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Abstract 

Currently particular emphasis is placed on adults’ rather than children’s self-directed learning. 
As to children’s learning, it is dominated by episodic rather than systematic type of 
self-directed learning theory and practice. For a long time children as learners were 
undervalued, focusing more on the educator and on teaching techniques. Presenting the 
research on experience of implementing the self-directed (self-)education system, the authors 
of the article emphasise the importance of “liberal” learner-centred learning in childhood 
because namely then the foundations of learning management skills, which are based on a 
peculiar pace, goals, perspectives, style of learning, later determining adult learning culture 
too, are formed. Applying the method of semi-structured data collection, using reflective 
writing, manifestation of changes that took place implementing the (self-)education system 
was analysed.  
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Currently particular emphasis is placed on adults’ rather than children’s self-directed learning 
because the concept of lifelong learning culture is grounded namely on adult learning 
(Knowles, 1990).  

Quite a number of experiences in the world demonstrate application of self-directed learning 
approach in the practice of adult learning (Knowles, 1970; Brookfield, 1984; Long et al., 
1989; Merriam, 2001; Candy, 1991; Brockett, Hiemstra, 1991; Guglielmino & Guglielmino, 
2006; Merriam, Caffarella, & Baumgartner, 2007).  

As to children’s learning, it is dominated by episodic rather than systematic type of 
self-directed learning theory and practice. For a long time children as learners were 
undervalued, focusing more on the educator and on teaching techniques. Considerably fewer 
researchers analysed various aspects of separate elements of general education school pupils’ 
self-directed learning. Bolhuis and Voeten (2001); Martinez and McGrath (2013) performed 
deeper analysis of changes in educator roles, moving from what to teach to the paradigm how 
to teach. Spear (1984), Cooker (2010) analysed the influence of the environment on 
self-directed learning. In their researches Hout-Wolters, Simons, and Volet (2000) present two 
forms of active learning: self-directed learning and independent work. Nunan (2000) went 
deeper into organisation of self-directed learning for language teaching. Savery (2006), 
Thomas, Anderson, Nashon (2008) analysed problem-based learning, employing self-directed 
learning approaches. Zimmerman (1989) emphasised the importance of self-directed learning 
approach for social cognition. In his book Zimmerman (1989) described self-regulation 
models for learning and academic achievements.  

Anyway, there is a lack of initiatives practically implementing both separate elements of 
children’s self-directed learning and the whole self-directed learning system in the general 
education school. Researches on experience of implementing such system would particularly 
enrich the field of education. There is also a lack of studies describing manifestation of 
children’s and adults’ learning culture in various environments, the necessity of existence of 
these cultures as tantamount cultures, enabling to understand the multicultural phenomenon 
of lifelong learning. Based on this research, it will be sought to supplement the previously 
formulated problem areas with significant conclusions.  

Creating the self-directed system of (self-)education, the authors of the article emphasise the 
importance of “liberal” learner-centred learning in childhood because namely then the 
foundations of learning management skills, which are based on a peculiar pace, goals, 
perspectives, style of learning, later determining adult learning culture too, are formed.  

1. Research Methodology 

Implementation of the self-directed system of (self-)education in five Lithuanian general 
education schools in 2010-2013 presupposed prerequisites that enabled investigation of 
self-directed teaching and learning practice through manifestation of changes in the process. 
The research was attended by 18 teachers in each school, who represented all subjects. 
Teachers, pupils, parents, social partners of schools were given methodical aids prepared in 
advance. In addition, throughout all academic year teachers took part in training workshops 
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and consultations, implementing the acquired experience in their direct work. Training 
workshops were also organised for pupils and their parents. The project was followed by one 
of studies on manifestation of changes, which is presented in this article.  

