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Abstract

This research examines the occupational burnout levels of physical education and sports
teachers in terms of various factors. In this context, the general survey model, which is
consistent with the main purpose of the study, is used in this quantitative study. The survey
pool of the research consists of a total of 67 physical education and sports teachers, 5 females
and 62 males, working in Bayburt and Giimiishane provinces. Convenience sampling method,
one of the non-probability sampling approaches, is used in the selection of the research group.
Data collection tool is a questionnaire form which consists of two parts. In the first part of the
questionnaire, there is the “Personal Information Form”, and in the second part, there is the
“Maslach Burnout Inventory-Educator Form”. Difference and correlation tests are used in
statistical evaluations. Accordingly, significant differences are present in the factors of gender,
perceived welfare level and exercise status. However, within the scope of marital status,
status of being a manager at the current school, current level of duty, location of the current
school, perceived personal income level, perceived family income level (including personal
income), active sports status and the type of the active sport, there is no significant difference
in the sub-dimensions of the scale. However, the research concludes that there are positive
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and significant relationships between the participants’ total years of service in the teaching
profession and the mean scores of the sub-dimensions of emotional exhaustion and
depersonalization. On the other hand, there is no significant relationship between the factors
of age and years of service in the teaching profession for the school where they are currently
employed, and the sub-dimensions of the scale. As a result, occupational burnout levels of
physical education and sports teachers within the scope of various factors are described as
they exist.

Keywords: Teacher, Physical education and sports teacher, Occupational burnout
1. Introduction

The prevalence of burnout, and especially the burnout of educators, is not a recent
development (Aboagye et al., 2018). In this context, teachers’ mental health has a widespread
effect not only on the effectiveness of teaching (ipek et al., 2018), but also on students’
personal and emotional development and academic success (Blazer, 2010; Ju et al., 2015;
Zhang & Sap, 2008). Since teaching is a profession with high mental risks (Kyriacou, 2001),
many studies have focused on teachers’ well-being and mental health (Parker et al., 2012;
Van Droogenbroeck & Spruyt, 2015). Burnout is a psychological response to chronic and
work-related stress characterized by emotional exhaustion, depersonalization, and a low sense
of personal accomplishment (Maslach, Schaufeli, & Leiter, 2001). Due to burnout, teachers
suffer greatly from psychological and physiological conditions such as anxiety, depression,
and cardiovascular disease, and they are more likely to quit their profession (Dimsdale, 2008;
Gunnar & Quevedo, 2007; Hoglund, Klingle, & Hosan, 2015; Maslach, Schaufeli, & Lieter,
2001). In addition, various studies, including studies on teachers, have shown that burnout is
an effective factor on health and productivity (Ahola et al., 2008; Dewa et al., 2014;
Honkonen et al., 2006; Mohren et al., 2003; Consiglio, 2014; Pedersen et al., 2016; Potter,
2006; Rios-Risquez and Garcia-Izquierdo, 2016; Brunsting, Sreckovic, and Lane, 2014;
Hoglund et al., 2015; Rudow, 1999).

Burnout is a negative physical and psychological reaction to long-term and interpersonal
stress at work, which manifests itself as a series of disorders as well as changing work-related
attitudes and behaviors (Maslach, Schaufeli, & Leiter, 2001; Toppinen-Tanner, Kalimo, &
Mutanen, 2002; Shepherd, Tashchian and Ridnour, 2011). In this respect, the concept of
burnout has emotional, mental and physical consequences and is expressed by the exhaustion
of the individual’s energy (Schaufeli, Leiter, & Maslach, 2009). The negative consequences
of burnout, which occurs as a result of the internal evaluations of the employees within the
scope of their relations with the individuals they serve, are reflected on the relevant
individuals and employees (Ince & Sahin, 2015). It is claimed that burnout is the situation
when emotional states such as being irritable or feeling depressed and tired, which are rarely
felt in matters related to their work, cease to be a rare phenomenon and become permanent
(Hayes & Weathington, 2007). In this context, teachers are increasingly stressed as high
levels of psychological distress and burnout threaten their ability to be successful and
satisfied in their profession (Greenberg, Brown, & Abenavoli, 2016; Ouellette et al., 2018).
Accordingly, burnout has been associated with decreased organizational commitment (for

40 http://jei.macrothink.org



ISSN 2377-2263

\\ M acrothink Journal of Educational Issues
A Institute ™ 2022, Vol. 8, No. 1

example, increased absenteeism and turnover), low job satisfaction, and poor job
performance (Maslach & Jackson, 1981; Fogarty et al., 2000; Law, 2010).

