,C1 Improving a foreign language T1,T2,T3,T5,S3,Cl1

Making new friends R1,P1,Cl1, S2, T2, TS5 | Experiencing different culture L1213, 74,15, 81,
S2,S3,P1,P3

Career, job T1, T2 A different sport culture T2

Getting away from the country S3, S4 Receiving a different education | P1, T2

Seeing the world T4 Training in different clubs P2

Gaining a new perspective P2

The findings regarding the participants’ reasons for participating in Erasmus exchange
programme reveal that the most common reason is to experience different cultures. It can be
said that all the students participating in the programme from Turkey expressed that they
wanted to experience a different culture. The participants also emphasized the categories of
making friends and improving a foreign language. It can be seen that the students who
wanted to improve a foreign language mostly come from Turkey. The participants also
mentioned the categories of different sport culture, new experiences, career-job, getting away
from their country, receiving different education, seeing the world, gaining a new perspective,
and training in different clubs. Some views related with the categories are as follows:

Because it is a good way to learn about different cultures, languages and people (S2);
The main reason I’ve participated in Erasmus is because [ want to improve my level in a
foreign language ... Moreover, I believe that observing what is being done in sport and
sport management in the country I am in will benefit my professional development (T2);
Because I want to learn a new culture and spend one year away from my country (S3); 1
really want to improve my English, make new friends, visit many places, and experience
new things by receiving education in a different country (Cl); Learning new cultures,
seeing the world, receiving a different education (T4).
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3.2 Contribution to the Field

Table 3. Findings regarding the participants’ contribution to the sports sciences which they
study within the Erasmus exchange programme

Category Participants Category Participants
Understanding that the concept of sport is R1 Seeing the differences of sport T2,T5

more difficult than it was thought management in different countries

Cherishing what they already have even more R1 Conducting a scientific study T2

A different perspective towards the concept of sport T1,T5,S2 Experiencing new teaching styles Cl1,P2, 84, T3, T5
Seeing new branches of sport P1, Cl New approaches CL, P2
Experiencing different visions S3, S4

The findings regarding the participants’ contribution to the field which they study within the
scope of Erasmus exchange programme reveal that the most common category is the new
education styles. It can be said that the students from the Czech Republic, Poland, Spain and
Turkey believe that the new education style in the country they are currently studying in will
contribute to the field they are studying in. It can also be said that they emphasized the
categories of different perspectives in sport, seeing new branches of sport, seeing the
differences in sport management between countries, and new approaches. Views of
participants on the matter are as follows:

Many opportunities to study different sports that are not popular in my country (Pl);
Sport is universal. Learning about the sport as described by other cultures will positively
contribute to my education (T1); I go to a sports club. I participate in activities. I learn
about the sport management in the country from the managers and trainers (12);
Observing how the teaching goes in different countries will positively contribute to the
education when I return to my own country (T4); I have views on sport in my mind and
hearing views of other people from different countries on sport gives me an opportunity
to see sport in different perspectives (T5).
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3.3 Challenges Faced

Table 4. Findings regarding the challenges the participants face in the education in their field
of study and how they cope with them

Category Participants How to cope
- Help from the instructors and the friends
Foreign language R1,P1,Cl1, S2, S4, T2, T3, TS - Language improvement programmes
- Studying
Transportation to school T5 - Using public transport
Financial challenges T1, TS5 - Planning the expenses
People who make things difficult P2 - Seeing it as a new experience to deal with
Learning a new branch of sport T3 - Help from the instructors
Online education T4 - Trying to improve themselves at home

Findings regarding the challenges the participants face in the education in their field of study
and how they cope with them reveal that the most common challenge is the language. It can
be said that the foreign language is the common problem of the students participating in the
programme from five different countries. Participants stated that in order to cope with this
problem, they received help from their instructors and friends, they joined language
programmes and they studied. In addition to this, participants expressed that when they faced
financial challenges, they planned their budget; for the transportation problem, they used
public transport; when they faced people who made things difficult, they saw this as a new
experience to deal with; they received help from their instructors when learning a new branch
of sport; when they had problems regarding online education, they practiced at home to
improve themselves. Generally, from the categories in the table, it can be concluded that the
students from Turkey face more challenges. Accordingly, some views of participants are as
follows:

The only challenge I currently face is language. I have made friends that help me when I
don 't understand what a teacher says (R1); A language problem, but the other students
are really helpful and understand what international students go through (P1); I took the
skating lesson, which we didn't take in Turkey. I had difficulty starting and learning a
new branch, but the instructors are really helpful and they give individual attention (T3);
The fact that the classrooms are in different buildings creates a transportation problem. |
try to take the bus to the school that is far away. When it comes to financial challenges, |
have put a limit on my weekly expenses in order to manage my economy. That way I am
more planned.
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3.4 Similarities and Differences in Education