In order to make it easier to understand changes that have taken place in the organisation of 
pupils’ learning in general education schools, we will concisely present key approaches of 
implementing the pupils’ self-directed teaching and learning system (Kazlauskiene, Gaucaite, 
Masiliauskiene, & Poceviciene, 2010, 2012): 

• Implementing the self-directed teaching and learning system in general education schools, 
the focus was on management of constructing new knowledge of the learner, which 
manifests itself through (self-)education of the learner who is able to employ new 
knowledge in order to understand ongoing socio-cultural phenomena, mastering 
self-learning, self-development, self-knowledge competencies (which also mean 
value-based and culture-based knowledge creation). During the (self-)education process 
the learner is treated as the participant of management of knowledge creation, 
constructing knowledge corresponding to the modern society, and the teacher, managing 
learning processes, with reason involves the learner into knowledge construction because 
then the learner understands value-based meanings of knowledge construction. 

• In the context of individualization of the learning process self-directed learning is 
actualised, involving such activities of the learner which are characterized by his/her own 
ability to organise, manage, monitor and assess his/her own learning process, i.e., 
independently set learning goals, plan the learning process (steps) and implement it, find 
necessary information, solve learning problems and reflect on the learning process. 

• Changes in implementation of the self-directed learning system in general education 
schools were actualized through changes in educators and pupils as persons and through 
changes in the teaching and learning process. 

1.1 Research Method 

In order to find out manifestation of changes that took place during implementation of the 
system, the semi-structured data collection method, employing written reflections, was used. 
The choice of such method was influenced by compliance with the approach that changes in 
teaching and learning activities and otherness of those activities were represented by 
reflections of the teachers involved in activities related to implementation of the system. It 
should also be emphasized that in Lithuania no class had organised self-directed learning 
before the beginning of implementation of the said system. 

Teachers had to answer open-ended questions. The volume of the textual part was not limited. 
Data were analyzed following the logic of understanding and interpretation of the whole of 
written reflections and of its parts, using the qualitative research software “Kokybis” (2013). 
This way it was sought to understand the full text in general, which enables subsequent 
evaluation of different parts of the given text, identification of main categories, which are the 
basis of constructed meaning (Lindseth & Norberg, 2004). 
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1.2 Organisation of the Research 

The plan of research organisation projected reaching as high as possible degree of 
representativeness, which is one of the measures of quality of the social research. Based on 
the conditionally named arguments listed below, it can be stated that sufficiently high degree 
of representativeness was reached in the research on manifestation of changes that took place 
implementing the self-directed teaching and learning system. 

• Territorial representativeness: the research was attended by five schools who took part in 
the implementation of the innovative educational system. In these schools teachers 
represented all subjects taught in 5-8 forms. 

• Institutional representativeness: the research was attended by not less than 90 per cent of 
teachers (N=90) who took part in the implementation of the self-directed teaching and 
learning system in the general education school. 

2. Analysis of the Research 

2.1 Analysis of Manifestation of Changes after Implementation of the Self-Directed Teaching 
and Learning System 

Having generalised research results, it can be stated that three main blocks contextualising 
changes can be distinguished (change in the person of the teacher, change in the learning 
process, and change that has not taken place) (see Table 1).  

Table 1. Changes in teachers’ activities, implementing the self-directed learning system  

Topic Illustrating arguments 

Change in the person of the 
teacher 

Acquired new knowledge, learned new technologies 
The teacher’s attitude to learning has changed 
The teacher’s attitude to the pupil as a self-directed learner has changed 
Personal traits have changed 
The teacher started paying more attention to self-assessment of his/her 
activity 

Change in the teaching and 
learning process 

Started setting different goals or setting goals in a different way. 
Started planning the teaching process and children’s learning process 
differently 
Started applying different self-assessment of the pupil’s abilities 
Different questions and changes in questioning 
Started using a larger number of more diverse methods 
Promoted pupils’ independence 
Organise teaching and learning according to the style 
Organise learning according to the child’s experience and abilities 
Paid attention to the essence of self-motivation and promoted learning 
motivation 

Change did not take place 
Part of educators think that they had worked this way before the 
beginning of implementation of the said system. 
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Changes did not take place. Consequences and changes during implementation of the 
self-directed learning system did not take place or were unnoticeable because part of 
educators thought that they had worked this way already before the beginning of 
implementation of the said system: 

• “Because I am permanently learning and improving my qualification, I can state that my 
teaching namely due to the project has not changed; I don’t think that it has changed. It 
verified that I had been working this way for a number of years”. 