The concept of work-related stress can be defined as a negative reaction to excessive pressure
put on employees in the work context (Bartholomew et al., 2014). It is claimed that almost
one of the public school teachers felt high levels of stress during the school year (Gallup,
2014; Markow, Macia, & Lee, 2013). In addition, physical education and sports teachers are
engaged in educational activities at both primary and secondary education levels. Physical
education and sports teaching is a special teacher category (Trudeau, Laurencelle, & Lajoie,
2015), and it is claimed that these teachers have a heavy workload (Sandmark et al., 1999). In
this context, burnout among teachers, including physical education and sports teachers (Smith
& Leng, 2003), has a high prevalence rate (Kyriacou, 2001). Accordingly, it is believed that it
is important to survey the burnout levels of physical education and sports teachers and to
examine these levels within the scope of various factors, and the results obtained will
contribute to the relevant literature. In this context, the aim of the research is to examine the
occupational burnout levels of physical education and sports teachers in terms of various
factors. In this direction, the general survey model, which is consistent with the main purpose
of this quantitative research, is used. In this context, a compatible questionnaire form was
prepared for the purpose and the raw data obtained as a result of the application of this form
to the study group were converted into results by using various statistical analysis techniques.
Therefore, the results obtained based on the findings were discussed within the framework of
the relevant literature and the research was detailed. And within the scope of various factors,
the occupational burnout levels of physical education and sports teachers have been tried to
be explained as they exist.

2. Material and Method

In this part of the study, the research model, survey pool, data collection tools and data
analysis are explained under separate headings.

2.1 Research Model

Survey studies generally aim to describe the current situation, by presenting it, related to the
subject of the research (Biiyiikoztiirk et al., 2020). In addition, survey researchers are
generally interested in how characteristics and opinions are distributed within the scope of the
participants in the sample, rather than why they originate (Fraenkel & Wallen, 2006). In this
context, the general survey model, which is consistent with the main purpose of this
quantitative research, is used.

2.2 Survey Pool

The survey pool of the research consists of a total of 67 physical education and sports
teachers, 5 women and 62 men, chosen among 110 physical education and sports teachers
working in public schools affiliated to the Ministry of National Education in the provinces of
Bayburt (approximately 40 teachers) and Giimiishane (approximately 70 teachers) in the
Spring Term of the 2020-2021 Academic Year. Convenience sampling method, which is one
of the non-probability sampling approaches, is used in the creation of the survey pool.
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2.3 Data Collection Tools

The questionnaire form, which was prepared in accordance with the aims of the research, had
been applied to the participants in the study group on the internet between 27.06.2021 and
12.09.2021 on a voluntary basis. During the use of the data collection tools, necessary
explanations were given to the participants and it was ensured that they answered the
questionnaire correctly. This form consists of two parts. In the first part of the questionnaire,
there is the “Personal Information Form”, and in the second part, there is the “Maslach
Burnout Inventory-Educator Form”.

2.3.1 Personal Information Form

In the Personal Information Form, there are statements for obtaining the information
regarding the participants’ gender, age, marital status, the status of being a manager at the
current school, the current level of duty, and the location of the current school, total years of
service as a teacher, years of service as a teacher at the current school, perceived welfare level,
perceived personal income level, perceived family income level (including personal income),
actively doing sports, type of active sports and doing exercise status.

2.3.2 Maslach Burnout Inventory-Educator Form

The “Occupational Burnout Inventory” developed by Maslach and Jackson (1981) to
determine the level of occupational burnout and the “Maslach Burnout Inventory-Educator
Form”, which was edited with minor changes for educators by Maslach, Jackson and Schwab,
was adapted into Turkish by Ince and Sahin (2015). Data on the adaptation process of the
scale were obtained from 760 classroom teachers working in the central and provincial
districts of Ankara. The scale consists of 22 items and is in seven-point Likert type. In
addition, the scale consists of three sub-dimensions: emotional exhaustion, depersonalization
and personal accomplishment. The construct validity of the scale was determined by
confirmatory factor analysis. In addition, the internal consistency coefficients (Cronbach’s
alpha) are calculated as 0.88 for the emotional exhaustion sub-dimension, 0.78 for the
depersonalization sub-dimension, and 0.74 for the personal accomplishment sub-dimension.
As a result, it was concluded that the Maslach Burnout Inventory-Educator Form is a valid
and reliable measurement tool (Ince & Sahin, 2015).

