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Abstract 

The study presents a new model for primary education called PISMS (Parental Influence on 
Student Motivation and Self-esteem). Previous model named ISMS (Improving Student 
Motivation and Self-esteem) is designed to help schools foster motivation and self-esteem of 
students. PISMS is a complementary model because it allows schools to train parents how to 
become involved and to continue strengthening the mission of the school to improve students' 
motivation and self-esteem. 

Parents who participated in a three-year study conducted in a primary school (n = 73), 
reported that a course based on the principles of PISMS, was very helpful in strengthening 
their ability of how to improve their children's motivation and self-esteem. The significance 
of these findings is that an additional method for improving key variables having an essential 
impact on student learning, has been found. 

The PISMS model has been found to be applicable to primary education, in particular, but it 
may be suitable for other schools as well.  
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1. Introduction 

1.1 General Background 

Student motivation is a vital element that is required for high-quality education. Actually, 
learning cannot occur unless students are motivated consistently (Palmer, 2007). Another 
important variable that has an important impact on human behaviour is self-esteem 
(Baumeister, Campbell, Krueger & Vohs, 2003). Evidence suggests that there are positive 
correlations between global self-esteem and academic performance (Khalid, 1990), 
self-confidence, success at schoolwork (Lawrence, 1996), and the successful functioning of 
the individual (Eden & Hulbert, 1995). A conclusion that can be drawn from the research 
findings is that both motivation and self-esteem are essential variables having an influence on 
student learning.  

ISMS (Improving Student Motivation and Self-esteem) is an existing model that allows 
creation of a course given to primary school students.  

Ghilay & Ghilay (2015) checked the effectiveness of ISMS by examining motivation and 
self-esteem of students, before and after their participation in a course based on the principles 
of ISMS. They found out that ISMS achieved the following significant improvements in 
motivation and self-esteem of students (scores are presented on a five point Likert scale):  

Motivation:  +5.05% (pre-course= 3.9786, post-course=4.1794, 
( 65 )

2.663, .01pt = − = ).  

Self-esteem:  +7.31% (pre-course= 3.9040, post-course=4.1895, 
( 65 )

3.234, .002pt = − = ). 

To increase the performance of ISMS and achieve better improvements, the study introduces 
a complementary model called PISMS (Parental Influence on Student Motivation and 
Self-esteem). It is based on the idea of tightening the school connections with parents and 
persuading them to be partners who are committed to achieving this desirable goal. 

According to the research literature, parental involvement has been regarded as a very 
important component of effective education during a long time (DES, 1967). Indeed, there is 
a great body of research pointing out that parental involvement is advantageous for children 
of all ages (Cox 2005; Desforges & Abouchaar 2003; Epstein 2001; Hornby & Rayleen, 
2011). The literature distinguishes between two kinds of parental involvement: home-based 
such as supervision of homework and school-based, such as attending parent education 
workshops. The effectiveness of both kinds in improving academic achievement has been 
reported by several reviews (Fan & Chen, 2001; Henderson & Mapp, 2002; Jeynes 2005, 
2007; Pomerantz, Moorman, & Litwack, 2007). Other advantages include, better 
parent-teacher relationships, school climate, and increased parental satisfaction and interest in 
their children's education (Hornby & Rayleen, 2011).  

In spite of the benefits mentioned above, there are still gaps between what is presented in the 
literature and parental involvement practices existing at schools (Christenson & Sheridan, 
2001). Binns, Steinberg and Amorosi (1997) found out that in the U.S, 83% of teachers 
considered that the level of parental involvement should be increased. Similar findings have 
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been presented in the U.K by Williams, Williams and Ullman (2002).  

There might be lots of reasons for the gap between what is said and what is done. It can be 
explained by the existence of different kinds of barriers, owing to diverse parents’ attitudes, 
as follows: 

• Lack of responsibility: parents who believe that it is not their responsibility to deal 
with their children's education, will not wish to be actively involved in either 
school-based or home-based parental involvement (Hoover-Dempsey & Sandler, 
1997). Thus, parents with a low level of belief in their ability to help their children 
are likely to avoid contact with schools because of their view that such involvement 
will not bring about positive outcomes for their children (Hoover-Dempsey & 
Sandler, 1997). 

• Lack of confidence: lack of confidence may also come from parents taking the view 
that they have not developed sufficient academic competence to effectively help their 
children. This view is more apparent as students progress through secondary schools 
and their academic work becomes more advanced (Eccles & Harold 1993). Such 
views act as a barrier, despite widespread acknowledgement that the ability to 
support children’s learning does not require a high level of education from parents 
(Clark, 1983; Hoover-Dempsey & Sandler, 1997; Hornby, 2000). 