• “Did not change”. 

Such manifestation of changes could have been determined by initial approach of teachers 
who took part in implementation of the self-directed teaching and learning system, when the 
teacher treated himself/herself as the main participant of the teaching and learning 
organisation process, focusing on the subject and its results. It is likely that part of educators 
remained faithful to their previous attitude and opinion about organisation of the teaching and 
learning process even after implementation of the system. This is illustrated by short answers 
with no reflection that organisation of teaching has not changed.  

On the other hand, the fact that a share of teachers state that changes did not take place, 
enables to assume that implementation of self-directed teaching and learning at school, like 
every novelty, received resistance and that it is a certain challenge both for separate teachers 
and for the school as the institution.  

2.2 Change in the Person of the Teacher 

Training workshops and trying out of practical tasks, which took place during implementation 
of the self-directed teaching and learning system in general education schools, presupposed 
changes in the very teacher as a personality and in his/her attitudes. These are changes that 
take place in the most difficult way but most probably are most important with regard to 
changes in activities: the person acts the way he or she thinks. The analysis of reflections 
disclose changes in teachers’ attitude to the pupil, they started trusting the pupil as a learner 
more: 

• “First I started trusting pupils more, having organised work properly, they can learn on 
their own too”;  

• “Relations with pupils have slightly changed: there is more collaboration, discussions, 
pupils felt more responsible for their learning results, learned to assess and 
self-evaluate”.  

While the attitude to the pupil as a self-directed learner was changing, the teacher’s personal 
traits were changing too: 

• “I became braver letting not only strong pupils work in a self-directed way”. 

It should be noticed that the teacher, organising the pupil’s activity, focuses not on 
himself/herself but on the pupil, acknowledging his/her personal traits and experience as 
values significant for learning: 
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• “I pay more attention to pupils’ cognition, organisation of pupils’ activity in the lesson, 
etc. Earlier I might have paid more attention to how I would like to conduct the lesson”.  

Training workshops and consultations, which took place during the implementation of the 
self-directed teaching and learning system supplemented teachers’ knowledge baggage, 
enabled them to participate in creation of their own awareness, while practical sessions 
helped to deepen their practical skills. Changes that took place undoubtedly changed attitude 
to learning and its organisation: this facilitated to gradually transfer to organisation of 
self-directed learning and replace traditional teaching with self-directed learning: 

• “I had heard about almost all methods and tried out part of them but when I started to 
take part in the project and more often thought and spoke about self-directed teaching 
and learning, quite naturally I started using self-directed teaching methods and giving 
adjusted tasks more often. Not everything was and is successful but part of pupils find 
such teaching and learning principle suitable”;  

• “Before the project traditional teaching dominated, now I am trying to replace it with 
experiential”.  

It is important to notice that educators reflect on their activities and that failures do not stop 
them because they see that part of pupils find such teaching really suitable.  

Because self-directed learning and its organisation at school is a new phenomenon of the 
educational practice, the teacher’s new experience inevitably provokes to discuss and consider 
what is happening with him/her and his/her learners; i.e., to reflect on his/her activity: 

• “I started paying more attention to reflection, how I work, whether I “feed pupils with 
the spoon” or they work on their own. I observe pupils whether they are dependent or 
self-directed and jot down all of it in my notes”.  

To sum up the spectrum of changes related to the teacher’s personality, it can be concluded 
that implementation of the self-directed teaching and learning system enabled the teacher to 
express himself/herself as a self-directed learner, change and develop his/her own personal 
learning management experience. 