2.4 Analysis of the Data

IBM SPSS 23.0 version was used in the analysis of the data. As a result of the normality test
regarding the distribution of the data, it was accepted that the data did not exhibit a normal
distribution. First of all, descriptive statistics of the raw data, obtained and transferred to the
program, in the scale form were calculated by considering the data type. Then, in the
statistical evaluation of the data obtained, Mann-Whitney U and Kruskal Wallis tests were
used for difference tests, and Spearman Rank Correlation Analysis was used for correlation
tests. In addition, the significance level was determined as 0.05 in statistical evaluations.

3. Results

In this part of the study, the findings obtained as a result of the analysis of the relevant data
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were presented and interpreted in the form of tables.

Table 1. Frequency and percentages of the factors

Factor Group f %

Female 5 7.5
Gender

Male 62 92.5

Married 51 76.1
Marital Status

Single 16 23.9

Yes 11 16.4
Status of Being a Manager at the Current School

No 56 83.6

Primary 22 32.8
Current Duty Level

Secondary 45 67.2

Village + Town 13 194
Location of the Current School County Seat 18 26.9

City Center 36 53.7

Lower Level 15 22.4
Perceived Welfare Level Intermediate Level | 51 76.1

Upper Level 1 1.5

Low 16 23.9
Perceived Personal Income Level Intermediate 50 74.6

High 1 1.5

Low 9 13.4
Perceived Family Income Level (Including Personal Income) | Intermediate 57 85.1

High 1 1.5

Yes 38 56.7
Actively Doing Sports Status

No 29 433

Individual Sports | 30 44.8
Type of Sport If Actively Doing Sports

Team Sport 8 11.9

Yes 51 76.1
Exercise Status

No 16 23.9
Total n=67 | 100.0
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When Table 1 is examined, it is seen that the number of men related to the participants is
considerably higher than the number of women; the number of married people is higher than
the number of singles; and the number of those who do not have a managerial position is
considerably higher than the number of those who do. The number of teachers working in
secondary education is higher than the number of teachers working in primary education. In
terms of place of duty, the group with the highest number of participants is the city centre. It
is seen that the group with the highest number of participants in terms of the level of
perceived welfare has the middle level, while the higher level group has the lowest number of
participants. When the participants’ perceived personal income level and perceived family
income level (including personal income) are evaluated, it is seen that the middle income
group has the highest number of participants and the high income group has the lowest
number of participants. It has been determined that the participants who do exercise and
participants who do sports have a higher number than those who do not. In addition, the
number of those who actively do individual sports is higher than the number of those who do
team sports.

Table 2. Descriptive statistics of the factors of age, total number of years in service in the
profession, and number of years in service at the current school

Factor n Average | Median | Std. Divergence | Minimum | Maximum
Age 67 36.657 |[36.000 |6.8789 26.0 53.0
Total Number of Years in Service
67 11.284 | 11.000 |6.7662 2.0 26.0
as a Teacher
Number of Years in Service as a
65 5.846 4.000 47672 1.0 23.0

Teacher at the Current School

According to Table 2, the average of the age factor of the participants is 36.657 and the
standard deviation is 6.8789; the average of the total number of years in service as a teacher
is 11.284 and the standard deviation is 6.7662; the average of the factor of the number of
years in service as a teacher at the current school is 5.846 and the standard deviation is
4.7672.

Table 3. Results of reliability analysis of the scale sub-dimensions

Sub-Dimensions Cronbach’s Alpha Item Number
Emotional Exhaustion 917 9
Depersonalization .899 5
Personal Accomplishment 878 8

44 http://jei.macrothink.org



Journal of Educational Issues
ISSN 2377-2263
2022, Vol. 8, No. 1

\\ Macrothink
AW Institute ™

According to Table 3, within the scope of internal consistency coefficients (cronbach’s alpha)
calculated within the scope of the research, Emotional exhaustion (o = 0.917),
depersonalization (o = 0.899) and personal accomplishment (o = 0.878) sub-dimensions were

found to be quite reliable in the context of the Maslach Burnout Inventory-Educator Form.