• Fixed intelligence: there are parents who believe children’s intelligence is fixed and 
that children’s innate ability will set a limit on their achievement. Therefore, 
encouraging children to do their homework or make an effort is supposed to be a 
waste of time. Alternatively, parents who believe that achievement at school depends 
mainly on effort, and that children’s abilities can always be developed, are more 
likely to be positive about parental involvement (Hornby & Rayleen, 2011).   

• Invitation for involvement: when parents think that their involvement is not valued by 
teachers or schools, they are less likely to get involved (Hoover-Dempsey & Sandler, 
1997). Therefore, parents’ perceptions of invitations from schools are considered 
crucial in developing effective parental involvement (Epstein, 2001; Eccles & Harold, 
1993). On the other hand, schools which are welcoming to parents, develop more 
effective parental involvement.  

1.2 The new model  

The study introduces a new model for primary education called PISMS: Parental Influence on 
Student Motivation and Self-esteem. The model defines a comprehensive framework 
designed for training parents to become their children's coaches. After the training, parents 
should continue to increase and enhance the school's efforts focused on improving students' 
motivation and self-esteem, as presented in ISMS (Ghilay & Ghilay, 2015).  

According to the research literature, parental involvement is supposed to be a crucial factor, 
supporting the school for achieving significant educational goals (Cox 2005; DES, 1967; 
Desforges & Abouchaar 2003; Epstein 2001; Hornby & Rayleen, 2011).  
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The main objective of PISMS is increasing and enhancing the previous process started by 
ISMS via linking parents and school goals and training them how to influence their children 
to improve their motivation and self-esteem. In doing so, PISMS intends to overcome the 
barriers that may prevent parental involvement, both at home and at school. The overall result 
of the two models when used together, can be much better than using the previous model 
only. 

PISMS intends to achieve the following main objectives: 

1. Changing parental attitudes to begin to understand that this is also their responsibility, not 
only of school, to deal with children's motivation and self-esteem. 

2. Providing parents with practical and applicable tools to become their children's coaches, 
in order to achieve the desired mission.  

PISMS intends to share with parents the following basic notions: 

1. The previous ISMS model is based on the fundamental term "Architect," which is a 
metaphor for the creation of life success. It delivered children a central message that 
success in life in general and at school, in particular, depends mainly on the individual, 
and it requires meticulous pre-planning (Ghilay & Ghilay, 2015). According to PISMS, it 
is crucial that the same exact message would be delivered to students by parents as well. 
The starting point is that both parents and the school are significant characters for the 
child and therefore, they have a common responsibility. Parents should transfer this 
message to their children because it is important for their success.  

2. Without pre-planning, no architect plan would be carried out and meet the desired needs. 
Similar to an architect who pre-plans, anybody who wishes to succeed either in general 
life or at school, should pre-plan, determine a goal, strive for its achievement and pursue 
it. Parents should help the school to assimilate this attitude among students.   

1.2.1 General framework of the model   

The model is about to be undertaken in groups of up to sixteen parents during four meetings 
of three hours each (twelve hours overall). It is guided by an educational counsellor who has 
learned its principles and is based on the assumption that parents have a significant ability to 
influence on their children attitudes and behaviour. Therefore, parents can function as school 
change agents and help to strengthen student motivation and self-esteem.       

The model is based on several characteristics and for each of them, parents should take part 
in different activities designated to demonstrate the main notions, as follows:   

1. Developing philosophy of being a "parent-coach": 

In order to be a parent-coach, parents should be aware of the fact that both they and the 
teachers are significant characters for providing students with emotional support. Such 
support might be helpful for their children's success. Parents should believe that they can 
achieve the following goals: 
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• Nurturing a sense of competence: parents can suggest their children ways for 
nurturing a sense of capability, based on their own experience and the research 
literature.  

• Belief in themselves: strengthening the belief in themselves and increasing their 
self-esteem. 

• Students' motivation: strengthening students' motivation to succeed in life in general 
and at school, in particular. 

• Encouraging students: parents should be aware of the significant importance of 
student encouragement. They should realize that encouragement is extremely helpful 
and can be easily implemented.  

• An example of an appropriate activity: as an introduction, every parent is requested 
to present his/her view concerning being a coach of his child to become "an architect 
of my life".      