2.3 Change in the Learning Process 

Change in the teacher’s attitude to learning as a phenomenon, to the pupil and his/her activity 
and his/her own activity at school influences change in the organisation of children’s learning: 
this ensures transfer from the teaching paradigm to the learning paradigm. Based on teachers’ 
reflections, change in the learning process, manifesting itself through change in the very 
teacher’s and pupils’ actions and activities, show up. The most distinct change in the teacher’s 
activity is that the teacher makes every effort to promote the pupil’s independence and 
support his/her initiatives: 

• “I think up more tasks for self-studying”;  

• “I often let pupils choose topics themselves if these topics correspond to the goals of the 
lesson”.  
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One of the key endeavours of self-directed learning is to encourage pupil’s independence 
while he/she is learning in every possible way. This way the teacher’s responsibility gives 
way to the pupil’s responsibility and the pupil becomes an active participant of his/her 
learning process, dependence on the teacher is reduced: 

• “The pupil becomes an active participant of the teaching and learning process, who is 
responsible for his/her learning. The pupil’s dependence on the teacher becomes much 
less”.  

When pupils’ learning is organised as self-directed learning, the teacher becomes a facilitator 
of the pupil’s learning: 

• “Pupils are provided with favourable environment during lessons to disclose their 
experience, which is the basis for creation of new awareness and enables pupils to teach 
each other and present individual experience”.  

One of the conditions promoting the pupil’s independence is that the teacher should organise 
pupils’ learning, considering the pupil’s individual experience and potential, and use them as 
a basis for the teaching and learning process:  

• “Pupils are provided with favourable environment during lessons to disclose their 
experience, which is the basis for creation of new awareness and enables pupils to teach 
each other and present individual experience”;  

• “I differentiate tasks according to the child’s abilities”.  

The use of children’s experiences and potential for their learning management inevitably 
necessitates creation of conditions for the pupil to learn in such manner which is most 
suitable only for that pupil: setting of the most suitable learning strategy according to the 
pupil’s characteristic learning style. Reflecting on changes which appeared as a result of the 
project, teachers expressed this dimension sufficiently distinctly: 

•  “During class meetings we performed several tests to identify learning styles. Together 
with pupils we analysed how to choose the best learning strategy according to the tests”;  

• “I focus more on diversity of pupils’ learning, I consider learning types”.  

To be able to teach pupils to be self-directed, it is not sufficient to follow traditional methods, 
more diverse methods that are more suitable for children’s individual learning have to be 
chosen. During the implementation of the system teachers were offered diverse learning 
methods, and their usage is also expressed in teachers’ reflections: 

• “In the lesson I used more diverse methods, I learned to use more diverse computer 
software, acquired new psychological knowledge”. 

The research also disclosed the teacher’s efforts to promote pupils’ analytical thinking, giving 
open type questions: 

• “I am trying to give questions “Why? How?” more often in the lesson.  
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The teacher’s released self-confidence and trust in pupils enabled manifestation of pupils’ 
potential that is related to learning to manage one’s learning. Teachers’ reflections revealed 
pupils’ increased potential to set goals, seek implementation of the goal by planning activities, 
self-evaluate their knowledge and find out what still needs to be learned, etc., which 
improved the current situation: 

•  “First, this improved setting lesson goals. Splitting up of the goal enables pupils to 
self-evaluate their knowledge and achievements”; 

• “Facilitated setting lesson goals and tasks. Pupils find it easier to self-evaluate their 
knowledge and achievements”;  

• “Improved setting lesson goals, splitting up of the goal enabled pupils to plan their 
learning in the lesson, self-evaluating their knowledge and achievements, foreseeing 
what still can be learned”. 

In summary, it can be assumed that implementation of the self-directed learning system at 
school changed both the teacher’s and the student’s activities. To ensure that these changes 
take place, it is important that the personality of the very teacher should change – this is one 
of the main factors of implementing the self-directed learning system at school. Perception of 
the teacher’s (self-)educational process determines how much he/she will allow pupils to be 
self-directed, how much such teacher will be determined and willing to share responsibilities 
with pupils, their parents, etc. 