Table 4. Scores of scale sub-dimensions and corresponding levels of these scores

Factors Average Std. Divergence Levels

Emotional Exhaustion 17.4328 12.94420 Intermediate Level
Depersonalization 3.9552 5.03753 Low-Level
Personal Accomplishment* 11.2836 8.22193 High Level

Note. * In order to avoid difficulties in interpreting this table, analyzes were carried out in the
context of Feeling of Failure or Personal Failure, as opposed to the Personal Accomplishment
Sub-Dimension.

In Table 4, when evaluation is made according to the levels created by Maslach, Jackson, and
Leiter (2010), It is seen that the emotional exhaustion of the participants is very close to the
low level and at a moderate level; their depersonalization is at a low level and their sense of
personal accomplishment is at a high level.

Table 5. Descriptive statistics of the scale sub-dimensions

Sub-Dimensions n Average | Median | Std. Divergence | Minimum | Maximum
Emotional Exhaustion 67 1.9370 |1.5556 |1.43824 .00 5.67
Depersonalization 67 7910 .6000 1.00751 .00 5.40
Personal Accomplishment 67 4.5896 [4.8750 |1.02774 1.38 6.00

When Table 5 is examined, the mean score of the emotional exhaustion sub-dimension is
1.9370 and the standard deviation is 1.43824; The mean score of the depersonalization
sub-dimension is 0.7910 and the standard deviation is 1.00751, and the mean score of the
personal accomplishment sub-dimension is 4.5896 and the standard deviation is 1.02774.
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Table 6. Results of Spearman’s rank-order correlation analysis between age, total number of
years in service in the profession, and number of years in service at the current school factors
and the scale sub-dimensions

Emotional L Personal
Factors . Depersonalization .
Exhaustion Accomplishment
r .144 210 .029
Age P 246 .088 817
n 67 67 67
r 309° 278" .005
Total Number of Years in Service
P 011 .023 .966
as a Teacher
n 67 67 67
r .034 .030 .135
Number of Years in Service as a
P 785 811 284
Teacher at the Current School
n 65 65 65

Note. *p < 0.05.

According to Table 6, it is seen that there is a statistically significant and moderately positive
relationship between the total number of years in service as a teacher and emotional
exhaustion (r = 0.309; p = 0.011 < 0.05). In addition, it was found that there is a low level of
statistically significant positive correlation between total years of service in the teaching
profession and depersonalization (r = 0.278; p = 0.023 < 0.05). However, no statistically
significant relationship was found between the sub-dimensions of the burnout inventory and
the factors of age and number of years in service as a teacher at the current school (p > 0.05).

Table 7. Mann-Whitney U test results according to gender factor

Sub-Dimensions Gender |n Mean Rank | Rank Sum | U p
Female 5 14.10 70.50

Emotional Exhaustion 55.500* | .018
Male 62 | 35.60 2207.50
Female 5 12.50 62.50

Depersonalization 47.500*% | .009
Male 62 | 3573 2215.50
Female 5 29.60 148.00

Personal Accomplishment 133.000 | .599
Male 62 | 3435 2130.00

Note. * p <0.05.
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When Table 7 is examined, it is seen that there is a statistically significant difference between
the emotional exhaustion of women and the emotional exhaustion of men (U = 55,500; p <
0.05). It was found that this significant difference was in favor of men. In addition, a
statistically significant difference was found between depersonalization of women and
depersonalization of men (U = 47.500; p < 0.05). It was found that this significant difference
was in favor of men. However, it is seen that there is no statistically significant difference in

terms of personal accomplishment sub-dimension scores in the context of gender factor (p >
0.05).

\ M ac rot h i n k Journal of Educational Issues

Table 8. Mann-Whitney U test results according to marital status factor

Sub-Dimensions Marital Status | n Mean Rank | Rank Sum | U p
Married 51 | 34.60 1764.50

Emotional Exhaustion 377.500 | .654
Single 16 | 32.09 513.50
Married 51 | 34.00 1734.00

Depersonalization 408.000 | 1.000
Single 16 | 34.00 544.00
Married 51 |35.88 1830.00

Personal Accomplishment 312.000 | .157
Single 16 | 28.00 448.00

When Table 8 was examined, it was determined that there is no statistically significant
difference in terms of the scores of the sub-dimensions of the burnout inventory in the
context of the marital status factor (p > 0.05).