Table 5. Findings regarding the similarities and differences between education the
participants received in their own countries and the education they receive through Erasmus
exchange programme

Similarities Participants Differences Participants
Helpfulness and communication )
) R1,T5 A different language R1, S4
of the instructors
Course content S3, S4, T2, T3, TS | Teaching styles Cl1,P1,P3, T2, T3, TS
Lesson times S2 Exam systems S2,T2,T5
The atmosphere of university S4 Note taking techniques of the students T2, T5
Tiring lessons T4 Communication styles of the instructors | T1, T4

Findings regarding the similarities between education the participants received in their own
countries and the education they receive through Erasmus exchange programme reveal that
the participants most frequently mention the category of course content. It can be said that the
course content in Spain and Turkey is similar to the course content in the country students are
currently studying in. Also, the participants mentioned the helpfulness and communication of
instructors, lesson times, atmosphere of university, tiring courses. Some participant views are
as follows:

Participants’ views on similarities:

The lesson time is approximately the same, 2 hours (S2); Our education systems are
similar in many aspects. Especially course content is similar (T2); We study similar
subjects as course contents (T13); The atmosphere of university is similar (S4) I can give
tiring courses as an example of similarities (T4); The communication of instructors is
similar to those in my own school. Our instructors in Turkey also helped us all the time
and the instructors here also help us all the time (T5).

Findings regarding the differences between education the participants received in their own
countries and the education they receive through Erasmus exchange programme reveal that
the most frequent difference is the teaching style. There are also differences in exams,
languages, notetaking methods of students and communication with the instructors. Some
participant views are as follows:

Participants’ views on differences:

Assessment, in my country assessment is done as a test, but here it is a written exam (S2);
The instructors’ styles are different. To give an example, instructors don't have strict
rules. The students come to or leave the lesson whenever they want to. The instructor
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finishes the lesson at the time stated in the programme (T2); The instructors are
definitely more understanding; they are like friends to us. They dont force knowledge on
the student, the lessons are very nice (T4); The exam systems are a little different. For
example, a lesson's final score is graded out of 200 points. Also, the assessments are very
long. They give us group homework and also want us to do research and take an exam.
The assessment is quite long (T5).

3.5 Suggestions

Table 6. Findings regarding the participants’ suggestions to the sport students who wish to
participate in this programme

Category Participants Category Participants
Learning a foreign language R1, T3 Experiencing a different sport culture T2, T5

Not being afraid S1, P2, T1, T3, T4, TS | Choosing applied lessons T1

Having new experiences C1, P1, S2, S3, S4 Enjoying S2
Representing their own culture T2, TS Networking in their fields T2
Communicating with the instructors )

and the people T2, P2, P3 Knowing themselves better P2

Getting out of the comfort zone S4, T4 Realizing what a beautiful place the world is | T4

When the suggestions of the participants in Table 6 to the sport students who wish to
participate in this programme are examined, it can be seen that the students emphasized the
categories of not being afraid and gaining new experiences. Also, it can be seen that the
students suggest that the students who wish to participate in the programme communicate
with the instructors and people, see different sport cultures and get out of their comfort zones.
Example suggestions from participants are as follows:

Make the most of the experience and don't be afraid to try something you have never
tried before (P1); Erasmus life has always been blessed and we should enjoy it (S2); The
Students participating in this programme should first communicate with others without
losing their identities. Because, even though we are only an individual in a different
country, it shouldn 't be forgotten that we are representing a country and a culture (T2);
They should enjoy the experience starting from the very first minute (S3); It is a great
opportunity to get to know ourselves better. When you don t understand anyone and when
most people don't understand you, how can you reach and behave in uncomfortable
situations (P2); Always be brave, there is nothing we cannot do (T3); Please take a step
so that you will not have regrets one day, taking a step will take you to amazing places
(T4); You already learn the concept of sport in your own country. Thanks to this
programme, you see the sport notion in different countries and learn how they perceive
sport (T5).
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4. Discussion and Conclusion

This study aims to analyze the views of Erasmus+ exchange programme students from
different countries regarding the programme. A total of 14 students, of whom 8 are male and
6 are female, studying in Portugal in 2021-2022 academic year within the scope of Erasmus
exchange programme participated in the study. It is seen that the ages of participants vary
between 20 and 26. Students studying in the field of sports in Turkey, Spain, Poland,
Romania and the Czech Republic participated in the study. It can be seen that the students’
duration of studying within the Erasmus+ exchange programme is between 1 month and 1
year. In order to obtain the participants’ views on the programme, five questions were asked
and then analyzed through content analysis method. The data were categorized under five
themes, which are reasons for participating in the programme, its contribution to the field,
challenges faced, similarities and differences between the exchange programme and their
own education, and suggestions.