2. Providing parents with practical tools for strengthening student motivation and 
self-esteem: a course based on PISMS principles, intends to provide parents with practical 
tools, designed to achieve the goals mentioned above, as follows:   

a. Improving students' attitudes: parents are exposed to successful ways designed for 
improving students' attitudes and behaviour. 

b. An example for an activity: the famous lecture of Levoy (2013), "When the Chips Are 
Down" might be an appropriate example. This recorded lecture features strategies for 
improving children's behaviour. Levoy (2013) shows how preventative discipline can 
anticipate many problems before they start. He explains how teachers and parents can 
create a stable, predictable environment in which children can flourish. After 
watching the central parts of the lecture, parents participate in a discussion focused on 
the main message, new insights gained, links to life cases and so on. The conclusion is 
that when children do not believe in themselves, their parents can intervene and 
become their promoters. Parents should look for the children's talents, find the areas 
in which they excel and nurture them.  

c. Encouragement: parents should realize that encouragement is an essential working 
tool existing in their hands. It might be helpful for "touching the child's soil" and 
bring about the expected change. Dinkmeyer and Dreikurs (2000) stress the great 
importance of encouragement for children. It is a central tool for creation of positive 
self-esteem. Since encouragement is so essential, it would be good for parents to 
know what encouragement means and how to deal with it. Dreikurs and Soltz (1991) 
claim that children need encouragement like a plant needs water. Therefore, parents 
should encourage their children in order to help them to create a positive self-image 
enabling them to successfully face life missions. Thus, parents are exposed to the 
following principles of encouragement (Dinkmeyer & Dreikurs, 2000):    
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• Children acceptance: accept the child without any conditions. Every child/person 
is pretty good and deserves respect. 

• Emphasizing the positive: emphasize the positive, namely, stress what exists 
rather than what is missing. Emphasize strengths rather than weaknesses, 
because they are a basis for growth and advancement. 

• Avoidance of discouragement: avoid discouragement, contempt, humiliation or 
criticism. We should learn how to listen and accept the fact that there are 
differences in attitudes and perspectives among human beings.     

• Separation of the deed from the doer: avoid stigmas that fix the situation and do 
not allow movement. Each failure shows a lack of skills and the courage to be 
imperfect is required for children as well. 

• Recognition of efforts: recognize the effort and investment and not only the result. 
A student that has invested much effort, should be acknowledged, even if the 
final outcome in not perfect. 

• Making mistakes: allowing children to make mistakes does not lead to praise, but 
can often be encouragement, for it displays trust in the child and provides 
opportunities for improvement.  

• Gradual progress: even a small step forward might be significant. It is important 
to fix miles stones and to stress any advancement toward destination. We should 
enable ourselves and our kids to advance according to a personal rate. 

• Praise versus encouragement: although there is heavy emphasis upon praise, it is 
imperative to note that encouragement and praise are not the same thing. Praise 
can be harmful if it focuses on the evaluation of the individual, leading the child 
to focus on the self and individual status. Encouragement directs attention away 
from self-glorification and toward the child's task, to learn. 

Parents are exposed to different ways for creation of encouragement, such as: 

• Creation of a significant dialogue and personal contact. 

• Nonverbal encouragement: it can be undertaken by a view, a smile, an embrace, 
a kiss or everything focused on a positive attitude, nurturing close contact.  

• A tone is important as well. 

• Listening can promote encouragement by emotional ventilation.   

• Presenting the kids motivational proverbs such as: 

"People do not lack strength, they lack will" (Hugo, n.d.). 

"Success is not achieved without labour" (Ibn Ezra, n.d.).  
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The following are examples for activities focused on development of encouragement:  

• Parents read the principles of encouragement and select one in order to give an 
example of being encouraged or encourage others.  

• Parents are requested to describe in what life stages it is extremely important to 
encourage. 

• Parents are requested to give examples for encouraging sentences strengthening 
children versus messages that can hurt them. Negative communication might 
include too high expectations, a comparison to other children or judicial criticism. 
Criticism should be informative avoiding determination of stigmas.           

d. Talking with students in the same language as the school: because the school looks 
upon parents as active partners for the educational practice, it is crucial that both 
teachers and parents would talk with students in the same language. School explains 
to students the importance of motivation, perseverance and the belief in their ability. It 
also tries to convince them that they can overcome obstacles and reach achievements. 
It is important that the school and parents should deliver the same message: "Yes you 
can, yes you are capable". By combining forces and talking the same language, it is 
likely that students would succeed to fulfil their personal potential. Thus, it is crucial 
that parents, and not only the school, would make efforts to influence their children to 
be responsible for their studies, treat their studies respectfully and believe in 
themselves. 