Table 9. Mann-Whitney U test results according to the factor of having a managerial position
at the current school

Status of Being a Manager

Sub-Dimensions n Mean Rank | Rank Sum | U p
at the Current School
Yes 11 [28.14 309.50

Emotional Exhaustion 243.500 | .275
No 56 |35.15 1968.50
Yes 11 |3545 390.00

Depersonalization 292.000 |.783
No 56 |33.71 1888.00
Yes 11 |36.45 401.00

Personal Accomplishment 281.000 | .647
No 56 |33.52 1877.00
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When Table 9 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the sub-dimensions of the burnout inventory in the
context of the factor of having a managerial position at the current school (p > 0.05).

Table 10. Mann-Whitney U test results according to the current duty level factor

Sub-Dimensions Current Duty Level |n Mean Rank | Rank Sum | U p
Primary 22 31.82 700.00

Emotional Exhaustion 447.000|.521
Secondary 45 35.07 1578.00
Primary 22 |28.39 624.50

Depersonalization 371.500 | .094
Secondary 45 36.74 1653.50
Primary 22 |37.57 826.50

Personal Accomplishment 416.500 | .294
Secondary 45 32.26 1451.50

When Table 10 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the burnout inventory sub-dimensions in the context of
the current duty level factor (p > 0.05).

Table 11. Kruskal-Wallis test results according to the location of the current school factor

Sub-Dimensions Group n Mean Rank | sd 1 p

Village + Town 13 34.12

Emotional Exhaustion County Seat 18 29.17 2 1.645 | .439

City Center 36 36.38

Village + Town 13 30.96

Depersonalization County Seat 18 27.53 2 4.215 | 122

City Center 36 38.33

Village + Town 13 42.15

Personal Accomplishment | County Seat 18 36.33 2 4.154 | .125

City Center 36 29.89

When Table 11 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the sub-dimensions of the burnout inventory in the
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context of the location of the current school factor (p > 0.05).
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Table 12. Mann-Whitney U test results according to the perceived welfare level

Sub-Dimensions Perceived Welfare Level** | n Mean Rank | Rank Sum | U p
Lower Level 15 [43.17 647.50

Emotional Exhaustion 237.500* | .026
Intermediate Level 51 |[30.66 1563.50
Lower Level 15 |[32.57 488.50

Depersonalization 368.500 |.828
Intermediate Level 51 |33.77 1722.50
Lower Level 15 |29.63 444.50

Personal Accomplishment 324.500 |.374
Intermediate Level 51 |34.64 1766.50

Note.* p < 0.05; ** Since there is only one participant in the Upper-Level Welfare group, it
was excluded from the analysis.

When Table 12 is examined, it is seen that there is a statistically significant difference
between the emotional exhaustion of the participants with a low perceived welfare level and
the emotional exhaustion of those with a moderate perceived welfare level (U = 237,500; p <
0.05). It was found that this significant difference was in favor of the lower level group. On
the other hand, it is seen that there is no statistically significant difference in the scores of
depersonalization and personal accomplishment sub-dimensions in the context of the
perceived welfare level (p > 0.05).

Table 13. Mann-Whitney U test results according to the perceived personal income level
factor

Sub-Dimensions Perceived Personal Income Level* n Mean Rank | Rank Sum | U p
Low 16 |40.66 650.50

Emotional Exhaustion 285.500 | .086
Intermediate 50 |31.21 1560.50
Low 16 |33.88 542.00

Depersonalization 394.000 | .927
Intermediate 50 |33.38 1669.00
Low 16 |28.94 463.00

Personal Accomplishment 327.000 | .274
Intermediate 50 |34.96 1748.00

Note. * Since there is only one participant in the High Income Level group, it was excluded
from the analyses.
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When Table 13 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the burnout inventory sub-dimensions in the context of
the perceived personal income level (p > 0.05).