The students who participate in exchange programmes have the chance to get to know each
other and the culture of the country they are visiting in a tolerant and multi-cultural
environment. They travel from one culture to another as a part of the student exchange
programme, and they start to adapt to the norms of the new culture while also coping with the
challenges they face about this adaptation process (Teichler, 2004). According to the research,
it can be concluded that the participants have participated in the Erasmus exchange
programme mostly because they wanted to see a different culture. It can be said that
especially the students participating in the programme from Turkey want to experience a
different culture. Other reasons for participating in the programme were making new friends,
improving a foreign language, experiencing a different sport culture, gaining new experiences,
career-job, getting away from the country, receiving a different education, seeing the world,
gaining new perspectives and training in different clubs. In this regard, it can be said that the
fact that the students come from different countries do not change their reasons for
participating in the Erasmus programme. Just as a student from Turkey participates in the
programme to improve a foreign language, a student from Spain also wants to improve a
foreign language. This shows that even if the countries are different, the students’ reasons for
participating in this programme are similar. Studies examining the reasons for participating in
the Erasmus programme show that the students participated in this exchange programme to
visit a foreign country, improve their social and academic skills, learn or improve a foreign
language, make new friends, get to know other cultures, visit historical and touristic places
(Kiigiikcene & Akbasl, 2021; Bakioglu & Certel, 2010). In addition, they emphasized that
the programme gave them an idea whether to continue their education abroad or not
(Bakioglu & Certel, 2010). Similarly, in the study conducted by Ozdem (2013), all the
students expressed that the Erasmus programme gave an opportunity to see new cultures and
therefore the programme positively contributed to the cultural exchange between societies.
Since Physical Education lessons require more active participation compared to the other
courses, they provide a bigger advantage in intercultural interactions. This promotes the
creation of interpersonal relations in intercultural communication and can lead to the belief
and attitude that they need to understand, know and respect one another (Flores 2013). The
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Erasmus programme prepares the students for their future careers by providing them with the
experience of living in a different cultural, political and economic environment and learning
about it and by making them experience life in a different country (Marcotte, Desroches, &
Poupart, 2007). Therefore, it is possible to say that experiencing a different culture in a
different country for a while during their studies will contribute greatly to the students’ career.

An analysis of the findings related with the contribution of the Erasmus exchange programme
to the field the participants are studying in reveals that they mostly emphasized the category
of new teaching styles. It is seen that the teaching methods used in Physical Education and
Sport Sciences yield positive results by making the adaptation easier for the students from
different countries and the teachers (Pisot, 2020; Marinela, Gabriel, & Ulla-Maija, 2013).
Kiiciikcene and Akbagli (2021) state that the students who are in a different education system
and environment have increased academic awareness and therefore start to see the future and
their career from a different perspective. In this study, participants also stated that studying in
a new education system had a positive effect on them. It can be said that the participants
emphasized categories such as different perspectives in sport, seeing new branches of sport,
seeing the differences in sport management between countries, and new approaches.
Therefore, it is possible to say that the programme serves its purpose and the students will
contribute to their career and the sports policies of their countries when they go back after
seeing different teaching styles and getting to know different sport cultures.