e. Creative thinking: in order to function as coaches, parents are often required to think 
in a different way compared to what they are used to. They should be able to help 
their children to be creative, especially in cases when they are stuck. Therefore, it is 
better not to emphasise their failures in difficult subjects such as Maths. On the 
contrary, parents should explain that success in challenging subjects is not mainly a 
matter of talent but it rather depends on exercising, persistence and motivation. A 
parent coach can help his/her child to exchange negative perceptions with positive 
attitudes in order to motivate him/her to make an effort.  

f. An activity for example: presenting research results confirming the hypothesis that 
excelling is not a consequence of possessing innate gifts (Howe, Davidson & Sloboda, 
1998). Therefore, what is more important is to practice, persist and wish to succeed.  

2. Method 

2.1 The study framework: evaluating the effectiveness of PISMS  

Parents of a primary school students (School A, n=73) who studied in a course based on the 
principles of PISMS, participated in a study intended to evaluate the course influence on their 
attitudes. The course was undertaken three times during the years 2013-14, 2014-15 and 
2015-16. Parents' perceptions toward their ability to influence on their children's motivation 
and self-esteem were examined after the course ended. The significance of high scores might 
be that implementing the new model can improve the parental capability to influence their 
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children's motivation and/or self-esteem. Such a result might have an important positive 
influence on students' future learning, in addition to the efforts made by the school for 
achieving that mission. Consequently, in the long run, students' achievements are likely to be 
better.        

2.2 The research question   

The research question intended to evaluate the effectiveness of the new PISMS model in 
primary schools. The model's effectiveness was measured relating to parents who finished a 
course based on PISMS. Their perceived ability to positively influence their children's 
motivation and self-esteem, has been measured.  

The following research question was worded:  

What effect does PISMS model have on parents of primary school students, concerning their 
perceived ability to improve their children's motivation and self-esteem? 

2.3 Population and Samples    

Population: the population addressed through the study included all parents at school A who 
took part in a course based on PISMS principles. School A is a primary school located in a 
city close to Tel-Aviv and it has six grades (from first to sixth). There are approximately 500 
students overall and 35 teachers.  

Samples: the study was based on the following three samples (each sample included two 
groups): 

Sample 1: year 2013-14 -  20 parents. 

Sample 2: year 2014-15 -  21 parents. 

Sample 3: year 2015-16 -  32 parents. 

Overall: 73 parents. 

Parents were asked to answer the same questionnaire after participating in a course based on 
PISMS principles, during the three academic years mentioned above. The aim of the study 
was to measure their perceived ability to improve their children's motivation and self-esteem. 
The questionnaire was anonymous, and the rate of response was 100%. 

2.4 Tools 

In order to answer the research question, a questionnaire, including 31 closed statements and 
two open ended questions was prepared. For each statement, respondents were requested to 
describe the degree by which their ability to positively influence their children has been 
improved, following the PISMS course.  
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The responses were mentioned on the following five-point Likert scale: 

1  Very little 
2  Little 
3  Medium 
4  Much 
5  Very much 

The open-ended questions were designed to accomplish the main data gathered by the 
quantitative part of the questionnaire, as follows:  

1. Describe if and how the course improved your insight that parental encouragement 
strengthens the children's feeling of capability, belief in themselves and motivation to 
succeed at school and in life.  

2. Describe how you implement relating to your children, the principles of encouragement 
you have learned in the course.  

2.5 Data Analysis 

In order to examine the validity of the questionnaire, factors' reliability was calculated 
(Cronbach's alpha). Based on the reliability found, the following two factors were calculated: 

1. Improving parental ability to influence students' motivation. 

2. Improving parental ability to influence students' self-esteem. 

For each factor, there was found a high value of reliability (0.939, 0.914, respectively). Every 
factor has been determined by calculating the mean value of the items composing it.         