2.4 Analysis of Concrete Features that Demonstrate Change in the Teaching and Learning 
Process  

To collect concrete features that show change in the teaching and learning process, teachers’ 
opinion purifying them was analysed (Table 2).  

Table 2. Features that enabled teachers to understand that their teaching has changed  

 Topics Illustrating statements 
Features of 

change are not 
expressed 

 
-----------------------

Has not changed 
Change is indistinct 
Cannot name features 

Expressed 
features of 

change 

Change in the 
organisation of the 

educational 
process 

By differentiation of the educational process 
By applied methods 
Preparation for the work process requires more efforts 
Change in the type of activity in the lesson 

Change in the 
teacher’s activity 

By changes in the teacher’s roles 
By the attitude to the perspective of applying this 
system 

Change in the 
pupil’s activity 

and attitude 

Pupils’ independence has increased 
Collaborate more 
Change in pupils’ reaction 
Motivation has changed 
Interest has increased 
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Features of the change are not expressed. Changes in the teaching and learning process 
organised by teachers who took part in implementation of self-directed learning are witnessed 
by various features, which vary encompassing both activities of subjects of education and 
organisation of the self-educational process. This is in principal confirmed by teachers’ 
expressed and analysed tendencies of change (Table 1). It was also verified that such features 
were not found in the activities of part of teachers or they were not distinctly expressed. 
There were cases when teachers could not name concrete features.  

Expressed features of change are described in three fields: change in the organisation of the 
educational process; change in the teacher’s activity; change in the pupil’s activity and 
attitude. 

2.5 Change in the Organisation of the Educational Process 

Different way of teaching in the classroom was noticed by teachers who took part in the 
implementation of the system, who stated that the same teaching and learning for all was no 
longer suitable and that they more often differentiated the educational process: 

• “I pay more attention to differentiation of the educational process”;  

Differentiation of the educational process is accompanied by diversity of methods, 
manifestation of which can also indicate ongoing changes. Such teaching also changed the 
very teacher’s approach to some of the methods used, which they thought to be ineffective: 

• “During the lesson with several classes I have to use new methods that I earlier treated 
as inefficient “. 

It can be assumed that “efficiency of the method” showed up when the teacher perceived the 
essence of self-directed learning that pupils’ activities, which at first glance seemed as 
“games” (this is how teachers named many methods during practical training), were 
significant when the child was learning to manage his/her learning, promoting his/her interest 
in learning activities, etc. This has also influenced change in the type of activity in the lesson. 

Reflecting on change in their activities, teachers also highlighted externally noticeable 
features related to increased efforts and time input to prepare for implementation of this kind 
of activity. Typically, the increase in efforts and time input are treated as a negative 
phenomenon. However, in this case teachers notice that the changed process, pupils’ learning 
motivation and attractiveness of activities pay back: 

• “Work process has lengthened but pupils find it more interesting, they willingly grasp 
novelties”; 

• “Preparation for the lesson lengthened and work in the lesson is more mobile”. 

2.6 Change in the Teacher’s Activity 

Changes in pupils’ and the very teacher’s activities organised until now require efforts and 
time. In their reflections teachers state that their role in the classroom has changed (“I act 
more as an advisor, guide; children work more, explain themselves”). This enables to think 
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that the teacher turns into a supporter, adviser and not a direct conveyer of knowledge, who 
takes responsibility for the child’s learning and mastering. Of course responsibilities do not 
disappear anywhere, they are redistributed passing part of them to the pupil because in this 
case the very pupil becomes the most important subject of (self-)education. This in principal 
corresponds to the learning paradigm and would be a good way and a good system, enabling 
to implement essential approaches of the learning paradigm in the (self-)educational practice. 