An analysis of findings related with the challenges the students face about the education they
receive in their field and how they cope with them reveals that the most common challenge is
related with the foreign language. It can be said that the fact that every country has their own
language and a different language is used in the country they study as an exchange student is
a common problem for all the students. It is clear that to cope with this challenge, the
participants chose to get help from their instructors and friends, attend language improvement
programmes and study. Tas (2013) stated that the most important challenges the students face
during their studies abroad are deficiencies in a foreign language, difficulties in adapting to
the lessons, and financial challenges. Some research put forward that the students face
problems such as language barriers, cultural differences, loneliness, and academic and
financial challenges during exchange programmes (Gui, Safdar, & Berry, 2016; Scott, Safdar,
Trilokekar, & El-Masri, 2015). When the students study abroad, language barriers isolate the
students and also may have a negative effect on their academic performance and adaptation
(O’Reilly, Ryan, & Hickey, 2010). Apart from research that put forward the language barrier,
some research highlight that Physical Education courses work as a universal tool of language
through body and movements. It is stated that mastery of a language is not compulsory in
Physical Education lessons when compared to the other lessons and in these lessons, oral
communication barriers between the instructor and the student can be overcome
(Lopez-Pastor, Pérez, & Monjas (2007). Lopez-Carril, Herrera, and Sanz (2018) concluded in
their study carried out with Erasmus students in Spain and Germany that language skills are
needed less in physical education lessons, while Flecha and Puigvert stated in their studies in
the years 2002 and 2011 that these lessons are a positive teaching factor to improve
communication between bodies. Soler, Flores, and Prat (2012) expressed that the effect of
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experimental studies that will be carried out through body and movement as a communication
tool on communicative skills can be analyzed. The reason that the Erasmus students studying
Physical Education and Sport put forward language barrier can be due to the teaching
methods in applied courses and the fact that they are taking theoretical lessons. Cepni, Aydin,
and Kiling (2018) emphasized that during the Erasmus programme individuals faced various
challenges and they tried to cope with them by getting help from their Turkish friends or
friends from other countries. They stated that when faced with a financial problem, they tried
to organize their budget by planning their expenses. They also listed transportation to school
among the challenges faced, and to cope with this challenge they tried to use public transport.
In their studies, Acikgdz et al. (2020) and Cepni et al (2018) highlight the transportation
problem that people face. It is possible to say that the participants see the people who make
things difficult as a new experience to deal with; they get help from their instructors while
learning a new branch of sport; and when they have problems related with online learning,
they try to improve themselves at home. The studies show that the biggest challenge faced in
the Erasmus+ and other exchange programmes is about speaking a foreign language. Thus, a
great responsibility falls upon both the students and the institutions. The students should learn
the language of the country they are going to at a beginner’s level beforehand or speak a
common language at an advanced level which can be used for communication. If they do this,
it will be easier for them to adapt to the lessons and the country. In addition, it can be seen
that the units that coordinate the Erasmus+ programme need to consider different criteria
according to the purpose of the programme while choosing the students or the schools.
Moreover, to solve the financial problems, which is one of the important challenges faced by
the students, the grants need to be increased.

An analysis of findings related with the similarities between the education the participants
receive in the Erasmus exchange programme and the one they received in their own countries
reveal that the participants mostly mentioned the category of course contents. The
participants also stated that the communication with the instructors and their helpfulness are
similar in their countries. In the study conducted by Ozdem (2013), the students expressed
that the academics paid special attention to them, were open to communication and respected
the students, treated them with positive discrimination, didn’t discriminate against them
culturally and behaved objectively, and carefully planned their time. In the study conducted
by Yagci, Cetin, and Turhan (2013), it was stated that the academic supervisors had enough
knowledge on students’ problems and were willing to solve the problems, and also the
instructors were attentive and helpful towards Erasmus students. It was also said that they
were fair and objective towards Erasmus students. The participants also mention the
categories of lesson times, the atmosphere of university and the tiring lessons. According to
the findings related with the differences between the education the participants receive in the
Erasmus exchange programme and the one they received in their own countries; it is possible
to say that the most common difference is the teaching styles. Exams, languages, notetaking
methods of students and communication with the instructors are also among the differences.
In the study conducted by Bilici (2016), eight of the students described the instructors in
Europe as attentive and helpful while two of them said that they were inattentive and cold
compared to the instructors in their own countries. Similarly, in this study, the communication
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styles of the instructors were mentioned under both the similarities and the differences. While
some students consider the communication of the instructors similar to that of their own
schools, the others emphasized that the communication styles were different. In the study
conducted by Adanir (2019), students said that while in some countries the lessons were in
English, in other countries the lessons were in the local language of the country. This makes it
difficult for the students because the students are accepted in this programme with a score
showing their English levels. The study conducted by Saritas (2011) put forward that since
the education system is different in every country and it is difficult for the students to receive
education in a different language, the students have difficulties adapting to the education
system. In the present study, the participants emphasize that the language of instruction in
their own countries is different from the language of instruction in the country they are
currently studying in and for this reason they have problems.

According to the findings related with the suggestions the participants give to the students
studying in sport departments who wish to participate in this programme, it is possible to say
that there are several suggestions. It can be said that the most frequently occurring suggestion
of the participants is that their peers shouldn’t be afraid. In addition, the most frequent
challenge faced by the students is the problems arising from not speaking the language of the
country they are visiting. Accordingly, it should be suggested that they learn a foreign
language. Apart from these, the participants suggest that their peers believe in themselves and
enjoy their time there. All in all, it can be said that the fact that the students are from different
countries do not change their views on the Erasmus+ exchange programme and that the
students mostly have similar views.
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