 

Table 1 summarizes the two factors, the items composing them and the values of reliability. 
Each item presents a characteristic of the student. 
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Table 1. Factors and reliability 

Factors Questionnaire's questions (student characteristics) 
Improving parental ability to 
influence students' motivation 
 
Alpha=0.939 

Readiness to make an effort in order to succeed at school. 
Willingness to study whatever taught at class.  
Wish to have good marks. 
Striving to learn from his/her mistakes even though he/she fails in 
an exam.  
Understanding the importance of studying at school.  
Wish to succeed at the school.  
Readiness to prepare before every test.  
Striving to prepare homework properly. 
Readiness to learn even though the lesson is boring.  
Willingness to concentrate during lessons. 
Understanding that success at school depends on willingness.     
Readiness to take responsibility in order to succeed at school. 
Readiness to fix goals in order to make progress at school. 
The ability to execute plans that will be beneficial to progress at 
school. 
Willingness to make an effort in order to understand what the 
teacher explains.  
Willingness to make an effort until success is reached.  
Readiness to invest time in order to succeed at school.   
Concern to carry out assignments. 
Readiness to make an effort in order to succeed at school.  
Readiness to continue making effort even in a case of failure. 
Readiness to continue making effort even if he/she does not succeed 
in a certain subject. 
The ability to think creatively in order to overcome difficulties at 
the school.  
The ability to find creative solutions when he/she does not succeed 
in a certain subject.    

Improving parental ability to 
influence students' self-esteem 
 
Alpha=0.914 

Self-perception as a good student. 
Self-evaluation as having talent to succeed at school. 
Self-evaluation as having knowledge and understanding in lots of 
areas.  
Self-evaluation as capable of succeeding at school. 
Self-evaluation that he/she succeeds to face the learning challenges.
Self-evaluation as being able to properly deal with time 
management. 
Belief that the teachers appreciate him/her. 
Belief that he/she is able to succeed at school.        

For each factor, a mean score was calculated (including standard deviation). The following 
statistical tests have been undertaken as well ( 0.05α <= ):  

1. ANOVA (Analysis of Variance): in order to check significant differences of factors' 
means between the three years (2013-14, 2014-15 and 2015-16). 

2. Paired Samples T-test: it was conducted for checking significant differences between the 
two factors. 

3. Results 

There were no significant differences between the years 2013-14, 2014-15 and 2015-16 



Journal of Studies in Education 
ISSN 2162-6952 

2015, Vol. 5, No. 4 

www.macrothink.org/jse 175

concerning the mean scores of both factors (Analysis of Variance, 0.05α ≤ ). 

It means that there was a replication of the results found in the first year (2013-14) also in the 
second (2014-15) and the third (2015-16). It strengthens the findings and gives them more 
validity. Therefore, table 2 presents the mean factors' scores for all the three years together 
(including Analysis of Variance showing that there were no significant differences between 
the three years). 

Table 2. Factors' mean scores, Standard Deviation and Analysis of Variance results  
 Factor N Mean Std. Deviation Analysis of Variance
 Improving parental ability to influence
 students' motivation 

73 4.33 .47
( 2,70 )

1.541, .221F p= =

 Improving parental ability to influence
 students' self-esteem 

73 4.47 .68
( 2,70 )

1.037, .360F p= =

Table 2 introduces the following findings: 

Relating to both factors, parents claim that their ability to influence their children has been 
significantly improved. Both factors are rated with tremendously high scores (4.33, 4.47, 
respectively). Moreover, there is a significant difference between these factors  

(Paired Samples T-test, 
( 72 )

4.516, .000t p= − = ).  

The meaning of these findings is that a course based on PISMS, has a positive impact on 
improving parental ability to influence students' motivation and self-esteem. Moreover, 
parents' influence on students' self-esteem is significantly higher (as mentioned above, the 
difference between 4.47 and 4.33 is statistically significant).  

The open-ended questions strengthen the closed statements as shown in the following quotes 
(school A): 

2013-14: 

"The course strengthened and encouraged me to look at things from the perspective of 
my child, especially after the lecture that dealt with poker chips. It gave me an insight 
into something that I have never been aware of. I finally realized the great importance of 
encouraging my child and the need to always find positive words to say. After the course, 
I have become more patient and attentive to my child." 

"I have learned that encouragement from parents reinforces the child's confidence, his 
belief in himself and his abilities. During his stay at school, he is experiencing successes 
but sometimes also disappointment and frustration. We should address each of these 
situations and encourage the child." 

"Following the course, I try to empower every child's success by encouraging and 
strengthening. I try to give him a sense that failure is not the end of the world and from a 
low point, it is possible just to grow." 
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"We tend to discuss with our children test results, dictations, reports, and so on and 
explore how we can improve them, what mistakes were made, and how it can be 
leveraged to deepen their understanding of the subject matter." 

2014-15: 

"Following the course, I learned to encourage our children to do more using positive 
words. We started encouraging them that they are always capable of more, and of course 
it gave great results. The first lesson in which we observed the poker chips' lecture, 
influenced me greatly. I began to apply this approach by using positive words and 
encouragement and it is really helpful. The course was a real success for me and for my 
children. Thank you very much."  