2.7 Change in the Pupil’s Activity and Attitude  

Manifestation of otherness of teaching and learning is represented by changes in pupils’ 
activity, which were recorded by teachers in their reflections. They noticed pupils’ increased 
independence and activeness: 

• “Frequently given questions”; 

• “Pupils take part in goal setting and goal splitting (have to/want to learn, already know, 
still have to learn). Some are able to set a plan how they are going to seek that goal, 
create tasks”.  

Such processes provoke organisation of the teaching and learning process grounded on 
collaboration strategy. Pupils’ activity encompassed an increased need to collaborate with 
other children, work in a team and seek joint results, maintaining the importance of one’s 
input: 

• “During the larger part of the lesson pupils work on their own, collaborate, assess their 
own and other pupils’ performed tasks”; 

• “Teaching and learning became grounded on collaboration, pupils are more positive 
towards learning”. 

Teamwork enables pupils to exchange experiences, position themselves, feel important 
members of the group, while learning becomes more attractive, cheerful and this motivates 
pupils. As concrete evidences, teachers indicate namely change in pupils’ motivation and 
different attitude to learning.  

Change in motivation is also shown by increase of children’s interest in what is going on here 
and now in the classroom, they do various assignments more willingly:  

•  “Pupils do some tasks with greater interest”;  

•  “Work process has lengthened but it is more interesting for pupils, they willingly grasp 
novelties.”  

Active interest influences mastering of information, resulting in children’s higher receptivity, 
information acquisition becomes deeper and long-term. 

Due to changes in the roles of the teacher and pupils, redistribution of limits of responsibility, 
teachers also indicate another feature: both positive and negative reaction of pupils because 
not all of them are “satisfied” with such changes which presuppose that pupils have to make 
more efforts and spare more time for learning, work more, there is no one to blame for 
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undone homework, etc. This can be treated as barriers, which aggravate the teacher’s activity 
and overcoming of which requires additional efforts. 

3. Conclusions 

The analysis of reflections on impact of implementation of the self-directed learning and 
teaching system on the teacher’s activity results in sufficiently diverse experiences, 
encompassing change in teachers’ activities, ranging from complete absence of change in the 
teacher’s activities or unnoticeable changes to positive change in separate elements of the 
teaching and learning process and in holistic organization of self-directed learning and 
teaching, the main axis of which is the change in the teacher’s culture, represented by change 
in the attitude towards the pupil and change in the organisation of the self-directed learning 
process. One of the most important factors of “otherness” of organising teaching and learning 
is change in the very teacher’s culture (his/her attitude to the pupil, teaching and learning, 
etc.). External factors are positioned as secondary, not attaching such significance to them, 
which was characteristic at the beginning of implementation of the system. 

Complete absence of changes in the teacher’s activity or unnoticeable changes enable to 
assume that the self-directed teaching and learning system in Lithuanian general education 
schools is treated as educational innovation. It’s implementation, like every innovation, 
receives (and will receive in the future) certain resistance and this is to be treated as a certain 
challenge both for separate teachers and for the school as an institution. 

Teachers treat the pupil’s preparation and ability to be self-directed as the initial factor 
governing success and as a purpose, result of self-directed learning. This suggests that in 
teachers’ conception the system of self-directed learning is not fully perceived and requires 
deeper consolidation, tested in the practical activity. 

Summarizing research results, it can be assumed that implementation of the self-directed 
learning system at school has changed the activities of both teachers and pupils. To ensure 
that these changes take place, it is important that the personality of the very teacher should 
change – this is one of the main factors of implementing the self-directed learning system at 
school. Perception of the teacher’s (self-)educational process determines how much he/she 
will allow pupils to be self-directed, how much such teacher will be determined and willing 
to share responsibilities with pupils, their parents, etc. To sum up the spectrum of changes 
related to the teacher’s personality, it can be assumed that implementation of the self-directed 
teaching and teaching system has enabled the teacher to express himself/herself as a 
self-directed learner, change and develop his/her own personal experience of managing 
learning. 
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