Table 14. Mann-Whitney U test results according to the perceived family income level
(including personal income) factor

Sub-Dimensions Perceived Family Income Level* | n Mean Rank | Rank Sum | U p
Low 9 37.17 334.50

Emotional Exhaustion 223.500 | .537
Intermediate 57 32.92 1876.50
Low 9 31.89 287.00

Depersonalization 242.000 |.783
Intermediate 57 33.75 1924.00
Low 9 22.89 206.00

Personal Accomplishment 161.000 |.074
Intermediate 57 35.18 2005.00

Note. * Since there is only one participant in the High Income Level group, it was excluded
from the analyses.

When Table 14 is examined, it has been determined that there is no statistically significant
difference in the scores of the burnout inventory sub-dimensions in the context of the
perceived family income level (including personal income) (p > 0.05).

Table 15. Mann-Whitney U test results according to the of actively doing sports status factor

Sub-Dimensions Actively Doing Sports Status | n Mean Rank | Rank Sum | U p
Yes 38 |33.05 1256.00

Emotional Exhaustion 515.000 | .648
No 29 |35.24 1022.00
Yes 38 |34.07 1294.50

Depersonalization 548.500|.974
No 29 13391 983.50
Yes 38 135.70 1356.50

Personal Accomplishment 486.500 | .413
No 29 |31.78 921.50

When Table 15 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the burnout inventory sub-dimensions in the context of
the actively doing sports factor (p > 0.05).
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Table 16. Mann-Whitney U test results according to the active sport type factor

Sub-Dimensions Active Sport Type | n Mean Rank | Rank Sum | U p
Individual Sports 30 | 2047 614.00

Emotional Exhaustion 91.000 | .298
Team Sport 8 15.88 127.00
Individual Sports 30 | 19.85 595.50

Depersonalization 109.500 | .701
Team Sport 8 18.19 145.50
Individual Sports 30 | 18.82 564.50

Personal Accomplishment 99.500 | .461
Team Sport 8 22.06 176.50

When Table 16 is examined, it has been determined that there is no statistically significant
difference in terms of the scores of the burnout inventory sub-dimensions in the context of
the active sport type factor (p > 0.05).

Table 17. Mann-Whitney U test results according to the exercise status factor

Sub-Dimensions Exercise Status | n Mean Rank | Rank Sum | U p
Yes 51 30.98 1580.00

Emotional Exhaustion 254.000* | .023
No 16 | 43.63 698.00
Yes 51 32.56 1660.50

Depersonalization 334.500 | .272
No 16 | 38.59 617.50
Yes 51 35.89 1830.50

Personal Accomplishment 311.500 155
No 16 | 27.97 447.50

Note. * p <0.05.

When Table 17 is examined, it is seen that there is a statistically significant difference
between the emotional exhaustion of the participants who exercise and the emotional
exhaustion of the participants who do not exercise (U = 254,000; p < 0.05). It has been
determined that this significant difference is in favor of physical education and sports
teachers who do not exercise. On the other hand, it is seen that there is no statistically
significant difference in terms of depersonalization and personal accomplishment
sub-dimensions scores in the context of the exercise status factor (p > 0.05).

4. Discussion

This research was carried out in order to examine the occupational burnout levels of physical
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education and sports teachers in terms of various factors within the framework of Bayburt
and Glimiishane provinces. In this context, a compatible questionnaire was prepared for
research purposes and the raw data obtained as a result of the application of this questionnaire
to the study group were converted into findings by using various statistical analysis
techniques. In this setting, the results obtained based on the findings were discussed within
the framework of the relevant literature and the research was detailed. In this framework, it
has been concluded that the emotional exhaustion of the participants is very close to the low
level and at a moderate level; their depersonalization is at a low level, and their sense of
personal accomplishment is at a high level.

Considering the gender factor, it was found that men’s emotional exhaustion and
depersonalization levels are higher than women’s. Regarding gender, some studies found no
difference in the prevalence of burnout between the genders (Ahola et al., 2005; Hastings &
Bham, 2003). In addition, it has been suggested that women experience higher levels of
emotional exhaustion, while men experience higher levels of depersonalization (Lackritz,
2004; Schwarzer & Hallum, 2008). On the other hand, the study of Ahola et al (2005)
concluded that men who report severe burnout are three times more likely to experience
major depression than women. In this context, considering the branch differences in the
context of the teaching profession, it is thought that the results obtained within the scope of
the gender factor for this research are likely.