"I came to the course with curiosity and a desire to strengthen my knowledge and way of 
functioning as a parent. I got a lot of new insights transferred in an interesting and 
engaging way. I adopted a lot of new points of view and I am truly confident that I 
behave differently with my kids, on a daily basis. Many thanks for the planning and the 
effective implementation of the course." 

"The course was a gift of life for me. Short, focused and including solutions, unlike 
ongoing treatments that last infinite time and do not reach any solution. Thanks to the 
course I am a better person and a better mother. You gave me a lot of strength." 

2015-16: 

"I use to implement everything I have learned in the course, on a daily basis. It 
significantly stressed my insight that encouraging children, considerably strengthen 
them."  

"Following the course, I think a lot of times before I dare to insult my child, I count till 
10, take a deep breath and remember the words of encouragement I have studied at the 
course." 

"After the course, even if I come home nervous from work, I do my best to find free time 
and be attentive for my child, showing him that I am aware of him." 

"The course extremely strengthened my insight that encouragement is tremendously 
important and it has a direct influence on student success at the school and in the 
external social environment. The course is adequate for my children's age, it is focused 
and includes lots of examples, helping parents to practically implement theoretical 
principles dealing with student motivation and self-esteem."     

The quotes mentioned above stress the very important contribution of the PISMS course to 
primary school students. It significantly improved their parents' way of thinking and their 
ability to positively influence their children's motivation and self-esteem. Parents learned to 
believe they have a significant impact on their children's behaviour and way of thinking. Such 
a conceptual change in parents' attitudes may have a substantial influence on their children, 
leading them to better achievements at school, in particular, and in life in general.  



Journal of Studies in Education 
ISSN 2162-6952 

2015, Vol. 5, No. 4 

www.macrothink.org/jse 177

4. Discussion 

According to the study's results, the PISMS model was found to be practical and successful 
for improving parents' ability to influence on their children's motivation and self-esteem. This 
conclusion is based on two constituents: 

1. Quantitative part (questionnaire's closed questions): parents have rated with high scores 
both factors examined: improving parental ability to influence students' motivation and 
their ability to influence children's self-esteem. This achievement was reached during a 
short period of time: a twelve hour course based on the PISMS model. Besides, the same 
results received in the first year of the study (2013-14), repeated in the second (2014-15) 
and the third year (2015-16) as well. 

2. Qualitative part (questionnaire's open-ended questions): additional detailed evidence was 
achieved by the qualitative part of the research. According to parents' verbal responses, 
the model was found to be very helpful and effective for strengthening their ability to 
help their children and encourage them. It had a substantial contribution for improving 
their belief and knowledge required for continuing and strengthening the school efforts 
directed at improving students' motivation and self-esteem. Furthermore, following the 
course, parents became supporters and change agents of the school, understanding that the 
school cannot face such challenges alone.  

The repetition of the quantitative results during three years and the mix of both methods 
(quantitative and qualitative), substantially strengthen the validity of the study. 

The significance of such findings is that it is quite feasible to link parents to the school efforts, 
focusing on improving key variables having vital influence on student learning and academic 
performance (Christophel, 1999; Elliott, Hufton, Willis & Illushin, 2005; Fredricks, 
Blumenfeld & Paris, 2004; Khalid, 1990; Lepper, Greene & Nisbett, 1973; Reeve, 2006). 
Moreover, such a change might be undertaken within a primary school framework without 
external assistance or additional substantial expenditure.  

5. Conclusion 

The study examined three cohorts of courses based on PISMS. The quantitative and 
qualitative findings show that participants perceived it as a very effective tool for changing 
their attitudes and knowledge. Consequently, parents reported that even their daily behaviour 
toward their children has been improved.  

According to the study's findings, PISMS is applicable for training parents whose children 
learn particularly in primary schools. However, it might be suitable for other kinds of schools 
as well, such as junior-high or high schools.  

As mentioned earlier, the new model deals mainly with training parents to become change 
agents of the school. In order to assimilate such a change at schools, counsellors and teachers 
should be trained for acquiring relevant knowledge required to parents' training. The success 
of such a process is entirely dependent on the school staff qualifications and the belief that 
such a model can thoroughly change parents' knowledge and their ways of thinking.   
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Because PISMS has been found to be effective, it is recommended to adopt it in additional 
schools and to conduct a follow-up research. The next study can include more schools and 
parents and is expected to give additional validity to the model.  
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