Considering the perceived wealth level factor, it was determined that the emotional
exhaustion levels of the participants with a low perceived wealth level are higher than those
with a moderate perceived wealth level. Since teachers compromise their well-being, burnout
can reduce the quality of teachers’ performance and negatively affect their interactions with
students (Gerber, Whitebook, & Weinstein, 2007; Yoon, 2008). It is also stated that teachers’
professional burnout is an important indicator of teacher’s welfare (Oberle et al., 2020).
Therefore, it is thought that the results reached within the scope of the perceived welfare level
factor for this research are probable.

Considering the exercise status factor, it was observed that the emotional exhaustion levels of
the participants who did not exercise are higher than those of the participants who exercised.
In addition, when statistical significance is not taken into account, it is noteworthy that those
who do not exercise have higher levels of depersonalization and lower personal
accomplishment levels. Physical activity exercises reduce the sympathetic nerve activity
stimulated in response to stress, and reduce the level of physiological tension and stress
(Vancampfort et al.,, 2013). In addition, physical exercises reduce the levels of stress
hormones such as adrenaline and cortisol in the body and trigger the secretion of hormones
such as endorphins that make the individual feel good (Harvard Medical School, 2020). It has
been suggested that physical exercise is a remedy for many stress-related physical and mental
illnesses (Raglin & Wilson, 2012). In this context, both researchers and practitioners turn to
physical exercise as an effective method to cope with stress and its harmful effects (Chen,
2016; Klaperski, 2018). Therefore, it is understood that the results obtained within the scope
of the exercise status factor for this study are consistent.
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Considering the total number of years in service as a teacher factor, it has been determined
that there is a moderately significant positive relationship between the total number of years
in service as a teacher and emotional exhaustion. In other words, as the total number of years
in service in the profession increase, the level of emotional exhaustion also increases. In
addition, it was found that there is a low level of positive correlation between the total
number of years in service as a teacher and depersonalization. In other words, as the total
number of years in service in the profession increase, the level of depersonalization also
increases. Teaching is one of the hardest jobs that leads to extreme levels of stress (Cacha,
1981; Pines, 2002). Behavioral problems, conflicts with colleagues, parent-teacher
relationship problems and/or students who adopt new teaching methods are representative
examples of the stressors inherent in the teaching profession (Skaalvik & Skaalvik, 2007). As
the length of service in the profession increases, the duration of exposure to these stressors
also increases. Therefore, it is thought that the results reached within the scope of the total
number of years in service as a teacher for this research are probable.

In the research, any significant difference is observed in the scope of the factors of the marital
status, the status of being a manager at the current school, the current duty level, the location
of the current school, the perceived personal income level, the perceived family income level
(including personal income), actively doing sports and the type of sports actively performed.
In addition, no significant relationship was found within the scope of the factors of age and
number of years in service as a teacher at the current school. In this context, Maslach and
Leiter (1997), in an effort to develop a comprehensive theoretical framework, identified six
main effects on burnout: (1) workload; (2) lack of control over setting day-to-day priorities
and following them; (3) insufficient reward and the accompanying feeling of constantly
having to do more for less gain; (4) the feeling that relationships in the community are
depersonalized and teamwork is weakened; (5) lack of trust, transparency, and respect; and (6)
the fact that choices made by management often conflict with mission and core values. The
existence of these basic effects strengthens the possibility of developing burnout symptoms in
an individual, and it should be noted that any of these effects may cause the person to show
signs of burnout (Hogan & McKnight, 2007). In this case, it is concluded that many factors
may affect burnout.

5. Conclusion

Making plans to increase physical education and sports teachers’ welfare levels and their
participation in physical exercise can cause a decrease in the feeling of burnout. Accordingly,
it is thought that the negativities arising from professional burnout can be reduced. In
addition, thanks to the research findings, new information that will contribute to the literature
has been reached. However, the results of the analysis include a limited number of participant
data considering the survey pool. For this reason, similar studies can be conducted with a
large data set that covers all age and gender groups. In addition, research results can be
diversified by conducting qualitative, mixed and/or experimental studies on a survey pool
with similar characteristics. In this context, different results that will contribute to the
literature can be reached.
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